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This report is part of the Gender In Media Education in Southern Africa audit conducted by
Gender Links (GL) with media training institutions across southern Africa, through the Gender
and Media Diversity Centre, which links media development NGOs and knowledge institutions
in the region.

Participants at the Media Training, Journalism Education and Gender Equality syndicate
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Media Studies Department of Rhodes University, South Africa, offered valuable insights and
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The University of Malawi’s Department of Journalism and Media Studies and Malawi Institute
of Journalism contributed generously of their time and insights on the country and regional
report. GL canvassed the findings of the draft country report, together with the first draft of
the Gender and Media Progress Study, in September 2010.

GL launched the regional report at the Fourth Gender and Media (GEM) Summit, held under
the banner: “Taking Stock: Gender, Media, Diversity and Change” in October 2010.

GL expresses its sincere appreciation to UKaid from the Department for International
Development (DFID) for supporting the research and the meeting to review the preliminary
findings in March 2010. GL also thanks the United Nations Educational, Scientific and Cultural
Organization (UNESCO) Office in Windhoek for supporting the research in Namibia and for
the enthusiasm shown in supporting follow-up research in Namibia and across the region.
We particularly acknowledge the role of Jaco du Toit, Communication and Information Advisor,
UNESCO Office Windhoek, for his personal enthusiasm and support for this project.

Saeanna Chingamuka, GL Media Training Manager and Jennifer Elle Lewis, GMDC Manager,
researched and wrote the report. Debi Lucas of Top Art designed the report. GL Executive
Director Colleen Lowe Morna and Communications Manager Danny Glenwright edited the
final report.
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“It is important to mainstream gender in
media education and training because
women still believe that men have a stronger
influence in society. Women need to be
empowered and this needs to be in the
curriculum so that they understand that they
have an equal space in society.”

- Peter Mitunda, Lecturer,
University of Malawi Polytechnic

findings for each country can be accessed on
www.genderlinks.org.za1.

The key findings of this audit are:

Institutional policy framework

• MIJ does not have either a gender policy or a

sexual harassment is captured in the students'

rules and regulations and staff conditions of

service.  MIJ uses the national Constitution and
other national policy frameworks to address issues
of gender equality within the institution. A Code of
Conduct, which includes sexual harassment, has
been drafted and is presently under legal review
before it is presented to the Institution's Board of
Directors for approval.

• Gender is  not covered in curriculum

development policies. There are no institutional
policies, guidelines or procedures for incorporating
gender into curriculum or course content at either
MIJ or UNIMA. However, UNIMA recently established
the Gender Studies Unit which has been tasked
with ensuring that gender is mainstreamed in
courses offered by the university.

Gender within the media studies departments

• There is gender parity among female and male

students at MIJ and UNIMA. MIJ and UNIMA have
attained gender parity in terms of female and male
students.

This report combines an analysis of documents,
interviews, lecture observations and student focus
groups conducted at Malawi Institute of
Journalism (MIJ) in September 2009 and the
University of Malawi (UNIMA) Polytechnic
Department of Journalism and Media Studies in
August 2010. It forms part of the Gender In Media
Education in Southern Africa (GIME): the most
comprehensive study yet undertaken of the gender
dimensions of journalism and media education and
training in tertiary institutions in Southern Africa. The
GIME study took place in 26 institutions in 13 countries
including Botswana, Democratic Republic of the
Congo (DRC), Lesotho, Madagascar, Malawi, Mauritius,
Mozambique, Namibia, South Africa, Swaziland,
Tanzania, Zambia and Zimbabwe between October
2009 and April 2010. Gender Links (GL) undertook the
study through the Gender and Media Diversity Centre
(GMDC), a partnership between media development
organisations and knowledge institutions.

While the larger regional research in the GIME audit
focuses exclusively on “formal” public-funded or
government-funded accredited institutions offering
entry level and post graduate media and journalism
education and training, MIJ was included in the study
because of its long-standing affiliation with the work
of Gender Links (GL) and the Gender and Media
Southern Africa (GEMSA) Network.

For this research, a total of 24 individuals were
interviewed, comprising six staff members and 18
students. Of this demographic, 58% of the
respondents were male while 42% were female.

This report should also be read together with the
regional report which makes comparisons between
institutions and also highlights best practices. GIME

Two of Malawi's daily newspapers. Photo: Sikhonzile Ndlovu

E x e c u t i v e  s u m m a r yE x e c u t i v e  s u m m a r y
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an area of academic research and scholarship
among the lecturers and students at MIJ. This audit
found only one female student at MIJ working on
a research topic linked to gender and media. At
UNIMA, five students carried out research on gender
and media in 2010. The low level of gender and
media research may be attributed to stigma
attached to an active interest in gender studies and
because gender is not incorporated into MIJ's media
education and journalism training.

Structure of the report

The report comprises six sections which address
various aspects of the educational audit, from
curriculum to hiring practices. The sections are as
follows:

I: Sexism in the media - From the classroom to the
newsroom provides a background to gender in media
education and journalism globally and in the region,
highlighting some of the key concerns.

II: Setting standards - Policy gaps looks at whether the
tertiary institutions have gender policies to create
gender-responsive environments in institutions of
higher learning.

III: Men are lecturers and women are students - Gender
within media education provides the regional data on
staffing and student enrolment in the 26 departments
of media education and journalism audited, and
details lecturer and students' perceptions and views
on the importance of gender.

IV: Gender in the vision - Curriculum development looks
at whether gender is a consideration in the policies
and processes that shape media education and
journalism training curriculum in ter tiar y
institutions.

V: Good intentions, mixed results - Teaching, texts,
research and assessments provides the Study's findings
on how gender is being incorporated into teaching
and course content, as well as the findings on texts
used, research and assessments.

VI: Conclusion and recommendations:  This section
brings together key conclusions from the Malawi
study, highlighting ideas for mainstreaming gender
through the use of new media, to establish
communities of practice (COP). The COP is a
community of journalism and media educators across
Southern Africa who appreciate the opportunity for
sustained training, provision of information and an
ongoing engagement with other educators.

• The majority of lecturers are men. Women
comprise only 29% of staff members at MIJ whilst
at UNIMA they comprise 20%. The Head of
Department is male.

Curriculum development and course content

• There are no gender specific courses. There is
neither a gender-specific module nor a module on
gender and the media among the courses offered
at MIJ and UNIMA.

• There is some gender incorporated into course

content. According to the Head of Department
(HOD) gender is incorporated, along with other
diversity issues, in the content of some courses,
including HIV & AIDS Reporting, Communications,
History of Africa, News Writing and Reporting,
Economic Reporting, Media Law & Ethics, Human
Rights and Literature & Society.

Teaching/learning

• Male and female students expressed a keen

interest in seeing gender incorporated into their

media education and journalism training at MIJ.

Students highlighted that an understanding of
gender and equality issues would lead to greater
collaboration between women and men and
enhance females' confidence so that they will not
feel inferior. They also thought an understanding
of gender would help students create greater
awareness of gender issues among their peers.

• There is still a misconception among some academic
staff and students that gender refers to “women's
issues”.

Prescribed texts/readings/learning materials

• Gender is missing from course material. The
wealth of gender and media literature, research and
training materials that has been published
internationally and within the Southern African
region is missing from the prescribed texts, readings
and course materials used in MIJ and UNIMA's media
education and journalism training curriculum.

Assessments

• Gender is not incorporated as a standard in any

systematic way in the media education and

journalism training department's assessments

of its curriculum.

Research/publication

• Academic and student research could be

improved.  Gender and the media has not become
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action. Some staff incorporate gender with other
diversity issues, such as HIV and AIDS, but there is
neither a stand-alone gender module nor a module
on gender in the media. There is a need for capacity-
building among academic staff on gender and gender
and media issues to enhance theoretical
understanding of gender and how it relates to media
studies, journalism training and practices within the
media industry in Malawi.

Next steps

MIJ and UNIMA students and staff expressed a
willingness and commitment to finding more
systematic ways to mainstream gender into the
institution's media education and journalism training.

The students are
receptive and eager
to learn about gender.
All staff members
support the idea of
m a i n s t r e a m i n g
gender, but this has
not been put into

I. Sexism in the media: From the classroom to the newsroom

“Journalists are watchdogs of society
which comprises women and men.
Addressing gender is very important
so that journalists appreciate the
importance of women's voices in
communities.”

 - Female student, UNIMA
Polytechnic

Glass Ceilings: Women and Men in Southern Africa Media
(2009) and the Gender and Media Progress Study (GMPS)
2010.

The 2003 Gender and Media Baseline Study (GMBS)
found that women constituted just 11% of news
sources in Malawi. This figure was lower than the
regional average of 17% women. Malawi had the
lowest proportion of women sources of all 12 countries
surveyed in the GMBS. Women's voices were virtually
absent in certain beats, such as politics, crime and
war and conflict. As in other countries in the region
they predominate as sources of news reports and
features on gender-based violence, as well as often
appearing in stereotyped roles, such as helpless
victims of violence and as sex objects.

Unlike many journalism and media training
institutions in the region, MIJ and UNIMA
have an almost equal amount of male and
female students studying journalism and media
studies. However, like elsewhere in the region, the
Glass Ceiling: Women and Men in Southern African
Media (2009) research points out that there are many
more male journalists than female journalists in
newsrooms in Malawi. What happens to women media
graduates after they leave school? This section
attempts to bring the gender and media landscape
in Malawi into perspective, creating links that can
assist in understanding gender in media education.

To fully understand why gender should be
mainstreamed in journalism and media curricula, the
research drew on three research projects which have
been undertaken by GL in Southern Africa. These are
the Gender and Media Baseline Study (GMBS) of 2003,

Malawian Journalist, Penelope Kamanga, reads a newspaper in The Nation newsroom, Blantyre.
Photo:  Danny Glenwright

1   Note that the data for University of Malawi Polytechnic was only gathered in
August 2010 and is therefore not captured in the regional report.

Student Query:

“Will this research
make any changes?
Please use this to
make changes.”

I. Sexism in the media: From the classroom to the newsroom



As illustrated in Figure 1.1, the 2010 GMPS found little
improvement, showing that sports received the
highest proportion of coverage, accounting for 18%
of all stories during the monitoring period. Political
(11%) and economic (9%) stories came in second and
third. Stories about gender and sex and sexuality
received some of the lowest proportions of coverage.

Women sources increased from 11% in GMBS to 20%
in the GMPS, an increase of nine percentage points
over seven years. At 20% women sources, the figure
is slightly higher than the regional average of 19%
but lower than the global average of 24%.

As illustrated in Table 1, the 2009 research on Glass
Ceilings shows that men dominate in every
occupational level in Malawi, which also finds women's
position below the regional average at every level. In
the professionally qualified category, women come
in at 15%, well below men. Women in the Malawian
media constitute less than a third of the boards of
directors; 26% of senior management; and the country
has the lowest representation of women in top
management in the region at 19%. Most media houses

in the country fall far short of the Southern African
Development Community (SADC) Protocol on Gender
and Development target of gender parity in all
decision-making positions by 2015.

Glass Ceilings research also found there are an
increasing proportion of women in editorial
departments regionally at 42%: the domain of editors,
sub-editors, journalists and photographers, while
Malawi is still behind the region in this category with
28%.

Regarding institutional transformation, the Glass
Ceilings research found that 30% of women felt that
the level of sexual harassment was high and only a
third of Malawian media houses have sexual
harassment policies. Less than half (40%) of media
houses sampled said that they had a gender policy
and 70% of the media houses in Malawi said they
want a gender policy or an improved gender policy.

Gender and media training

The research carried out by GL and referred to earlier
provides a wealth of insights into gender in the
newsrooms, editorial practices, content and the needs
of consumers. Editors interviewed throughout the
region and during national forums on the findings of
these studies, indicated a need for journalists and
editors to be trained on how to report on issues from
a gender perspective and to cover gender equality
and women's rights issues as a specialised area of
reporting.

This research can be used to develop targeted training
and further research initiatives by departments of
media education and journalism training in tertiary
institutions, thereby generating knowledge for the
theoretical and practical aspects of the departments'
training programmes.

The 2001 Needs Assessment identified new areas of
training, one of which was the mainstreaming of issues
such as human rights, HIV and AIDS and gender into
media education and journalism training. All of these
areas required a framework, methodologies and
teaching materials to achieve this.

Training, like policy, is one of the most effective ways
to begin to change attitudes and practice. As Francis
Chikunkhuzeni, a trainer at UNIMA noted during an
interview, incorporating gender in journalism
education is critical and there is need to find a good
strategy to sustain gender mainstreaming in academic
institutions.
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Figure 1.1: Topics covered by media - Malawi

Economics
Mining

Housing
Sports

Gender

violencePolitics

20%
18%
16%
14%
12%
10%

8%
6%
4%
2%
0%

Sex and

sexuality

18

11

9

0.8 0.1 0.10.4

Table 1: Percentage of employees
in Malawi by sex

Percentage of
employees by sex

Non-permanent
Unskilled
Semi-skilled
Skilled technical
Professionally
qualified
Top management
Senior management
Board of directors

23

17
23
41
31
15

19
26
27

Category

OCCUPATIONAL

LEVELS

77

83
77
59
69
85

81
74
73

41

36
29
55
45
31

23
28
28

59

64
71
45
55
69

77
72
72

Female Male Female Male

% MALAWI % REGION
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Whether “making sense” of the developmental
challenges southern African countries face today
requires new types of media and journalism training,
or an infusion of new areas and skills into existing
training is a subject of ongoing debate. At the heart of
this discussion is also the link between journalism and
media training and the industry those who are trained
join.

In Southern Africa, opportunities for greater synergy
between media and journalism training institutions
and the media industry have been created by the
plethora of research on gender and the media during
the last seven years, and by the presentation of these
findings to the media throughout the region. Media
managers and journalists are asking themselves for
the courses, guidelines, policies and training on how
to best incorporate gender into the practical skills of
reporting, as well as for the conceptual knowledge to
understand the gender-dimensions of the issues the
media report on daily.

The creation of a framework that provides a common
set of standards for journalism and media education
and training allows trainees to move between different
training sites. The other important change in the
education context is the recognition of prior learning.
The existence of standards against which a
qualification is granted means that people who have
worked in the industry for a long time can apply to
get their experience formally accredited. They could
also then join formal training courses and be given
credit for what they already know.

As these standard setting structures are put in place
it is critical that gender is integrated as a core standard
in journalism and media education and training.

Why is gender important in journalism and media

education and training?

As a major source of information for a large segment
of the public, the media must play a critical role in not
only monitoring power and providing a forum for public
criticism, dialogue and debate. It must also take on the
task of helping audiences make sense of the complex
issues around them. This requires journalists who have
“the ability to look at things from multiple points of
view and the ability to get to the core” of matters.

II. Setting standards: Gender policy gaps

“One of the strategic outcomes of
the UNIMA 2010-2015 Strategic Plan
is to expand capacity and widen
equitable access to Polytechnic
programmes. One of the activities
to be undertaken in order to achieve
this outcome is to “mainstream
gender and other crosscutting
issues.”

- University of Malawi,
The Polytechnic, Strategic Plan for

2010-2015

2   Glass Ceilings: Women and Men in Southern African Media-Malawi, Gender
Links, 2009.

3 Bill Kovach & Tom Rosenstiel, The Elements of Journalism, What Newspeople
Should Know and the Public Should Expect, 2001, 2007, Three Rivers Press, New
York.

Peter Mitunda, a lecturer at Malawi Polytechnic responds to questions posed by Saeanna Chingamuka, Media Training
Manager (GL) during the GIME research. Photo: Ellard Manjawira

The principles and standards for
i n c o r p o r a t i n g  g e n d e r  i n t o
i n s t i t u t i o n a l  p r a c t i ce s  a n d
procedures start with the policy
framework. Evidence shows that
across all sectors and institutions in
society, gender is unlikely to be
systematically mainstreamed unless

II. Setting standards: Gender policy gaps



there are policies, guidelines and procedures that
clearly spell out institutions' commitment to gender
equality and the setting of clear targets for measuring
how well an institution is doing to achieve its goals.
This section summarises the overall findings on MIJ
and UNIMA Polytechnic's gender and sexual
harassment policy frameworks. The existence of these
policies demonstrates institutional commitment to
attaining gender equality and ensuring gender is
mainstreamed in various processes.

Gender policy

Figure 2.1 illustrates that of the institutions surveyed
for the regional audit, just seven institutions (28%)
had stand-alone gender policies but none of the
Malawian tertiary institutions had such a policy.

MIJ uses the national gender policy frameworks as a
guide for achieving gender equality. Despite UNIMA
not having a policy, a commitment to gender equality
is outlined in its Strategic Plan for 2010-2015. Overall
the Plan is “aligned to the global development agenda
(Millennium Development Goals)” (UNIMA 2010).
Specific gender equality issues stipulated in the plan
include:
• The Polytechnic will be sensitive to diversified needs

of students, staff and faculty as well as other
stakeholders from the wider community regardless
of gender, tribe or race.

• To mainstream cross-cutting issues such as gender,
HIV and AIDS for instance by carrying out staff review
processes.

Another focus of the plan addresses gender disparity.
However, what is lacking is a clear outline detailing
how affirmative action will work and how UNIMA will
increase women's representation in university
governance or make gender a part of curriculum
development.
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Sexual Harassment Policy

UNIMA created a sexual harassment policy in 2000
and it applies to both staff and students. Intimidation
of members of staff and students in academic
communities has been a growing area of concern in
institutions of higher learning across the globe.

Studies show that there are two types of harassment
which can occur against women in institutions of
higher education - intellectual harassment and sexual
harassment. Intellectual harassment is defined as “anti-
feminist intellectual harassment” and consists of
attacks on women's studies programmes and curricula
and devaluing courses or research that address gender
issues. This form of harassment puts pressure on
female professors and students to prove themselves
more capable than their male colleagues.4 Sexual
harassment, which includes verbal or physical conduct
of a sexual nature, sexual advances and requests for
sexual favours, is based on the use of sexual inequality
to maintain or reinforce power structures in the
workplace or university.5

These forms of harassment may build incrementally
to create hostile environments for women in
institutions of higher education. In 1994, a paper
issued by African-Rights, a London-based NGO,
collated diverse examples of severe abuse in African
universities and schools. Examples were cited from
newspapers, occasional papers, interviews, and
workshop reports, and included 17 institutions in 12
different countries.6 The GIME research focused on
sexual harassment.

Of the 25 institutions surveyed 11 (44%), as illustrated
in Figure 2.2, have sexual harassment policies while
56% do not.

MIJ does not have a Sexual Harassment Policy. At the
time of the research, a draft Code of Conduct, which

Yes
No

Figure 2.1: Gender policies in SADC -
proportions of institutions of higher

learning with stand alone gender policies

Yes
No

Figure 2.2: Sexual harassment policy -
proportion of institutions of higher learning

with sexual harassment policies

56%

44%

72%

28%



The previous section showed that while UNIMA has
a sexual harassment policy, it doesn't have a stand-
alone gender policy, and MIJ has neither. This chapter
provides the data on the numbers of female and male
academic staff working at, and students enrolled at
the two institutions. This is illustrated against regional
data and explores some of the views of lecturers and
students and their perspectives on why gender is
important in media education and journalism training.
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policies. However, she feels that progress on this or
other gender mainstreaming tactics will remain
difficult as long as the institution has primarily part-
time staff.

In the Glass Ceilings research, only 28% of media
houses sampled had sexual harassment policies. This
implies that not just students, but also journalists in
the field, have little formal protection from sexual
harassment. The development, publicising and
implementation of sexual harassment policies in the
media and institutions of higher learning is thus a key
priority.

As far as media education and training institutions
are concerned, the study found that in institutions
where sexual harassment policies are in place, there
was little knowledge of the existence of these policies
and the content of the policies among staff and
students interviewed.

includes sexual harassment as one of the behaviours
which requires disciplinary action, was under legal
review before being submitted to the Institute's Board
of Directors for approval.

At UNIMA, the Revised Students' Rules and Regulations
(15 April 2009) has a detailed section on harassment.
Sexual harassment and harassment of any sort is
strictly prohibited, including comments on an
individual's sexual activity, deficiencies, or prowess;
physical contact such as unwelcome touching; and
continued writing of sexually suggestive notes or
letters when it is known or should be known that the
addressee does not welcome them.

The Dean of Students is responsible for responding
promptly to harassment complaints which may be
dealt with informally through discussion or formally
through disciplinary hearing. The informal process
must be completed within a week and if there has
been no resolution to the complainant's satisfaction
within five working days, the complainant may request
formal disciplinary proceedings. The Dean can also
consult UNIMA legal experts. All cases of harassment
are treated with confidentiality.

Regarding UNIMA staff, sexual harassment is also
highlighted in the conditions of service which
accompany their contracts.

One MIJ lecturer, Evelyn Valerie Pasanje believes that
MIJ needs strong sexual harassment and gender

4    Julie L. Andsager, Sexual Harassment in Communication Graduate Schools, in
Seeking Equity for Women in Journalism and Mass Communication Education,
A 30-year Update, Ramona Rush, Carol Oukrop and Pamela Creedon , Lawrence
Erlbaum Associates, Publishers, London, 2004. 349. Andsager uses definitions
of intellectual harassment provided by A. Koldony (1996). Paying the price of
antifeminist intellectual harassment in Anti-Feminism in the Academy, New
York, Routledge and J.R. Martin (2000) Coming of age in academe: Rekindling
women's hopes and reforming the academy. New York, Routledge

 5  Julie L. Andsager, Sexual Harassment in Communication Graduate Schools, in
Seeking Equity for Women in Journalism and Mass Communication Education,
A 30-year Update, Ramona Rush, Carol Oukrop and Pamela Creedon , Lawrence
Erlbaum Associates, Publishers, London, 2004. 349.

 6 Jane Bennett, Exploration of a “Gap”. Strategising Gender Equity in African
Universities, Feminist Africa Intellectual Politics, Issue 1, 2002, African Gender
Institute, University of Cape Town, 49.

“At this point, we need to change the university
recruitment policy to ensure that equal opportunities
are extended to both women and men. This,
accompanied by lucrative packages, will assist in the
process of staff retention.”

- Francis Chikunkhuzeni, Dean of Education
and Media Studies, UNIMA

Young female students in Malawi talk to a journalist. Photo:  Frank Windeck

III. Men are lecturers and women are students: Gender
within media education
III. Men are lecturers and women are students: Gender
within media education
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In terms of staff composition, the findings of this audit
illustrate the large gap between policies, where they
exist, and implementation of policies to achieve
gender parity among staff within academic
departments. This is true in other parts of the region
also, for instance in Botswana, where the University
of Botswana has a gender provision in its strategic
plan. Another example is the University of Dar es
Salaam, which also has a gender policy. Like those in
Malawi, these institutions have yet to reach gender
parity in staff composition, despite policies which call
for it. It is crucial that policies move from paper to
practice if the 50/50 target of women in all levels of
decision making is to be met by 2015.

Student demographics

MIJ and UNIMA have achieved gender parity in terms
of student numbers.

Figure 3.2 illustrates that unlike many departments
of journalism and media studies in the region which
have a higher female enrolment, both Malawian
institutions have an almost equal number of male
and female students.

MIJ has achieved parity while there are slightly more
male students (51%) than female students at UNIMA.
UNIMA has three categories of students with three
different sets of statistics for female students enrolled.
There are the mature entry (holders of Diploma in
Journalism) students, in which females constitute
32%; the normal entry category for students on a
government scholarship, with 48% female students;
and finally parallel entry for students who pay their
own school fees. In this category there are more female
students (62%).

Since UNIMA adopted its Strategic Plan for 2010-2015,
the responsible authority should ensure that both
female and male students are given equal
opportunities across all entries. The university should
encourage women in media houses to apply for the
Mature Entry category, a process that can enhance
their promotion in the workplace, considering that
the Glass Ceilings research found that women

Figure 3.1 illustrates staff numbers in Malawi
compared to the region. While MIJ and UNIMA openly
state that gender is as important as other diversity
issues, the low percentage of female lecturers
illustrates how the absence of an institutional gender
policy framework may negatively influence the
institutions' attainment of gender equity in its staff
composition. The above figure shows that Malawi is
12 percentage points below the regional average
when it comes to women staff in departments of
media and journalism.

Until both institutions enact a deliberate policy around
staff recruitment and retention, it looks unlikely they
will attain 50% representation of women on staff by
2015, as stipulated in the SADC Protocol.

Figure 3.2: Percentage of female versus
male students in Malawi

% Female students
% Male students
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Staff composition

The two journalism and media training institutions in
Malawi have not reached gender parity in terms of
staff composition.

Table 2 shows that MIJ's Department of Media Training
has a total of 31 staff including tutors and part-time
lecturers. While no official documents were provided,
the following staff breakdown was confirmed by
interviewees. Females comprise just 29% of staff.
However, the Department of Journalism and Media
Studies at UNIMA has an even worse proportion, with
only 19% female staff. Overall, there is just 26% female
staff at the two Malawian institutions surveyed, far
below the SADC goal of 50/50 by 2015.

Table 2: Staff demographics

Malawi Institute
of Journalism
University of
Malawi
Totals

No. of
female

staff

No. of
male
staff

%
female

staff

%
male
staff

9

3

12

22

13

35

29

19

26

71

81

74

Total
number

of
staff

31

16

47

Institution

Figure 3.1: Percentage of female versus male
staff in Malawi compared to region
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constitute just 27% of the boards in Malawi media
houses; and occupy only 19% of top management
posts in Malawi media houses.

Compared to the regional statistics for students
studying journalism and media studies, Malawi is
performing better because it has attained gender
parity while in other countries such as Mauritius,
Lesotho, South Africa and Namibia, there are more
female students. The only countries which have a low
proportion of female students are Swaziland (37%)
and Mozambique (26%).

However, the enrolment numbers for MIJ and UNIMA
need to be contextualised. A first and very important
indicator is how many of the students registered at
undergraduate level actually complete the course.
GIME research did not ask this question, which should
be the subject of further research. There is also a need
to know and understand over a three year period how
many women start and progress through to the end
of the course. The qualitative aspect of the study must
include questions about why female students leave
during their studies.

Despite gender parity in student enrolment, when it
comes to media educators, trainers and those working
as journalists in the country, women are still in the
minority. Studies and interviews suggest that women
might choose work in related media fields such as
public relations and advertising, leaving the “hard
core” media pursuit to men. This has profound policy
implications for media education institutions
committed to promoting gender equality in and
through the media.

This section looks at how (and if ) gender is main-
streamed in curriculum development, the
institutional mechanisms in place to manage
gender mainstreaming in curriculum and some of the
challenges identified by the respondents to using
gender as a principle and standard for curriculum
development.

Is gender a consideration in curriculum

development?

MIJ's current curriculum has been in effect since its
last review in September 2008. While curriculum
development policies were not available, MIJ's head
of department said curriculum reviews do not take
place very often and the next review is not yet
planned.

“If you talk about gender as a woman, you
are considered a feminist and an outcast.
It is looked at negatively. It is assumed that
only divorced and unhappy women care
about gender.”
- Lecturer, Malawi Institute of Journalism

Martin Thawani (right) a librarian at Malawi Polytechnic, flips through the GL annual report at the 2009
Librarians Meeting  in Johannesburg. Photo: Caroline Hungwe

IV. Gender in the vision: Curriculum development

72%

28%
Yes
No

Figure 4.1: Gender in curriculum review -
gender considered in journalism and

media education and training curriculum review

Figure 3.3: Percentage of female versus
male students in Malawi versus region
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IV. Gender in the vision: Curriculum development
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A high proportion of institutions (72%), including MIJ,
do not consider gender in curriculum review as seen
in Figure 4.1. This can be attributed to the lack of a
mechanism that clearly defines how gender should
be mainstreamed in the curriculum.

At UNIMA, the curriculum is reviewed every five years
and the current curriculum has been in use since 1999.
In August 2010, it was revised and approved by the
Academic Planning Committee and Academic Courses
Committee. The 2010 curriculum review was made
possible by the Canadian International Development
Agency (CIDA), which emphasised that gender be
mainstreamed.

Institutional mechanisms to ensure gender

mainstreaming in curriculum

Colleen Lowe Morna, Gender Links Executive Director,
commented at the GIME meeting in March 2010: “We
need champions in institutional settings. We need to
balance having champions and embedding gender
in institutional practice. This cannot be left to
individuals and to chance.”

Institutions of higher learning also need mechanisms
that can champion gender within university structures
and institutional practices. Figure 4.2 illustrates that
only 16% of the 25 institutions audited, excluding
UNIMA, have institutional mechanisms to ensure
gender mainstreaming in curriculum.

However, UNIMA recently appointed a Director of
Gender Studies. The Department of Journalism and
Media Studies also has a person responsible for
coordinating gender mainstreaming in the courses
offered, although this is not officially mandated.

Challenges to including gender in journalism and

media education and training

Overall, UNIMA's Department of Journalism and Media
Studies is committed to incorporating gender into its
curriculum and to promoting gender equality inside
the department. The department has worked closely
with CIDA, which has assisted it to carry out its
curriculum review.

UNIMA lecturers interviewed said academic staff needs
more capacity building on gender and media issues,
with a specific focus on how to incorporate gender
into the courses offered in journalism and media
programmes.

Gender in media education and journalism

training

Curriculum development and course content

Curriculum development

According to its head of department, MIJ's curriculum
review process is as follows: There is an initial briefing
from the Board of Directors, who outline needs and
areas to be addressed. Faculty is then divided into
groups where they brainstorm ideas for new criteria
and try to include emerging issues. Finally, the groups
discuss the aims, objectives, topics of study and
teaching and assessment methods before making
suggestions for revisions or additions to the
curriculum. These steps then lead to a revised course
curriculum, and each lecturer is expected to defend
their choice of course material.

At UNIMA, stakeholders feed into industrial and
developmental needs for the department. Thus, upon
returning from internships, students write reports
which reflect their experiences. There is also inter-
action with the industry and international non-
governmental organisations, and both have input
into what they think the department should be
teaching.

UNIMA also makes use of external examiners whose
reports provide regional and international trends. For
its 2010 review, the department used the UNESCO
model curriculum for developing countries. It drew
up the rationale for curriculum review and came up
with a syllabus which is approved at departmental
level. It is then submitted to the Faculty and scrutinised
by the Academic Planning Committee and Academic
courses Committee. If satisfied, they send it to a Senate

84%

16%
Yes
No

Figure 4.2: Institutional mechanisms to ensure
gender mainstreaming in curriculum in

institutions of higher learning in Southern Africa
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sub-committee which then approves the draft and
the final curriculum.

Curriculum is a key entry point for gender
mainstreaming in media education. One of UNIMA's

key strengths is its ongoing curriculum reviews in
almost all faculties, which allows the University to
keep up with the changing times and new
developments in higher education.

This section presents the various ways
gender is incorporated into teaching,
learning, texts, research and assessments in
journalism and media education and training
at the two tertiary institutions in Malawi.

Teaching and learning

Course content

MIJ's head of department and staff stated
that gender and other diversity issues are
incorporated in a number of courses offered
to media students; however, this could not
be established from course outlines and syllabuses.

Lecturer Elliott Muchena said communication on
gender is important in all courses and it is the role of
the lecturer to assure students are unbiased in the
classroom. Muchena said he also assists students
outside regular classes by helping them craft their
Curriculum Vitae's. He specifically encourages women
to apply for jobs traditionally dominated by men, such
as sports journalism.

The researcher gave the example of how gender is
incorporated in the MIJ course on HIV and AIDS
reporting. The class had 19 females and five males
and the lesson dealt with misconceptions about how
HIV is spread and factors contributing to HIV infection
among women and men. The lecturer focused on
how women are more vulnerable to infection due to
physical, social and economic reasons, as well as
cultural practices such as wife inheritance, widow
cleansing, dry sex (a traditional practice of women

“If there is more gender in course delivery
both males and females would get to
know about sexist language,”

- Elliot Muchena, Lecturer, MIJ

using substances such as herbs to tighten their vagina
which can lead to abrasions) as well as “hyena”
initiation7.

Although lecturer, Mary Kamwaza, thinks the
incorporation of gender into the content of the
courses offered in MIJ's diploma and certificate courses
is important, she also said it is vital to have a stand-
alone gender module, “because people think gender
means women. There is need to incorporate gender
in the curriculum to let students know and understand
what gender is all about.”

The aim of the journalism and media studies
programme at UNIMA is stated as: “to educate students
to practice journalism, whose main goal is to serve
society by informing publics, scrutinising exercise of
power, and stimulating democratic debate in order
to contribute positively to economic, social, political

Gloria Masanza, former MIJ student and a reporter with Capital FM, interviews Saeanna Chingamuka about
gender in media education. Photo:  Gender Links

V. Good intentions, mixed results: Teaching, texts, research and
assessments
V. Good intentions, mixed results: Teaching, texts, research and
assessments
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and cultural development.” Following this, it is worth
noting that mainstreaming gender in the UNIMA
curriculum will assist the department to realise this
stated aim by unmasking the unequal power relations
between women and men.

Francis Chikunkhuzeni pointed out that his
department is committed to gender, and he strongly
feels that the institution should introduce a Masters
in Gender and Media with experts from the region
invited to lecture. He noted that this has already been
instituted in health and other programmes. Another
lecturer, Peter Mitunda, said he encourages students
to visit websites that profile gender research. He noted
that female students who perform well should be
recruited in the department to increase the number
of female lecturers. In addition, he encouraged
lecturers to deliberately integrate gender topics in
their various courses.

Students also confirmed that gender is incorporated
into courses such as literature, human rights, and
media law. The students felt that gender training was
important for some of the following reasons:

• Students will then spread gender awareness to their
peers;

• Gender training promotes the spirit of collaboration
between women and men;

• Girls will not feel inferior.

The students at MIJ believe their training can be
improved by the inclusion of courses such as Gender
and HIV and AIDS, Gender and Human Rights and
Gender and Life Skills.

The students said they aspire to:

• Encourage government to promote gender courses;
• Make sure to talk about both sexes, not one sex;
• When gathering info, interview both sexes;
• Treat male and female audiences equally.

One lecturer observed, however, that there is a stigma
about gender studies and gender in media education.
She said those with an interest in gender issues are
often categorised as “feminists” or as part of a group
of “unhappy” and “unmarried or divorced women”.

Prescribed materials and textbooks

The audit did not find evidence of the use of the
range of international and regional materials that
exist on gender and media issues. A list of the
various teaching materials used in the courses
offered at MIJ could not be obtained. Even at
UNIMA, where the curriculum has recently been
revised, there is no clear evidence of how gender is
mainstreamed. Under the prescribed readings, there
is not a single text on the topic of representation of
women. However, lecturers did make reference to the
GL Gender and Media Commentary (GEM) Service
and the 2003 Gender and Media Baseline Study, as
examples of gender and media materials used.

Research

There was little evidence of academic or student
research on gender and media issues at MIJ.
At the time of this audit, only one female student,
supervised by a female staff member, had conducted
a research project on women in Malawi's media. This
research focused on the number of women in
managerial positions in media houses.

When asked why there is erratic research on gender
and media issues, Kamwaza, said only a limited
number of students have an interest in gender,
because courses are too structured, and there is no
space or time to include gender. It was also noted
that MIJ has no specific course on gender which could
give students the theoretical grounding needed to
identify gender and media research areas.

At UNIMA, the following topics were researched by
students in 2009-2010:
• Gender differences in internet use at Malawi

Polytechnic.
• Assessing coverage of women in sports in Malawi:

A case of the Daily Times and The Nation newspapers
 (January 2009 - October 2009).

• Effectiveness of health radio programmes in
promoting PMTCT: The case of Malawi Broad-The Nation newsroom in Blantyre, Malawi. Photo:  Danny Glenwright



7    “In some of the districts, especially those dominated by the Yao tribe, a young girl
is told to become 'intimate' with a man after initiation... Among other things girls
are taught how to satisfy a man sexually. This encourages unsafe sex. 'These young
girls are not ready for sex, either physically and mentally. […] During initiations
the boys too are taught about sex and are […] encouraged to have sex after
initiation. Quite often these youngsters do not use condoms because they know
very little about it. Despite all this it is still a taboo in Malawi for parents to talk to
their children openly about sex. As a result they learn about it from initiation
ceremonies in rural areas and from magazines and from their peers. […] The
Malawian cultural values regarding sex and sexuality tend to emphasise and
strengthen the dominance of boys and men and subservience of women and
girls”. Inter-Church Coalition of Africa (ICCAF).
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Kubi Rama (Gender Links) presents ways forward at the World Journalism Educators Conference in Grahamstown, South Africa. Photo:  Jennifer Elle Lewis

VI. Conclusion and recommendations

casting Corporation Radio One (Zinapangana
Kusanache).

• Portrayal of HIV and AIDS by the print media in
Malawi (A case of Daily Times newspaper 2008).

• The misrepresentation of women alcohol advertise-
ments: A case study of television adverts.

Assessment

While this audit did not find examples of gender
incorporated into exam questions, special assignments
or projects, MIJ faculty made a point of noting that
students' work is assessed equally. Students are
encouraged to judge work based on value, and when
group presentations are assigned, lecturers attempt
to ensure groups consist of an equal number of

females and males. UNIMA's Mitunda also pointed
out that when assigning group work, he ensures there
is an equal number of female and male students. The
department does not have any mechanisms to
monitor and evaluate students' learning to establish
how their values and attitudes may have changed
over the course of their studies.

VI. Conclusion and recommendations
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This section brings together key conclusions and
recommendations from the Malawi study. While there
is an understanding of the need for gender
mainstreaming into the institutional policy framework,
institutional practices and the curriculums of MIJ and
UNIMA, both staff and students noted that there are
several challenges which need to be overcome.
Greater awareness among staff on why gender is
relevant to media education and journalism training,
as well as concerted efforts to build their knowledge
and capacity on how to incorporate gender into media
education and journalism training needs to be
developed, along with an institutional gender policy
framework.

Key strategies and recommendations for the way
forward include:

Policy framework

• At institutional level, developing gender-responsive
human resources, staff development and student
enrolment policies or measures are essential for
ensuring a gender balance in the staff component,
and for maintaining gender parity in student
enrolments at MIJ. UNIMA needs to ensure measures
are put in place to attain gender parity in staff
recruitment.

• Guidelines on how to incorporate gender into media
education and journalism training, as well as
mechanisms and tools for monitoring the
implementation of these guidelines, are essential
for ensuring consistency in the mainstreaming of
gender by all staff.

Curriculum/course content

• A review of curriculum development policies and
procedures to identify ways to guide the
incorporation of gender into the mainstream of
curriculum development processes needs to be
undertaken. As evidenced by the curriculum review
process at UNIMA, the UNESCO curriculum should
be engendered as it is a working tool for most
institutions.

• Training programmes to build the capacity of
lecturers at MIJ and UNIMA to mainstream gender
into the development of course content and
teaching.

• Mechanisms to ensure that all new staff and guest
lecturers are oriented to the departments' course
content and teaching approaches for mainstreaming
gender into media education and journalism
training.

• Involve more guest lecturers with knowledge and
specialisation in gender and media.

• Gender sensitisation and gender training for all staff
and students to address the “stigma” around gender
studies.

• Develop a specific module on Gender and the
Media.

Teaching materials/texts

• Develop a bibliography or reference guide to the
plethora of international and regional teaching
materials, texts and research in all areas of media
specialisation to guide lecturers when choosing
reading materials.

• Incorporate the regional and national research
materials on gender in the Malawian media as part
of teaching and reading materials for relevant
courses.

• Identify virtual and physical resource centres that
MIJ and UNIMA can access for information, research
and training materials on gender and the media.

Research

• Identify opportunities and exchange programmes
to build the institutions' academic capacity to
develop gender and media research projects.

Networking with Media Industry and Media

Development NGOs

• Create linkages between lecturers and students at
MIJ and UNIMA with the GMDC to foster dialogue,
exchange materials and network with other media
education and training institutions in Southern
Africa on gender and media issues.

• Develop training programmes for lecturers at MIJ
and UNIMA on how to use the GMDC to enhance
their teaching, research and course content on
gender and media issues.
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Gender Links, Women and Men Makes the News, Gender and Media Baseline Study, Malawi, and MISA,
2003

Glass Ceilings: Women and men in Southern Africa Media, Malawi. Gender Links, 2009

Gender Links, (2010), Gender and Media Progress Study: Malawi, Johannesburg
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Annex 1: LIST OF INTERVIEWEES

University F staff M staff F students M students
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 1

 1
 1

 1
 1

1

1

8

1

1
1

1
1
1

1

1
1
1
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Malawi

Malawi Institute of Journalism

Staff

Jika Nkolokosa
Mary Kamwaza
Elliott Muchena
Evelyn Valerie Pasanje
Students

Kurt Desanker
Tiyamike Njanyi
Agness M. Kamohokolo
Sylvia Mwawa
Madalitso Kaludzu
Sinthani Chihana
Ives Gogoda
Mollen Ndagmbwa
Edson Khobiri
Enock Naphazi
Stella Misomali
Machiru Gondwe
University of Malawi Polytechnic

Staff

Francis Chikunkhuzeni
Peter Mitunda
Students

Sylvia Thawani
Grey Kasunda
Margaret Lipenga
Victor Nyirenda
Kambani Banda
Daud Kayisi
TOTAL persons interviewed

Total students

Total Staff

Total F / M

Total

18

6

10/14

24

Annex 1: LIST OF INTERVIEWEES



Media provisions in the
SADC Protocol on Gender and Development

Ensure gender is mainstreamed in all information, communication and media policies,
programmes, laws and training in accordance with the Protocol on Culture, Information
and Sport.

Encourage the media and media-related bodies to mainstream gender in their codes of
conduct, policies and procedures, and adopt and implement gender aware ethical
principles, codes of practice and policies in accordance with the Protocol on Culture,
Information and Sport.

Take measures to promote the equal representation women in the ownership of, and
decision making structures of the media accordance with Article 12.1 that provides for
equal representation of women in decision making positions by 2015.

Take measures to discourage the media from:

• Promoting pornography and violence against all persons, especially women and
children;

• Depicting women as helpless victims of violence and abuse;

• Degrading or exploiting women, especially in the area of entertainment and advertising,
and undermining their role and position in society; and

• Reinforcing gender oppression and stereotypes.

Encourage the media to give equal voice to women and men in all areas of coverage,
including increasing the number of programmes for, by and about women on gender
specific topics and that challenge gender stereotypes.

Take appropriate measures to encourage the media to play a constructive role in the
eradication of gender based violence by adopting guidelines which ensure gender
sensitive coverage.



www.genderlinks.org.za

"If it weren't for the concerted, specific efforts targeted at
mainstreaming gender in society in general, and in journalism
curriculum in particular, human progress will be retarded and
incomplete."

Dr. Tjama Tjivikua, Rector,Polytechnic of Namibia


