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Chapter at a glance:

• From 2001 to 2004 GL and PON worked together on a hands-on project to mainstream gender in all
aspects of the new Department of Media Technology course offerings.

• This comprehensive model has been documented in a primer called Gender in Entry Level Journalism
by Colleen Lowe Morna and Paulina Shilongo.

• Participants in the pilot project who are now working in the Namibian media are testimony to how
gender mainstreaming has given them a unique way of viewing the world.

• The model could have been stronger on sustainability. While there is still strong gender awareness
and gender champions at PON gender is not systematically mainstreamed in the curriculum.

• Lessons learned are being applied in the new UNESCO-supported drive to mainstream gender in media
education as part of its Centres of Excellence initiative (of which PON is one example).

Page in the student newspaper produced during the PON pilot project. Photo: Colleen Lowe Morna
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The GIME audit revealed various approaches by
the 25 tertiary institutions to incorporating gender
into their programmes. At the institutional level,
gender policy frameworks exist in a few institutions,
but even these institutions still do not systematically
mainstream or incorporate gender into
departmental practices and curriculum.

This chapter presents a model for gender
mainstreaming into entry level journalism training
at tertiary level that was developed in by GL and
the Department of Media Technology at the
Polytechnic of Namibia (PON) in Namibia. Although

not all aspects of the programme have been
sustained, lessons were learnt and many of these
still guide the department's efforts to train a new
breed of women and men journalists.

Background

Journalism and media education and training at
PON is situated within the Department of Media
Technology which is  in the School  of
Communication. The department offers a three-
year qualification, the National Diploma: Journalism
and Communication Technology, which will be
phased out in 2011. In 2009, the department
introduced two new qualifications, a Bachelor's
and a Bachelor (Honours) Degree in Journalism
and Communication Technology.

When PON's Department of Media Technology
(DMT) first opened to students in 2002, it was
already participating in one of the first projects of
its kind in the region to mainstream gender into
the new curriculum of an entry-level media
education and journalism programme.

The three-year (2001-2004) project between PON
and GL also provides valuable insights and steps
on how gender can be mainstreamed into media
education and journalism training at entry-level
institutions64. And, this model provides PON with
a foundation for reviving the initiative to
mainstream gender in all aspects of its media
education and journalism programmes when the
department begins its next curriculum review in
2011.

GL, a Southern African NGO that has built a number
of partnerships with training institutions in the
region over the past eight years through its research
and training on gender and media issues, uses the
following approach to gender mainstreaming in
media education and journalism training at both
entry-level and in-service training institutions:

Tapewa Mudjanima, women entrepeneur speaking to students at PON
during a Business Unusual workshop. Photo: Jennifer Elle Lewis

Gender should be incorporated into education on the whole
in all areas, all subjects. By incorporating gender into media
education and training, new journalists and journalists
already in the profession who are studying become gender
aware and begin to see the gender disparities in the
newsroom and the gender stereotypes in editorial content
and advertising copy for themselves. Simply having women
in the media does not bring change alone; we need to train
women and men in the media so that they begin to point
out where gender is missing and what needs to be done by
the media.

- Emily Brown, Head of Department, Department of Media
Technology, Polytechnic of Namibia

50 University of Johannesburg, Faculties of Humanities Regulations for
Postgraduate degrees and diplomas, 2010.

51 This assessment was made from the reading list.



G e n d e r  i n  m e d i a  e d u c a t i o n  -  S O U T H E R N  A F R I C A  •  7 3

Figure 17: GL approach to gender mainstreaming in media training

Source: Gender in Entry Level Journalism, GL 2004
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Gender and media training in Namibia

Research findings showed that 65% of media
practitioners in Namibia in 2001 did not have formal
qualifications in journalism/mass communication/
media studies. PON offers a flexible course catering
both for new entrants and those already in the
field.  The media studies programme has three
distinctive features:

• The programme is offered in the evening to
accommodate working media practitioners.

• In the fourth semester the students choose one
of three specialisations: Public Relations and
Corporate Communication; Journalism and
Broadcast Production; and Multimedia Design
and Production.

• The Department of Media Technology in 2005
developed a policy and guidelines for Recognition
of Prior Learning.

In the 2002 intake, only seven out of 25 students
did  not already work in the media or
communications field while from the 2003 intake
only seven out of 25 students (in 2004 the figure
is 6 out of 24 students) are already working in the
field and from the 2004 intake only four are already
working in the media industry. This mixture of

school leavers and mid-career practitioners resulted
in a broad range of ages from 17 to over 50 years.
The mixture of the young school leavers and more
mature, experienced mid-career practitioners
created interesting dynamics in the classroom that
have influenced the experiences of the
mainstreaming project.

Project design

The PON/GL pilot project was designed from the
outset to cover the three full years of the
programme. It commenced in 2002 when the PON
introduced its three-year Diploma Programme in
Journalism and Communication Technology. While
the curriculum had already been developed and
approved prior to the commencement of the
project, it has considerably influenced the teaching
methods and objectives of the courses.

The PON project evolved organically, based both
on the general needs identified by the staff of the
department and GL's experience. As shown in Figure
18, the components of the project can be
categorised into training activities and study
material development: the main outputs of the
project. The third and fourth components consist
of outreach and impact assessment, which were
implemented in 2004.

PON students review Echo, the newspaper started as part of the gender mainstreaming project.
Photo: Trevor Davies
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Figure 18: Conceptual framework for the PON gender mainstreaming project
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Table 8: Gender in policy and practice at PON

Area

Policy and process

Curriculum

Ethics and diversity

Information gathering and
basic reporting-
community journalism
project

Sub-editing
Audio visual productions

Public relations

Experiential learning

Assessment methods

Steps taken

• Gaining internal concurrence on the project.
• Staff retreat.
• Policy workshop including principles for

integrating gender into the curriculum.
• Capacity building and reinforcement

through links to regional gender and media
processes.

• Identifying entry points for gender.
• Individual meetings with lecturers.

Guest workshops and lectures reinforced by
staff.
• Integrating gender into a monitoring project.
• Pitching exercise.
• Community journalism field work and

newspaper.
• Evaluation.
Guest lecture reinforcing ongoing training.
• Guest workshop.
• Field trips.
• Guest lectures reinforcing ongoing training.
Guest lecture reinforcing ongoing training.

• Campus Echoes.
• Gender, elections and the media workshop
• Elections news agency.
Gender built into assessments.

Outputs/Outcomes

• Draft gender policy.
• Departmental policy has sparked

discussion on the need for an
overall institutional policy.

Gender explicitly and implicitly
written into the outline.

Forms part of the basic reporting text
book.
• Basic reporting text book.

Sub-editing manual.
Introduction to broadcast journalism.

Critique of PR manual from a gender
perspective.
APPLICATION AND ASSESSMENT
• Student newspaper.
• Wire service distributed nationally

during the elections.
Indicators of success.

The following is a summary of the different ways that, over the three years, PON and GL sought to integrate
gender considerations at the level of policy and practice into the three-year course.

INSTITUTIONAL CONTEXT

CONTENT DELIVERY

APPLICATION AND ASSESSMENT

Methods used

As can be seen from Table six, the project employed
a number of different methods. These included:

• Special one- to two-day workshops at strategic
moments, for example before the community
journalism project and the field work, the staff
retreat and policy workshop.

• Guest lectures to reinforce commitments and
efforts being made by staff to integrate gender
into their work.

• Field work.
• Productions of photo essays, radio and video

documentaries, and the student newspaper,
Echoes.

• Integrating these examples and materials into
study materials.

In all the training, GL and PON proceeded from the
premise that gender-aware reporting is good,
professional reporting. Accuracy, fairness and
balance are the most basic and most important
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principles of journalism. They are meant to ensure
that journalistic texts are factually correct and
present all relevant views.

In a consultative process with all staff, GL's pilot
project with the Department of Media Technology
focused on:
• Guidelines and initiatives to mainstream gender

into the programme's curriculum;
• Course delivery (teaching) and assessments;
• Policy development at departmental and

institutional level;
• Suggested guidelines for creating mechanisms

to ensure implementation, as well as to monitor
and evaluate the gender mainstreaming process
to ensure sustainability.

Gender and curriculum

The development of the curriculum for the National
Diploma in Journalism and Communication
Technology was a lengthy process that included
three years of consultations with the industry and
academics nationally, regionally and internationally.
As a result, and in line with the PON mission
statement, the mission and objectives of the
programme placed a heavy emphasis on career-
oriented, skills and technology-driven education
with visibly less emphasis on attitude learning.

During the extensive consultations with industry
representatives in 2001 not one employer
mentioned gender, diversity or a wider range of
sources as desirable components of the
programme. This is not surprising, considering that
in 2003, during workshops to discuss the findings
of the GMBS, most editors felt that the low number
of women sources reflected power relations in
society rather than editorial practice.

Process

In 2004 the DMT became involved in the
development of a Bachelor of Technology Degree
Programme in Journalism and Communication
Technology. At this stage, the department had
developed a draft gender policy and taken the

principal decision that gender must be integrated
into the new curriculum.

The starting point for any curriculum is the mission
and vision statement and academic values that
guide the department and the programme of study.
Table eight shows how the DMT values had evolved
in three years. Although gender does not feature
explicitly in the new list of values, there is a subtle
shift towards attitude-based values.

During this process the Department went through
a lengthy discussion about the merits and need to
explicitly mention gender. In the end, the view was
that if gender was mentioned then every other
aspect of diversity would need to be mentioned.

It is interesting to note that even after two years of
the gender mainstreaming the Department staff
found it very difficult to explicitly integrate gender
into the planned curriculum. At the same time, the
team felt strongly that if a policy was put into place,
gender can be mainstreamed into all course
content and assessment.
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• Syllabi revised so substantially that there is no
longer 80 percent overlap between the old and
the new syllabus.

• Amendments to the academic regulations and/or
assessment criteria of a programme or course.

Although lecturers have some room to alter syllabi
while setting course outlines, there is not a lot of
room for substantial changes. Of course the simple
inclusion of a word or sentence in the syllabus does
not ensure an engendered curriculum. Lecturers
who do not see the need to include gender in the
course delivery can still cover the subject in short
or ignore it altogether. Again, a properly monitored
policy seems to be a more effective way to ensure
that gender really is mainstreamed to the courses.

Integrating gender into the curriculum and

writing it into work plans

As part of its support to PON, GL held individual
meetings with staff at PON to advise on how they
could explicitly integrate gender into their work,
even when these might only be implicit. Table seven
summarises the various ways in which staff did so,
and the challenges that they encountered.

Explicit or implicit?

The question that arose was: does mainstreaming
gender mean that gender ought to be explicitly
mentioned in every course syllabus?  Experience
in the PON project showed that it helps. Lecturers
delivering the courses are not necessarily the ones
who developed them in the first place. Broad and
implicit syllabi can be interpreted in many different
ways.

Having a departmental gender and/or diversity
policy helps to overcome this problem and can be
a practical way to ensure implementation rather
than often lengthy and complicated processes of
curriculum revision.

Many institutions of higher learning have rigorous
guidelines for the development and revision of
new curricula. Courses are not always easily
changed or revised. At the Polytechnic, re-approval
may be sought under the following circumstances:

• Any changes to the curriculum compilation, for
example the addition or deletion of courses,
name changes to courses, and so forth.

Table 9: Comparative table of DMT values

Department academic values as stipulated in 2001

• Process and evaluate theoretical learning;
• Display critical thinking and insight into effective

media design and production;
• Demonstrate responsible use of a variety and

combination of new media technologies to serve the
needs of society;

• Utilise practical skills for the creative production of
meaningful messages;

• Successfully engage in a variety of experiential
learning opportunities;

• Utilise technology responsibly and effectively to
assist in the development of the community;

• Engage in projects, under supervision, which
endeavour to enhance their skills and knowledge;
and

• Observe the standards, practices, and ethics of the
profession.

Department academic values as stipulated in 2004

• Critical thinking.
• Effective media design and production.
• Professional ethics.
• Professional standards and practices.
• Creativity and innovation.
• Experiential learning.
• Community service.
• Team work and project management.
• Diversity and pluralism.
• Growth and progress.
• Responsiveness.
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Table 10: Bringing out gender dimensions in course curricula

Courses

Language for the
media 1
Language for the
media 3

Video Production
• Camera

techniques.
• Different lenses.
• Recording.
• Editing.

Introduction to
broadcast
journalism
• News gathering
• Sources
• Presentation of

news

Ethics

Strategies for gender mainstreaming

(January 2004)

• The main thrust of the first year is about
language and grammar. This builds towards
teaching students about essay writing. In
teaching students how to create arguments and
write logically issues of bias, stereotypes,
language and accuracy would be addressed.

• The third year focuses on style, discourse and
ideology. Gender analysis would be
mainstreamed during the course. De-
construction of texts to identify ideological and
discursive gaps relating to gender.

• The course looks at both technical and
substantive issues relating to visual media.

• In technical areas, issues such as the difficulties
that young women experience breaking into
the technical side of broadcasting would be
addressed.

• Gender would be integrated into framing,
composition and lighting.

• Address the same issues relating to coverage of
particular subjects for example violence against
women.

• Discussions on what is news and how gender
impacts on news selection.

• Emphasis on gender balance of sources.
• Gender dimensions in relation to television news

presenters.

• To introduce gender dimensions into the notions
of balance, accuracy, fairness and diversity,
freedom of Expression, bias and stereotypes.

• Debate pornography.

Follow up (May 2004)

Achievements
• Looked at language and accuracy and the use

of stereotypes and biases.
• How arguments are flawed because of cultural

and other stereotyping.
Challenges
• Limited time.
• Gender is not mainstreamed but happens

incidentally.
• Needs to be approached in a structured way.
• No time for curriculum development.
• Loaded timetables.
Challenges
• When you talk about social issues the learners

are difficult to control.
• Department needs more structured way to

take it forward.
• Students are not co-operative.
• Need more involvement from all staff.

Achievements
• Asked students to record news bulletins and

analyse them using gender as one of the
criteria.

• Used gender as the starting point to ask about
other issues such as quality of journalism, story
about abused girl, only voices used were father,
uncle and two sons, balance of sources.

• NBC talk almost exclusively to officials, who
are most affected?

• TV production breaking down gendered
division of labour.

• TV presentation is based on “looks” not
journalistic ability.

• Educator' realisation: “to teach without
integrating gender is like someone teaching
with a deficient syllabus.”

Achievements
• Mainstreamed gender into most discussions.

Related to sources and balance.
• Debated pornography.
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The topics and sources of the stories in the
publication reflected an awareness of the need to
include a wide variety of perspectives and to
recognise relevant gender dimensions. The topics
included an investigative piece about sex work,
problems residents face in a new and isolated
housing settlement and challenges of daily living
in informal settlements in which the views of
women and men are equally represented.

Assessment

In assessing basic journalism skills there needs to
be two levels of integration. To get students to see
the journalism programme working as a whole one
should set assessments that cut across courses. An
example is to get students to produce a two page
A3 newspaper. The newspaper must include a news
story, a political feature story, news briefs, sports
items, etc.

The second level of integration should be about
the skills, values and attitudes and knowledge that
are assessed. So, for example, in the newspaper,
stories must have the voices of women, should not
promote negative stereotypes, etc.

Targeting media decision-makers

During the curriculum development process PON
staff identified diversity and inclusiveness as
important components of training. The gender-
mainstreaming project had an immediate
resonance with the community journalism
component of training.

Jan Schaffer defines civic journalism as both an
attitude and a set of tools for journalists. “The
attitude is an affirmation that journalists have an
obligation to give readers and viewers the news
and information they need to make decisions in a
self-governing society.” This means that the
journalists' goal should be to treat readers and
viewers “as meaningful participants in important
issues, as meaningful as the elites and the experts
the journalists so often quote.” (Jan Schaffer, With
the People - A Toolbox for Getting Readers and Viewers
Involved, Pew Centre for Civic Journalism, 1997).

In the first semester of the academic year 2002, the
Information Gathering and Writing for the Media
course undertook a Community Journalism Project.
This included a workshop by GL on gender-aware
reporting that fed directly into story ideas and
planning for an eight-page newspaper supplement
called Echoes, carried by The Namibian, the widest
circulation daily.

The process consisted of the following:
• The students were divided into five groups based

on where they live in Windhoek.
• The groups identified a community in Windhoek

and acquainted themselves with it by doing
public listening in formal (community meetings,
etc.) and informal settings.

• The group reported back to the class and after
discussions identified a broad theme. Each
student then identified a topic for their story
within the group theme.

• The stories were edited by PON and GL staff. A
professional designer did they lay out.

• The students named the newspaper Echoes. The
Namibian published the supplement on 13 June
2002.

Bertha Amakali, lecturer at PON working to mainstream gender.
Photo: Jennifer Elle Lewis
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happen in the first two years of the PON pilot
project.  Ensuring that gender is included in formal
assessment increases remarkably the sense of
“structural” integration of gender in the curriculum.

It is quite easy to include one or two gender specific
questions in an exam or test. It might require a bit
more effort to mainstream gender into relevant
questions and assignments. Our experience is that
once this is done throughout the course in all
assignments, tests and exercises, it is much easier
to include questions in the exam paper that
explicitly require gender analysis from the student.

Policy development at departmental and

institutional level

The PON project rested heavily on the enthusiasm
of one lecturer, Emily Brown, who is now Head of
Department, who served as the main champion of
the project.  She, in turn, enjoyed the support of a
woman deputy head of department who gave the
initiative her full support.

By the second year of the project it became
apparent, however, that there needed to be much

Evaluation criteria for assessments

The policy for all writing and media production
courses of the JCT curriculum now is that marking
criteria for assignments must include gender and/or
diversity. For example, typical evaluation criteria
for writing assignments (basic news story) for
Information Gathering and Writing for the Media
course of the JCT would look like this:

• Is the story's newsworthiness established?
• Does the lead tell the readers what the story is

about?
• Are the readers' questions about the story

answered?
• Are multiple and diverse sources used?
• Are the sources relevant to the story?
• Is there clear effort to achieve gender balance in

sources?
• Is the story accurate?
• Are all facts, names and numbers double-

checked?

Formal assessments

However, an important concern is that gender and
diversity criteria often get lost in formal
assessments, tests and exams. This tended to

An example of an integrated assessment is given below.

Learning area

Structure of
government

Specific assessment

• Divide the class into groups based
on current party representation in
parliament.

• Designate some students as
journalists from print, radio and
television.

• Ask them to prepare a debate on the
quotas system to increase the
representation of women in
parliament.

• Schedule the actual debate in class.
• After the debate occurs ask the

journalists to report to the class.
• Evaluate the debates, journalist's

reports, etc in plenary.

Objective

• For students to
gain knowledge
on structure of
government.

• To understand
how parliament
works.

Skills, knowledge, values and

attitudes

• Presentation skills.
• Analysis.
• Research.
• Knowledge on the structure and

working of parliament and
women's representation.

• Writing about parliamentary
debates for different media.
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greater buy-in and mobilisation of all the staff in
the department. This led to a one day staff retreat
at which Colleen Lowe Morna, GL Executive
Director, made a presentation on gender and the
media, followed by a discussion on how this might
be integrated into all areas of training. GL's deputy
director, a media trainer, followed up this workshop
with mini-individual workshops on incorporating
gender into course designs for 2004.

Another important outcome of the staff retreat was
the suggestion that the Media Studies Department
devise a gender policy that would be put to the
PON Senate. The aim of this policy was to ensure
that a) gender is integrated into all areas of the
department's work and that b) it is written into
institutional practice.

Although the workshop only took place in June
2004, the draft policy that emerged was an
important means of cementing the work that has
taken place over the three years.  The process
highlighted many of the challenges that PON still
confronts around gender mainstreaming. It is
described in some detail here since one of the
lessons learned is that this should have happened
earlier in the process.

Impact of the project on former students

Former PON students who received their journalistic
training during the period of the gender
mainstreaming pilot project say they are able to
use their gender and media knowledge and skills
in the workplace. Nashilongo Gervasius, for
example, who is now a Producer for TV Current
Affairs at the Namibian Broadcasting Corporation
(NBC), says the incorporation of gender into her
media education and journalism training at PON
“opened my eyes to balance the voices of women
and men; and, to know that women are clever too”.

“When I have a storyboard, I incorporate men,
women and children. My training opened my eyes

to disadvantaged groups,” she continued. “At work
in editorial meetings I raise the issues of gender
balance; I seek out the voices of women; I raise
questions about women also doing the same stories
as men. I work on four programmes and I use what
I learnt about gender in the media from my PON
classes and the Gender Links workshops with
students.”65

“I am always trying to uphold what we were taught,”
said former PON student Jonathan Beukes who is
now in a senior editorial position with The
Namibian, where he supervises three males and
three females. “I'm the editor and I work with
females who are both younger and older than I am.
I encourage the females to speak in meetings and
to give their ideas. In my eight months here, I've
tried to raise the confidence of the females and
now they tell me nonsense.”

65 Interview with Nashilongo Gervasius, former PON student and Producer
at the Namibian Broadcasting Corporation, November 2, 2009.

Former PON students use their gender media pilot project training and
skills in the workplace. Photo: Trevor Davies



Box 10: Gender and media: Voice from the ground

Reflecting on the impact that the incorporation of gender into
his media training had on him, Jonathan Beukes, now the
Supplements Editor at The Namibian newspaper, says that
“women's issues were de-mystified for me. We were not aware
of these things and we were introduced to them in our media
training. I feel younger students need to learn that women's
issues are development issues and development issues are
women's issues, because women suffer most when it comes to
lack of health, education, housing and other services.

 “I also was reminded by discussing gender issues in my media
training that women can do everything, even better than men.
My father passed away when I was seven and my mother worked
three to four jobs to put us through school and we are all doing
well. My training at PON helped me to see my mother's capabilities
and to remind me of what she had done.”66

Barely three years out of school and already an editor at a major
newspaper in Namibia, Beukes realises that the seeds of change
on how the media portray, represent and report on the gender-dimensions of many issues begin in the
classroom.

“The gender and media training helped us to understand the entire reporting process to make it more
balance and fair; to help us produce credible publications. This is how I approach gender in my work,”
he said. “There are some people in the newsroom who have been there for decades and they don't know
these things.”67

Jonathan Beukes. Photo: Trevor Davies
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• The absence of any orientation or other
programmes to take new staff through the
original process and to build their understanding
of how to mainstream gender into their courses.

• Lack of knowledge of how to mainstream gender
and how to counter gender fatigue.

• No overall institutional gender policy (only one
for the department).

• Unseen attitudes, prejudices and biases that exist
within lecturers.

• No Monitoring and Evaluation or other
mechanisms to systematise how gender is
mainstreamed.

PON in 2010

The department has faced several challenges in
sustaining the systematic mainstreaming of gender
into its three-year curriculum and in explicitly
integrating gender into the two new degree
programmes. The challenges cited included:
• Turnover in staff.
• Resistance from one lecturer who had been part

of the pilot process and the lack of mechanisms
to manage this.

66 Interview with Jonathan Beukes, October 30, 2009, Windhoek, Namibia.
67 Interview with Jonathan Beukes, October 30, 2009, Windhoek, Namibia.



PON's Head of Department, Emily Brown, continues
to be a champion within her department for gender
in media education and journalism training.

Emily Brown presents at the WJEC in 2010. Photo: Jennifer Elle Lewis
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“When new lecturers enter the department, I talk
to them about mainstreaming gender into their
courses and work. But I believe the concept of
gender mainstreaming is not readily understood,
and there is need for a departmental workshop to
take lecturers through a process again to
understand what to do and how to do it like we
did before,” said Brown who has headed the
department since its inception.68 The result (see
Box 10) is that while there is gender balance among
staff and more female than male students; a fair
degree of gender awareness among staff and
evidence of gender aware research projects, gender
is not systematically integrated into course
offerings. This raises important questions about
sustainability.

68 Interview with Emily Brown, HOD, PON Department of Media Technology,
October 23, 2009.

68 Interview with Emily Brown, HOD, PON Department of Media Technology,
October 23, 2009.

Box 11: GIME findings for PON

Institutional policy framework: The GIME research found that there are no gender or sexual harassment
policies at PON nor are there any written guidelines for mainstreaming gender in curriculum. “When
lecturers who had been part of this process [the pilot project] left, sustaining gender mainstreaming in
the department's work lacked the same momentum; and, one lecturer who had been a part of this
process also later showed resistance and there are no mechanisms in place to manage this,” PON's HOD
said.69

Gender in the Department of Media Technology (DMT): There are equal numbers of female and male
students and more female than male staff. From the perspective of equal representation of females and
males the department is doing very well.

Curriculum development and course content: There are no specific gender and media modules in
the media education and journalism training diploma and degree programmes offered by PON. Gender
is incorporated into the course content of courses, such as, Advanced News Reporting and Writing,
Language for the Media, Media Ethics, Contemporary Social Issues, and Advertising.

The attention given to the topic is dependent upon the lecturer's own knowledge and commitment to
mainstreaming gender in-depth in the courses' lectures, readings and assessments. Gender and media
literacy is also strong among the new students.
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The PON HOD still believes that the department has a foundation to build on because of the pilot project.
“The department has a curriculum that reflects gender; there is greater gender awareness and gender
and media literacy among the students; and gender can be discussed openly in the department and
by departmental lecturers; in some other departments, this may not be the case.70

There are strategic opportunities to work on mainstreaming gender into their media education and
journalism training programmes in PON. PON will conduct its next curriculum review starting in 2011.
This provides an important to integrate gender into the curriculum.

Teaching and learning: There is a fair degree of gender awareness among staff and students. Students
in the media journalism and media education and training department at PON are aware of the importance
of incorporating gender into their programmes, and can apply their basic gender and media understanding
to identify gender biases and stereotypes as consumers of Namibia's media.

Students are able to illustrate through examples from the Namibian media stories and broadcasts that
perpetuate both blatant and subtle gender stereotypes; the lack of diversity of sources, especially the
voices and perspectives of women in the media; to identify the missing gender dimension of the media's
coverage on issues such as women in politics; and to discuss the use of gender-sensitive language in
the media. This gender and media literacy has resulted from the incorporation of gender into course
content.

Prescribed texts/Readings/Learning Materials: Gender is missing from course material. The wealth
of gender and media literature, research and training materials that has been published internationally
and within the Southern African region is missing from the prescribed texts, readings and course materials
used in the journalism and media education and training at the PON.

Assessments: Gender is not incorporated as a standard in any systematic way in the journalism and
media education and training department's assessments of curriculum. Relevance to the Namibian
media industry's needs, and a good balance between theory and practical application are the main
criteria used by the journalism and media studies departments to evaluate their programmes.

Gender is not incorporated into this assessment by the departments, nor is it a criterion used by the
Namibian media sector when providing guidance and input to the departments on the course content
and orientation of their media education and journalism programmes. Gender as a criterion for assessment
is left up to staff and students.

There is some evidence of gender being incorporated into exam assessments and special projects for
final assessments in some courses by both lecturers and students at PON. However, this is dependent
on the lecturers' and students' interest in gender and media issues.

70 Interview with Emily Brown, HOD, PON Department of Media Technology,
October 23, 2009.
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Research and publications: There are examples of students' theses and special projects on gender and
media issues, as well as projects on women's representation and gender stereotypes in the media. But
gender and the media has not become an area of academic research and scholarship among the lecturers
within the institutions' media education and journalism training departments.

Continued links with GL: PON has continued to
collaborate with GL in a number of ways since the pilot
project.  PON students have entered for the Gender and
Media Awards every two years and formed part of teams
covering the Gender and Media Summit. GL has worked
with PON on short courses for the media on different beats,
such as the 2009 elections, and the Business Unusual
Gender and the Economy course run alongside the 2010
SADC Heads of State summit. A PON student, Emsie Erastus
interned with GL as part of her experiential learning. PON
students have assisted in research projects such as the
Gender and Media Progress Study. HOD Emily Brown sits
on the GMDC Advisory Board. PON has signed an MOU
with GL as part of the GMDC arrangements. The rector, Dr.
Tjama Tjivikua, gave the keynote address at the March 2010 meeting to review the first draft of GIME.
These links have kept gender and media issues on the front burner, and put PON at the forefront
of current efforts to resuscitate gender mainstreaming in media education with the support of UNESCO.

Emsie Erastus reporting on a Soccer 2010 event.
Photo: Jennifer Elle Lewis

Lessons learned

• Project design:  The project tended to focus on
the activities for the three years, with insufficient
focus on sustainability and replication, the issues
being revisited now. At each stage the partners
should have had a discussion about sustainability.
The project should have ended with an evaluation
and next steps workshop. The donor should have
been requested to make some resources available
for the next steps.

• Policy: Many of the challenges that PON has
experienced could have been mitigated by the
adoption of an institutional gender policy. The
draft policy developed in 2004 has not been
finalised and implemented within the
Polytechnic. The absence of a policy framework
to provide a mechanism to sustain the gains
made in the pilot project has impacted on
sustainability. The rector, Dr. Tjama Tjivikua, is

committed to reviewing and adopting a gender
policy. A gender policy will assist in ensuring that
gender is not dependent on an individual but is
an institutional responsibility. It will also assist in
managing staff leaving and new staff coming in.
A policy must include structures, strategies and
activities to mainstream gender.

• Curriculum: The integration of gender into the
curriculum should have happened much earlier
on in the process, and should have been an
obligatory part of it. In retrospect, the creation
of an enabling environment within which gender
mainstreaming can grow, be sustained and
monitored and evaluated is the most important
first step.

• Buy-in: An important lesson from this experience
is that any attempt to mainstream attitude or
knowledge training into an already packed
curriculum must be carefully assessed against
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the goodwill and commitment of the head of
department and rector have made it possible to
move rapidly on a new phase with the support of
UNESCO.

This model is promising in that both PON and the
University of Namibia (UNAM) are involved and this
is linked to the UNESCO Centres of Excellence
initiative that both institutions are part of.  They
are selecting their own course offerings for gender
mainstreaming and driving the process with the
support of GL. Policy and curriculum review are
being put upfront. Sharing these experiences with
others in the region through the proposed
Community of Practice will help to ensure
accountability and peer learning. The most
important lesson is that gender mainstreaming is
a process, not an event. This process can and must
be strengthened through deliberate interventions,
of the kind that should flow from the GIME audit.

the students' entry-level skills and knowledge.
Equally important is co-ordination and proper
planning which should involve all people
participating in the project and all lecturers
teaching the courses in the programme, not just
the ones directly involved in the project.

Conclusions

The PON project is a practical and well documented
example of how gender can be mainstreamed into
media education. The fact that its success can now
begin to be measured in the approach of former
students who are now editors affirms the most
important premise of mainstreaming gender in
media education: that this has a profound impact
on the way that journalists practice their craft.

In retrospect, the pilot project would have started
with a gender policy and curriculum review, and
placed greater emphasis on sustainability. However,

The PON project is a practical and well documented example of how gender can be mainstreamed into media education.
Photo: Trevor Davies
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Gender in Media Education (GIME)

Community of Practice: Building a virtual community of journalism and

media educators

In reviewing the GIME findings it is clear that there is community of journalism and media educators
across Southern African who would appreciate the opportunity to have sustained training, provision
of information and an ongoing engagement with other educators. In view of this GL and the GMDC will
be setting up a virtual GIME Community of Practice (COP). The COP will be hosted on the GL website
and linked to the UNESCO Journalism Centres of Excellence Community of Practice. The GIME COP will
be launched at the World Journalism Education Conference (WJEC) which will be held from the 6-7 July
in Grahamstown, South Africa.

OBJECTIVES

• To provide a space for journalism and media
educators to connect regularly on issues of
mainstreaming gender in journalism and media
education and training.

 • To use virtual space to sustain a community of
practice.

• To gather good practices on integrating gender in
journalism and media education and training
curricula from institutions across Southern Africa.

• To discuss course outlines, gather contributions and
create new knowledge out the discussion.

TARGET

• The COP will include journalism and media educators
and trainers from institutions of higher learning.

• Other trainers from commercial training institutions,
media and gender organisations.

• Journalists who are interested in training.

DESCRIPTION AND PROCESS

Description

The GIME COP will be based on the principles of the
GMDC which to collect, connect and collaborate on
knowledge creation. The process will be as follows:
• Collect: Information (including information

gathered in the GIME research), good practices,
course outlines, curricula, assessments, research etc
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will be collected from institutions across Southern Africa.  A call will be put out to all institutions
offering journalism and media education and training to submit information according to certain
thematic areas. These could include assessment, curriculum development and review, specific subject
areas, teaching, learning and others. The information will be circulated to all the members of the COP
with guiding questions for a discussion that will follow.

• Connection: After the information has been circulated there will be an online discussion using the
GL online chat facility. The discussion will be facilitated by a moderator from GL or a partner institution.
The moderator will guide the discussion based on the questions that were circulated prior. The
discussion will last for an hour and a half. After the online chat the discussion will be summarised. The
collection form and summary will be published on a wiki. A wiki is a virtual space that encourages the
collective creation of knowledge.

• Collaboration: Once the wiki is published a notice will be sent out to educators across the region to
comment on and contribute. The wiki will be moderated. The final document will be uploaded onto
a searchable GIME database which will be housed on the GL website.

The COP will focus on four broad areas:
• Curriculum development: discussions around whole qualifications, content to be included,

opportunities to mainstream gender, curriculum review.
• Course content: discussions on specific courses, assessment, teaching and learning.
• Research: discussions on existing and potential research projects on gender and media, how the

research may be used in teaching and learning, how research may be taken forward.
• Institutional gender framework: review and development of gender and/or sexual harassment

policies, assisting with strategies, reviewing policy content.
These are detailed in Annex A.

The COP is a permanent feature of the monthly GMDC newsletter, Diversity Exchange. The schedules
and content requirements for collection, online discussion and wikis will be included in the newsletter.
The newsletter goes out to journalism and media educators across Southern Africa and the globe.

The GIME COP and UNESCO Journalism Centres of Excellence portal will have reciprocal links. This will
facilitate an increased number of institutions having access to the knowledge being created on the GIME
COP.

The GMDC will run a parallel Community of Students (COS) on Facebook. Similar curriculum linked
discussions will happen with students. Lecturers will submit names of students and their email addresses.
They will then be invited to join the GMDC Facebook page. The student input will be summarised and
included in the final product.

Process

• Notice, supporting materials and guiding questions will be sent out to educators and students by the
15th of every month or following weekday if it is on a weekend.

• The online chat will take place on the 25th of every month or following weekday if it is on a weekend.
• The summary of the chat will be included in the GMDC newsletter on the 1 on the next month.

Contributions will be invited to the wiki.
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• Contributors have until the 10th of the month to add content.
• The product will be finalised by the 15th of the month and sent out to all participants with the notice

of the next discussion.
• The product will be uploaded to the website and a link sent out in the newsletter on the first of the

month.

OUTPUTS

• Knowledge on integrating gender in journalism and media curriculum will be produced.
• Summaries of the online chats.
• Comments from educators and students.
• Educators and students will build their capacity to utilise their technological skills.
• Information sharing across countries and institutions on gender and media in curriculum.
• A repository of good practices on gender in media education.

OUTCOMES

• Journalism and media educators will receive training and share information using new technologies.
• Knowledge on integrating gender in journalism and media education and training.
• Increased communication between journalism and media educators and students across the Southern

African region.
• The GIME COP creates a space for greater interaction and social networking between people with an

interest in media education and gender mainstreaming.
• Through the GIME COP participants can brainstorm with one another. In this 'think-tank' problems

can be solved and ideas produced in new and unique ways.
• Trainers' capacity to integrate gender in journalism and media education and training will be increased.
• There will increased awareness and implementation around gender mainstreaming initiatives within

media training institutions in Southern Africa.
• There will be sharing of resources and teaching materials between institutions.
• Some of the findings of the GIME research will be taken forward.


