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Chapter at a glance:

• The 2004 Gender in Media Education and Training Audit in Southern Africa laid the foundations for this
research.

• The GL/PON pilot project on mainstreaming gender in media education gave practical insights into how
this might work.

• In 2008 GL launched the Gender and Media Diversity Centre (GMDC) in partnership with media knowledge
institutions.

• Many of these have been working closely with the UNESCO Model Curricula for Journalism Education
on how gender fits into this model.

• The GMDC advisory group proposed the GIME audit at a reference group meeting in 2009.
• The audit covered 25 of the 47 media education and training institutions in the region.
• The chapter outlines the concepts and methodology of the audit of Gender in Media Education as well

as its limitations.

Debating the first draft of the GIME report at the World Journalism Education Congress hosted in 2010 by the School of Journalism and Media
Studies of Rhodes University. Photo: Jennifer Elle Lewis
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This chapter covers the framework, concepts,
methodology and limitations of the research. The
discourse on gender mainstreaming is linked to
the United Nations global conferences on women
and builds on the United Nations Education,
Scientific and Cultural Organisation (UNESCO)
Model Curricula for Journalism Education. The GIME
research is a sequel to the 2004 Gender in Media
Education and Training Audit, as well as several other
studies that point to the need to address gender
gaps in the media at the entry point, which is media
education.

Context

The 2004 Gender in Media Education and

Training Audit of higher education institutions in
seven Southern African countries aimed to gain a
greater understanding of tertiary curricula in
journalism, mass communication and media studies
(JMC) education and training (E&T) in the region.
The Audit was primarily an information gathering
exercise to assist in identifying the needs of
institutions of higher learning in relation to gender
mainstreaming particularly in reference to
curriculum, teaching and materials. Another key
information priority in the research was to establish
which institutions in the region were offering
journalism and media education and training.

Covering seven Southern African countries
(Botswana, Lesotho, Malawi, Mauritius, Namibia,
South Africa and Swaziland) the researchers
contacted 24 institutions of higher education
(universities, universities of technology and
technikons) and 21 responded. In the other six
countries one person served as a coordinator. Two
countries did not respond.

The audit aimed to provide:
• Quantitative data about specific tertiary

institutions in the seven Southern African
countries that offer JMC programmes.

• Quantitative data about the specific courses that
the institutions offer.

• Qualitative data from JMC departments of how
gender is incorporated in curricula.

• Suggestions and recommendations from each
JMC department of their approach/problems/
strategies concerning gender and media
education.

• A list of current research projects focusing on
gender and media.

The Graduate Department of Journalism at the
University of Stellenbosch conducted the study in
South Africa, and coordinated inputs from the other
countries, between May and August 2004. This
process consisted of drawing up a pilot
questionnaire containing both quantitative and
qualitative questions, finalising this questionnaire
and sending it to 24 tertiary institutions in South
Africa as well as the coordinators in the other six
Southern African countries. The department
processed information collected and made follow-
up inquiries with those institutions that did not
respond.

The study showed that most training institutions
in the region are committed to mainstreaming
gender into their curricula but face constraints
including internal work pressures and limited time;
lack of material; lack of expertise; the need to raise
awareness amongst educators; lack of coordination
amongst institutions to share practices and
resources, and limited communication between
regional training institutions.

Key questions raised in the research included:
• How systematic are efforts of gender

mainstreaming in journalism and media
education and training in Southern Africa?

I must say that I have really benefitted a lot. Sometimes
you exist in your own world, and own sphere... I am
delighted to say it has been a really good experience... the
impetus is now on us to walk the talk...
-Blessing Jona, National University of Science and Technology

(NUST) ~ In reference to the GIME Regional Conference



Box 1: Start with the cause

You see, there's a map behind every development, although at times
a badly structured one. And there's a cause for every effect.
Unfortunately, when we start to address the problem, normally the
effect is where the focus lies. For good or ill, this is Plan B, and Plan B is
not a good option, or is not an option. This trend tell us that humans
tend to think linearly as the most logical way, even in detrimental
situations. The lesson is that we do need 'new thinkers' in the 21st
century, and Gender Links is on that track.

G e n d e r  i n  m e d i a  e d u c a t i o n  -  S O U T H E R N  A F R I C A  •  2 7

From 2003 to 2006, GL worked with the
Polytechnic of Namibia (PON) on a project to
mainstream gender in its new media studies
programme, documented in a primer called
Gender in entry level journalism.  This pilot project
established that gender and media training brings
together the three main components of journalism
education and training - skills, knowledge and
attitudes - in the following ways:25

• Gender is often viewed as a beat on its own and
can be classified as a form of knowledge-based
training;

• However, as gender cuts across all areas of
reporting, the more challenging form of this
training is in giving reporters the gender analysis
skills and knowledge so that they can recognise
the gender dimension of all stories; and

• Gender is an important component of attitude
training. This encompasses ethics and the
challenging of deeply ingrained prejudices
around race, gender, ethnicity, disability, sexual
orientation, HIV and AIDS, or other forms of
“otherness” that are engrained in media practices.

The importance of gender in media education is
echoed in the excerpt from a speech by the PON
rector at one of the framing meetings for this
research.

• Is this adequately enforced in assessments and
evaluations?

• Are media educators sufficiently trained
themselves to be able to carry out this task?

• What are some of the ways in which indigenous
study materials could be increased?

• How can the exchange of information on gender
in media education between institutions in the
region be managed effectively?

The audit yielded:
• Institutional data according to country, institution,

department/school, qualifications offered, current
head of department and contact details.

• The curricula on offer at the institutions according
to country, institution, whether or not gender is
included, gender specific components, how it is
incorporated and the person responsible for this
aspect of the curriculum.

• The material used according to country,
institution, what materials/textbooks are used
both as course or reference material, and what
materials are recommended by the institution.

• Strategies the various institutions follow to
introduce gender into the curriculum according
to country and institution, as well  as
recommendations.

• The approach to gender and problems
experienced according to country and institution.

• Research currently undertaken, as well as
seminar/workshops offered according to country
and institution.

• Contact list, including web addresses of
institutions contacted.

25  Gender in entry level journalism, edited by Colleen Lowe Morna and Pauliina
Shilongo, Gender Links, 2004.

Dr. Tjama Tjivikua, Rector: PON with Ms Ilke Platt, PRO:
NBC, on World AIDS Day, 2008. Photo: Colleen Lowe Morna
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to gender, media and diversity. The Centre also calls
on strategic partnerships to enhance research,
education and training tools through links
with various members and a core advisory group.

The primary members of the GMDC are knowledge
institutions in Southern Africa. These institutions
are acutely aware that classrooms are connected
to the patterns in the university, which in turn are
linked to larger social and workplace issues.26 Many
of them have been engaging with the UNESCO
Model Curricula for Journalism Education. This
existing tool can be applied and adapted to factor
in gender as an essential component of media and
journalism training.

GL launched the Gender and

Media Diversity Centre

(GMDC) in March 2008: a
p hys i c a l  a n d  v i r t u a l

resource centre based in
Johannesburg, South Africa,

with linkages throughout Southern Africa and
across the globe. The Centre envisions media that
is diverse, ethical and responsive to the current
needs of women and men.

Traditionally the media has reinforced gender and
racial stereotypes, which has proved disem-
powering. The Centre advocates, represents and
creates media that is fair, unbiased and professional,
and encourages women and men to empower
themselves by critically engaging with the various
forms of media around them. The GMDC achieves
this by facilitating the collection, connection and
collaboration on information and resources relating

Surely, the solution to this gigantic problem lies beyond mainstreaming gender in journalism education. But
that doesn't mean that we should give up or become complacent. If it weren't for the concerted, specific efforts
targeted at mainstreaming gender in society in general, and in journalism curriculum in particular, human
progress will be retarded and incomplete. Quoting one of my graduates from the Country Report: Audit of

Gender in Media Education and Journalism Training at the Polytechnic of Namibia and the University

of Namibia, he states: 'women's issues are development issues and development issues are women's issues,
because women suffer most when it comes to health, education, housing and other services.'

Excerpt from the speech by Dr. Tjama Tjivikua, Rector: Polytechnic of Namibia, March 2010. Concepts

26  Deborah Chambers, Linda Steiner and Carole Fleming, Women and
Journalism, Routledge, Oxon, 2004, 8.
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Box 2: The UNESCO model Curricula for Journalism Education

introduction of this Model, the authors break down the primary lines of
development for journalism education in universities1. These take the shape
of:

• An axis comprising the norms, values, tools, standards, and practices of
journalism;

• An axis emphasising the social, cultural, political, economic, legal and ethical
aspects of journalism practice both within and outside the national borders; and

• An axis comprising knowledge of the world and journalism's intellectual challenges.

The incorporation of gender into media and journalism education strengthens the foundations of
journalism1 with:

• An ability to think critically, incorporating skill in comprehension, analysis, synthesis, and evaluation
of unfamiliar material, and a basic understanding of evidence and research methods.(An understanding
of how to analyse issues from a gender perspective or a gender analysis, is a critical skill for deciphering
many of the hidden aspects of a variety of issues and enhances journalists' ability to think critically
about how information is presented and what is missing).

• An ability to write clearly and coherently using narrative, descriptive and analytical methods.(Narratives
and descriptive writing that perpetuates biases, prejudices and stereotypes violates many of the ethical
principles of good journalism).

• A knowledge of national and international political, economic, cultural, religious and social institutions.
(The embedded gender norms and power relations within all institutions have brought new knowledge
to the table on how representative and participatory these institutions are, not only for women, but
for many other groupings).

• A knowledge of current affairs and issues, and a general knowledge of history and geography. (Many
of the current debates of the 21st century and especially in the developing world have centred on the
inter-linkages between gender inequalities and poverty, the spread of HIV and AIDS, food security,
democracy and human rights, reaching key developmental goals such as the Millennium Development
Goals (MDGs), among others).

United Nations
Educational, Scientific and

Cultural Organisation

Botswana, Institut Facultaire des Sciences de
L'information et de la Communication (DRC),
National University of Lesotho, University of

Antananarivo (Madagascar), University
of Mauritius, Eduardo Mondlane
University (Mozambique), Polytechnic
of Namibia, Stellenbosch University,
University of Swaziland, Zambia Institute
of Mass Communication.

Since the launch of the GMDC, GL has worked with
the departments offering journalism and media
education and training in several different
initiatives. These include
but are not limited to:

• Offering the gender and
media literacy course
through the University of

Gender is an integral part of social, economic,
cultural and political life. The media and
journalists deal a lot with social issues and
they must therefore know how to deal with
gender issues.
- Christina Chan-Meetoo, Lecturer, University of

Mauritius
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Gender and the media: The media tends to
reinforce unequal power relations. Significantly,
news, which is aimed at being “neutral” and
“balanced”, is proposed to be a masculine genre.

Gender mainstreaming The UNDP definition of
gender mainstreaming is: “Taking account of
gender equity concerns in all policy, programme,
administrative and financial activities, and in
organisational procedures, thereby contributing
to a profound organisational transformation. ”For
journalism and media education and training
departments in tertiary institutions, this requires
the development of gender-responsive institutional
policies and/or departmental guidelines and
procedures that address gender equity in academic
staffing, student enrolment, conditions of service,
staff development, and policies and guidelines that
address the mainstreaming of gender into
curriculum policies and procedures, teaching,
learning and research in the departments of media
education and journalism.

Gender-specific module: These are specific
courses developed within journalism and media
education and training programmes devoted solely
to gender and media theories and issues. As noted
in the findings of this study, a few departments of
media education and journalism have developed
gender-specific modules, while some universities
offer a core module on gender which is compulsory
for all students at these institutions.

Incorporate gender into course content: This
refers to a process whereby lecturers develop within
an existing course, sections to teach the gender
dimensions of the area being taught. For example
in Theories of Communication, lectures, readings,
case studies and assessments on feminist media
and communications theories are integrated in the
course. Over time, if a large number of courses
within the curriculum incorporate gender, a gender
mainstreaming process in the curriculum has
occurred.

• Launching the Glass ceilings: Women and Men in
Southern African media research with the
Polytechnic of Namibia and the National
University of Science and Technology in
Bulawayo.

• Follow up GIME workshops with the University
of Namibia and Polytechnic of Namibia as well
as the Eduardo Mondlane University, Higher
School of Journalism and School of Journalism
in Mozambique.

• Working with National University of Science and
Technology (NUST) in Zimbabwe, PON and the
University of Botswana during the Sixteen Days
of Activism 2009 cyber dialogues and the Soccer
2010 “score a goal for gender equality” campaign.

During the GMDC Advisory Group meeting held in
February 2009, the members expressed the need
to work in a more structured and formal way with
media knowledge institutions on issues of
curriculum, teaching, learning, assessments, policy
development and materials. The meeting
suggested that a follow up audit be undertaken of
gender in journalism and media education and
training across the Southern African region. The
audit would update the information gathered in
the 2004 research and be extended to all the
countries in the region.

Concepts

The research is based on the following
understanding of key terms:27

Gender: Refers to the socially constructed ways in
which women and men are expected to behave.
Masculinity is constructed as powerful, physical
and rational and femininity as passive, dependent
and emotional. Masculinity is seen to belong to
the public sphere and femininity to the private
sphere.

27  Several of these concepts have informed the theoretical framework of GL's
research on gender and the media in Southern Africa.



News, the public sphere and gender: News is
conventionally understood as functioning within
the public sphere and as playing a significant role
in enabling the public sphere. However, it is argued,
the very notion of the “public sphere” privileges
masculine interests. In response to the critiques of
the masculine nature of the public sphere, there
have been calls to re-conceptualise this in order to
address the existing dichotomy between private
and public and to consider how women's
experience is obscured. News production, it is
argued, should be more inclusive and encourage
greater diversity or argument and representation.

Scope

The GIME research took place in 13 Southern African
countries: Botswana, Democratic Republic of
Congo, Lesotho, Madagascar, Malawi, Mauritius,
Mozambique, Namibia, South Africa, Swaziland,
Tanzania, Zambia and Zimbabwe.

The research focused on “formal” accredited
institutions offering entry level and post graduate
media education and training. Institutions offering
media education and training in the following
disciplines were included: Journalism; Media
studies; Cultural studies; Communications.

Entry level training includes academic training
offered by universities, and the more hands on
training offered by polytechnics or universities of
technologies. The Malawi Institute of Journalism
(MIJ ) although not a government-funded
institution, was included in this study because of
its affiliation with groups in Malawi and the region
working on gender and media issues.

Objectives and guiding questions

This study provides a regional overview of gender
in journalism and media education and training at
tertiary institutions. The research sought to:
• Establish whether or not gender is integrated in

media education and training;
• Identify gaps in current media/journalism

education and training in Southern Africa with
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regard to mainstreaming gender in the
curriculum;

• Determine whether or not GL's28, as well as other
gender and media texts, materials and electronic
resources are used in media education and
training in the departments of media education
and journalism training at institutions in Southern
Africa; and

• Use the findings to develop strategic
interventions to ensure sustained gender
mainstreaming in media education and training.

GL made use of the Gender and Media Checklist
developed for its work at Annex A. Key guiding
questions for this research included:
• Do tertiary institutions have policy frameworks

to achieve gender parity in staffing, student
enrolments?

• Where are women and men in the tertiary
institutions departments and schools of media
education and journalism training?

• Who are the journalism students? Males or
females?

• How is gender being mainstreamed or
incorporated into media education and
journalism training?

• What factors influence gender mainstreaming in
teaching, learning and research at tertiary
institutions?

• Is gender a consideration in the accreditation of
tertiary institutions?

• Is gender a consideration in media education
and journalism departments' curriculum review?

• How and why should gender be incorporated
into media education and journalism training
departmental practices?

28  Gender Links in collaboration with a number of media and gender NGOs
in Southern Africa has coordinated and published a large body of material
on gender in Southern African media houses. The research ranges from
gender in editorial content, and employment patterns to studies on
advertising, audiences' views and even a look at gender in the tabloids that
are present in several countries. These publications provide data and
anecdotes on gender in the media within the countries own national
contexts and give a broad regional perspective. These materials provide
the basis for teaching on gender and the media from various angles.
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final phase is part of a longer term beneficiary
analysis that GL is conducting as part of the
monitoring and evaluation of its work over the last
ten years.

Research methods

The study design (Figure 7) involved three phases
that combine assessment tools to provide both
qualitative and quantitative information. The

Figure 7: Phases of the research and tools to be administered

PHASE ONE
Acquiring a regional overview of gender in media
education and training in 46 institutions in 14
countries by gathering institutional data;
interviews with students and lecturers;
documentary analysis and lesson observation.

PHASE TWO
In depth case studies of two institutions,
Polytechnic of Namibia (PON) and the University
of Namibia (UNAM). GL has had a long standing
relationship with the PON and has not worked
with UNAM. The case studies will assess how each
institution is performing as relates to gender
mainstreaming. It will look at how the PON has
sustained gender mainstreaming and if and how
UNAM is mainstreaming gender.

Tools to be administered:
• Departmental questionnaire
• Collection of documents
• Interviews with lecturers
• Focus groups with students
• Lecture observation

PHASE THREE
As part of GL's beneficiary analysis on the impact
of its work GL will be assessing if and how the
relationship has benefited five institutions of
higher learning. These include Rhodes University;
University of Stellenbosch; University of
Botswana; University of Swaziland and National
University of Lesotho.

Tools to be administered:
• Interview with the HOD
• Interview with the head of the institution
• Interview with lecturers
• Focus group
• Collection of documents as listed
• Lecture observation
• Interviews with past students
• Interviews with employers of past students

Tools to be administered:
• Institutional longitudinal study questionnaire

education; how institutions have worked with
Gender Links.

• Gathering of documents including Gender policy;
Affirmative action or special measures; Sexual
harassment policy; Promotion policy or

Key tools included:
• Departmental questionnaire, covering all the

relevant administrative information; institutional
data; qualifications, subjects and prescribed texts
used; curriculum development; gender in media
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gender and how it has or hasn't been included
in the training.

• Lecture observation.

Research sample

There are a total of 47 institutions that offer
journalism and media education and training in
the Southern African region (Figure 2). All 47
institutions were approached to participate in the
study; 25 (53%) responded. The largest number of
institution offering journalism and media education
and training are in South Africa.

procedure; Curriculum development policy;
Curriculum development; Subjects and pre-
requisites; Assessment and assessment criteria;
documentation relating to lecturers and students.

• Feedback on Gender Links publications/
productions.

• Trainers beneficiary analysis questionnaire.
• Interview with lecturers.
• Focus groups with students: At each institution

researchers conducted focus groups with two
groups of students made up of five females and
males from different levels of study. The
discussion focused on students' perceptions on

Table 3: Research sample

Country

Angola
Botswana
DRC

Lesotho

Madagascar

Malawi
Mauritius
Mozambique

Namibia

South Africa

Swaziland

Tanzania

Number of

institutions

1
1
4

1

2

2
2
4

2

26

1

4

Institutions audited

University of Agostinho Neto
University of Botswana
Institut Facultaire des Sciences de
l'information et de la Communication
National University of Lesotho

Antananarivo University

Malawi Institute of Journalism
University of Mauritius
• Eduardo Mondlane University
• Higher School of Journalism
• School of Journalism
• Polytechnic of Namibia
• University of Namibia

• University of Fort Hare
• University of Limpopo
• Stellenbosch University
• University of Venda
• University of Witwatersrand
• University of Johannesburg

University of Swaziland

University of Dar es Salaam

Department

Department of Media and Society
Department of Media Studies

Department of Research, Evaluation and
Media
Interdisciplinary Department for Professional
Training
Department of Media Training
Media and Communications Unit
School of Communications and Arts

• Department of Media Technology
• Department of Information and

Communications Studies
• Department of Communication
• Department of Media and Communication

Studies
• Department of Journalism
• Department of Communication and Applied

Language Studies
• Department of Media Studies
• Department of Journalism, Film and

Television
Department of Journalism and Mass
Communication
School of Journalism and Mass
Communications
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lecturers in the departments of media education
and journalism training.

• The lack of sex-disaggregated data on males and
females in the various qualifications offered
within the departments of media education and
journalism training limited the study's findings
on the numbers of males and females seeking
higher degrees in media education and
journalism. Women not pursuing higher
qualifications is often one reason cited for their
lower numbers among the academic staff at
universities.

• Lack of evidence in the form of documentation
to substantiate and illustrate the responses
provided on the incorporation of gender into
course content.

• Time constraints resulted in a limited number of
lecture observations at the institutions surveyed
in this audit leading to inconclusive findings.

• Focus groups did not take place in all sites.

A general limitation in any kind of qualitative
research that seeks to assess attitudes and
perceptions on issues of gender and diversity is
the ability to gauge whether respondents provide
“politically correct” responses or their genuine
beliefs. However, as noted in other qualitative
research studies similar in nature to this one,
attitudes; perceptions and relationships do not
lend themselves easily to quantifiable measures.
The quotes and examples from interviewees add
insight and texture to the quantitative findings.

The table shows that the study covered 13 of the
15 SADC countries. The research did not include
Angola and Seychelles as Angola failed to provide
data and Seychelles does not have media education
and journalism training at tertiary level.

This report provides the data and findings mainly
from interviews with academic staff and students
at the 25 tertiary institutions. A total of 321
individuals were interviewed, comprising of 67 staff
and 254 students with 53% female and 47% male
respondents. 35 (51%) of the staff and 136 (54%)
of the students were females. A list of interviewees
is attached at Annex B.

Limitations

These include:
• In South Africa only six of the 17 relevant

institutions participated in the study despite
repeated requests. As a result there are no
Universities of Technology that offer journalism
and media education and training in the study.
The University of South Africa was not included
in the research sample because their teaching
and learning happens via correspondence.

• In Malawi the researchers were unable conduct
the research at the Polytechnic of Malawi. While
the findings for MIJ are included, there is not a
separate Malawi Country Report.

• Data was not delivered from one of the 15
countries (Angola).

• Time constraints and exam schedules prohibited
lecture observations and interviews with more

Country

Zambia

Zimbabwe

TOTAL

Number of

institutions

3

3

47

Institutions audited

• University of Zambia
• Evelyn Hone College
• Zambia Institute of Mass

Communications Educational Trust
• National University of Science and

Technology
• Midlands State University
• Harare Polytechnic

25

Department

• Department of Mass Communication
• Media Studies Department

• Department of Journalism and Media
Studies

• Department of Media and Society Studies
• School of Journalism and Media Studies


