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• South Africa - together with Botswana and Seychelles - scored top marks in the education
sector using the SGDI. All three have achieved gender parity in the representation of women
at primary, secondary and tertiary levels.

• The CSC score for the country is 66%. The lower citizen perception score reflects concerns
on the quality of education, gender violence in schools, career choices and other ways in
which gender stereotypes continue to be perpetuated.

• In November 2013, the Minister of Basic Education, Angie Motshekga, published legally
binding Norms and Standards for School Infrastructure. It is now the law that every school
must have water, electricity, internet, working toilets, safe classrooms with a maximum of
40 learners, security, and thereafter libraries, laboratories and sports facilities.

• Gender Based Violence in schools is a serious problem; many pupils suffer high levels of
physical and sexual violence in schools.

• There is no clear programme to reintegrate girls who become pregnant.
• Retention is an issue; girls drop out due to teenage pregnancy, early marriage and HIV and

AIDS. Girls tend to be responsible for caring for sick family members.

CHAPTER 3

Education
and training

Article 14

Education remains out of reach for many young girls in South Africa. Photo courtesy of Africacheck website

KEY POINTS
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CSC
100%

1

Table 3.1: Women and men's perceptions
of education in South Africa

Scores
Ranks

SGDI
66%
10

South Africa comes third in the SADC region with regard
to literacy levels (after Seychelles and Zimbabwe): 92%
for women and 94% for men. However, South Africa
has nearly achieved universal literacy for youth aged
15 to 24; with an overall literacy rate of 92.7% in this
age group in 2011. Research found literacy to be higher
among female youth for the period between 2002 and
2011. This contrasts with the overall picture on adult
literacy, in which men have a higher literacy rate than
women.1

Figure 3.2 illustrates that the percentage of people
aged 25 years and older who can read in at least one
language is higher in urban than non-urban areas. In
both urban and non-urban areas, men surpass women
in terms of ability to read in at least one language.
However, the gender disparity is noticeably larger in
non-urban areas (8.3 percentage points) than in urban
(4.4 percentage points).2

Figure 3.2: Women and men over 25 who can
read in at least one language
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Source: Gender Stats South Africa, South Africa 2011, Stats South Africa,
2012.

Figure 3.1: Literary levels of women and men in SADC
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At 100%, South Africa (along with Botswana and the
Seychelles) ranked number one on the SADC Gender

1    South Africa Millennium Development Goals country report 2013.
2    Gender Statistics in South Africa.

and Development Index (SGDI) for education. South
Africa has achieved gender parity at primary, secondary
and tertiary levels. However, citizens scored the country
66% in this category, placing it at tenth position in the
region. This a considerable drop from the 2013 score
of 78%. The lower score in 2014 can be attributed to
persistent challenges in the education sector linked to
gender which extend beyond enrolment. These include
retention, study materials, quality of education, choice
of subjects, and safety in schools.
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The Protocol calls upon State Parties to enact laws that promote equal access to, and
retention in, primary, secondary, tertiary, vocational and non-formal education.

Figure 3.3 shows that Black African women and men
make up the largest group of adults aged 25 years and
older with no formal schooling, at 14.8% and 10.8%
respectively. Less than 1% of white women and men
have had no schooling.3

Among Coloured women and men, three-fifths or more
have not completed Grade 12. For this group, the percen-
tage is higher for women than men.4 In addition, less

than 10% of Black African and Coloured women and
men have a qualification higher than Grade 12. However,
at this level Black African women come in slightly better
off than Black African men, with 8.9% of Black African
women recording higher qualifications, compared with
8.3% of men.5 Except for the Indian/Asian group, the
differences between population groups tend to be
much larger than the differences between women
and men within a single population group.

Source: Gender Stats South Africa, South Africa 2011, Stats South Africa, 2012.

Figure 3.3: Levels of education for women and men old than 25 years
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There is no doubt that education systems have seen
major change since 1994, when South Africa's apartheid
era ended, ushering in democracy. This year South
Africans celebrated 20 years of democratic rule. Whilst
segregation based on racial lines characterised the
education system under the apartheid regime, govern-
ments in the last 20 years have aimed to achieve a single
education system founded on the principles of
democracy and freedom. It must be noted, however,
that while leaders have made significant progress in
various aspects of education, there is more that needs
to be accomplished in order to move South Africa
forward - and inequalities of the past remain.6

The South African Constitution entrenches the right to
basic education and obliges the state to take reasonable

measures to make higher education accessible and
progressively available to its citizens (Act No. 108 of
1996).7 South Africa lawmakers have also mandated
compulsory education for the age group from age seven
to 15 years.

Funding for education constitutes 20% of the 2014
national budget, which is in line with United Nations
Education Scientific and Cultural Organisation (UNESCO)
standards. This currently represents the largest sector
allocation in the country's budget and amounts to 6%
of the Gross Domestic Product (GDP). Public spending
on primary and secondary schooling represents 4% of
the Gross National Product (GNP) which compares well
with the average of 3.1% for developing countries and
2.9% in sub-Saharan Africa (Department of Basic
Education (DBE), 2012).

Enrolment and retention

3    Gender statistics in South Africa 2011.
4    Ibid.
5    Ibid.
6    Department of Basic Education 2013/14.
7    South Africa  Millennium Development Goals 2013 country report.
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Figure 3.4 shows that South Africa is amongst the six
countries in SADC that have reached parity and will
meet the second Millennium Development Goal target
of achieving universal primary education by 2015.
According to the Department of Basic Education (DBE)

the successful completion rate of primary schooling
(94.7%) in South Africa is rather good by international
standards and is a proxy indicator for efficiency in the
education system.

Secondary school

Figure 3.5 shows that at 55%, South Africa comes second
to Lesotho with regard to girls enrolment in secondary
school. Botswana, Lesotho, Mauritius, Namibia and
South Africa all have a higher proportion of girls than
boys enrolled in secondary school. However, according
to a report by the Department of Basic Education (2012)
only 43.9% of learners complete secondary education,
which is low by international standards.

Policy on teenage pregnancy

South Africa's Constitution provides for non-
discrimination on the basis of pregnancy, and the
Education Policy of 1996 provides for “every person to

Figure 3.4: Proportion of girls and boys in primary schools
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Figure 3.5: Proportion of girls and boys in secondary schools
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be protected against unfair discrimination within or by
an education department or educational institution on
any ground whatsoever.” This can be assumed to also
include pregnancy.

While South Africa has made commendable strides to
achieve gender parity in primary and secondary school,
issues remain that affect the ability of some girls to
complete their studies.8 One such issue is teenage
pregnancy.9 Thirty percent of teenagers in South
Africa say they have been pregnant at one point.10

Once a girl becomes pregnant, the possibility of
returning to school and continuing her education is
severely limited.

8    Statistics on Children in South Africa, Education-Gender Parity Index, available at http://www.childrencount.ci.org.za/indicator.php?id=6&indicators=45
9    A Review of Teenage Pregnancy in South Africa- Experiences of Schooling, and Knowledge and Access to Sexual & Reproductive Health Services  (April

2013).Partners in Sexual Health, available at http://www.rmchsa.org/wp-content/uploads/2013/08/Teenage-Pregnancy-in-South Africa-2013.pdf
10  Ibid.
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Figure 3.6 shows that at 58%, South Africa has the third
highest proportion of women in tertiary education. At
61%, Mauritius and Lesotho lead the way. Angola, DRC,
Malawi, Mozambique and Tanzania all have 40% or
fewer women at tertiary level. In 2011, 72% of students
studied human sciences, with the remaining 28% in the
natural sciences. However, only 22% of female students

studied natural sciences, compared to 37% of male
students.11

Quality of education in South Africa

While the goal of MDG number two is to achieve
worldwide primary education, it is important to assess

Tertiary level

Figure 3.6: Proportion of women and men in tertiary education
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Education Equality and the Education Equality Law
Centre became involved in a case at the Constitutional
Court in March 2013 concerning the learner pregnancy
policies of two Free State schools: Harmony and Welkom
High. At Harmony High, a 17-year-old learner who had
given birth in July 2010 had been instructed to leave
school unless she could produce a medical certificate
proving that she had not given birth. At Welkom High,
the School Governing Body (SGB) suspended a pregnant
learner for a year, without considering her grade, age
or baby's due date. In response to complaints submitted
by the parents of the two learners, the Free State Head
of Department (HOD) instructed the principals to ignore
their pregnancy policies and readmit the learners.

When both principals complied, their SGBs launched a
High Court application to prevent the HOD from
interfering with the implementation of school policies.
Both the High Court and later the Supreme Court of
Appeal delivered narrow and technical judgments in
favour of the SGBs, ruling that the provincial HOD is
essentially powerless in such matters. The Free State
Education Department then appealed to the
Constitutional Court, where officials allowed EE and
the Centre for Child Law (CCL) to be admitted as amici

curiae (“friends of the court”). Unlike the previous
hearings, the case dealt with two separate but
interconnected issues: whether, in these particular
instances, the HOD's instructions had been unlawful,
and whether the pregnancy policies themselves are
constitutionally valid. EE argued that HODs do have the
power to intervene because the Constitution obliges
them to respect, protect and fulfil pregnant learners'
rights to human dignity, to receive a basic education,
and not to be subjected to unfair discrimination. EE
also noted that the pregnancy policies discriminate on
the basis of both gender and pregnancy, without taking
into account the personal circumstances of the learners
affected.

The Court ruled that, although the actions of the Free
State Education Department had been “entirely
inappropriate and undermined the carefully constructed
scheme of powers of the Schools Act,” the schools'
policies had nevertheless violated the pregnant learners'
rights. Thus, the court ordered the two SGBs to revisit
their pregnancy policies in consultation with the HOD
by 10 October. In the wake of the judgment, both
Welkom and Harmony readmitted their pregnant
learners. Source: Education Equality

The Harmony case: Protecting the rights of pregnant learners

11  South Africa  Millennium Development Goals country report 2013.
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the quality of the education offered. High enrolment
rates do not speak to the quality of education in schools.
One 2013 report asserts that South Africa has the “worst
education system of all middle-income countries that
participate in cross-national assessments of educational
achievement”.12 This same report also concluded that,
irrespective of the subject or grade, the majority of
South African children underperform and do not acquire
basic numeracy and literacy skills.13 Furthermore, school
performance is tied to a child's family's income status,
school location, language and province, with the
majority of underperforming students attending schools
in rural areas.14 The quality of education is most proble-
matic in rural areas where poverty and unemployment
remain rampant. Poverty has an immediate effect on
children, as many needy families choose to keep children
at home to work and provide supplementary income,
rather than sending them to school.15 Additionally,
parents may not be able to pay for uniforms or school
fees, thus hindering a child's access to education.16

Recently, the Department of Basic Education entered
into an agreement with a Belgian public agency to
improve professional development for primary school
teachers and school leaders since many problems in
education have been linked to poor school
administration and unqualified teachers.17 Educators
will run the programme, entitled “Teaching for Improved
Learning Outcomes in Primary Education in South
Africa,” until the end of 2016.18 It will provide a set of
guidelines for use in professional teacher development
and will create a national framework for teachers.19

This project will also work towards strengthening teacher
professionalism in mathematics, one of the areas where
students tend to underperform.20

Funding mechanisms for access to higher education

South Africa's legal framework provides for the same
opportunities for both women and men to benefit from
scholarships and other study grants and loans. Discri-
mination in the award of scholarships and study grants
is prohibited by the Constitution, education laws and
the Equality Act. However, proving and challenging
indirect discrimination is a challenge.

The Education Laws Amendment Act, 2007 (No 31 of
2007) seeks to establish the National Student Financial
Aid Scheme (NSFAS) and to provide for the management,
governance and administration of the NSFAS scheme.
It also provides for the granting of loans and bursaries
to eligible students at public colleges and public higher
education institutions and for the administration of
such loans and bursaries to provide for the recovery of
loans. The National Financial Aid Scheme for post-
graduate studies also provides undergraduate funding
for women in science and engineering.

The Department of Public Works, in compliance with
the Skills Development Act, 1998 (Act 97 of 1998),
developed a bursary fund in addition to a Directorate
for Learnership, Internship and Young Professionals for
enhancing the quantity and quality of education in the
construction and property industry. The Further
Education and Training Act, 1998, regulates further
education and addresses the advancement of women
in further education as well as in previously male-
dominated fields.

Affirmative action policy on admission at the
university level
In terms of admission to public higher institutions, “the
council of a public higher education institution...
determines the admission policy of the public higher
education institution.” Furthermore, it states that the
admission of the policy of a public higher education
institution must provide appropriate measures for the
redress of past inequalities and may not unfairly
discriminate in any way.

Performance

In 2012, the National School Council (NSC) found the
overall national examination pass rate to be 73.9%.
More females than males wrote the NSC examination
in all provinces. However, in relative terms, the NSC
found the national pass rate of male candidates (75.7%)
to be higher than the national pass rate of female
candidates (72.4%). A similar trend persists in all nine
provinces. In all the provinces, more female than male
candidates passed.

Matric students sit for their final exams.
http://resep.sun.ac.za/wp-content/uploads/2013/08/South-Africa%E2%80%99s-

Education.jpg

12  Spull, Nicholas, Centre for Development & Enterprise, South Africa Education Crisis: The Quality of Education in South Africa 1994-2011at 3,available
 at http://www.section27.org.za/wp-content/uploads/2013/10/Spaull-2013-CDE-report-South Africas-Education-Crisis.pdf.

13  Spull, Nicholas, Centre for Development & Enterprise, South Africa Education Crisis: The Quality of Education in South Africa 1994-2011at 3,available
 at http://www.section27.org.za/wp-content/uploads/2013/10/Spaull-2013-CDE-report-South Africas-Education-Crisis.pdf.

14, 15  Ibid.
16  IRIN, Humanitarian News and Analysis, South Africa: Rural Education needs More Resources Study, available at http://www.education.gov.za/Home

 /DBEandVVOBcollaborateonteacherdevelopment/tabid/1223/Default.aspx
17, 18, 19, 20  Ibid.
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School administration

Source: The Global Gender Gap 2013.

Table 3.2: Representation of women in the teaching profession

Angola
Botswana
Lesotho
Madagascar
Malawi
Mauritius
Mozambique
Namibia
South Africa
Tanzania
Zambia

Primary

40
76
77
56
40
70
39
68
77
50
51

30
50
56
45
27
58
18
50
55
n/a
n/a

29
37
47
30
30
n/a
21
41
n/a
24
n/a

TertiarySecondary

South Africa is among the worst performers in Africa
in terms of mathematics skills. This is despite the fact
that lawmakers channel a huge amount of money,
approximately 6% of GDP (World Bank, 2012), towards
education and the creation of private-public inter-

ventions in this area. In order to counter this,
stakeholders helped launch MathsGenius Leadership
Institute (MGLI), an organisation founded by Edzai
Conilias Zvobwo, a mathematician, author, researcher
and motivational speaker.

Initially, stakeholders saw the institute as a way to
contribute to the mathematics education of learners in
South Africa before spreading into the rest of Africa.
MGLI seeks to demystify Science, Technology,
Engineering and Mathematics (STEM) and reinforce
confidence in order to help girls attain success. MGLI
motivates girls to pursue the career of their choice,
reminding them that they have the same intellectual
capacity as boys. At the same time, MGLI creates
mentorship opportunities with professional women in
STEM and other members of the community. MGLI
celebrates women's achievements via its publications
and activities and makes them visible to its target
audience. Too many women scientists and engineers
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Leadership institute sets example for young girls by recognising women scientists

Table 3.2 illustrates the disparities in the share of women
in the teaching profession. At primary level the
representation varies from a low of 39% in Mozambique
to a high of 77% in Lesotho and South Africa. The
figures drastically decrease at secondary school level,
where the highest representation is Mauritius (58%)
and the lowest is Mozambique at 18%, with South
Africa at 55%. At tertiary level, all countries with data
had failed to reach the 50% mark.

Challenging gender stereotypes

From a very young age educators introduce children to
learning materials that sow the seeds of gender

stereotypes. The toys children play with, the colouring
books that parents buy, and the colour of the clothing
children wear all reinforce gender stereotypes. In high
school, learning materials further reinforce stereotypes,
for example, one business studies textbook displays
men with briefcases and presents photos of women in
kitchens, as domestic workers, child minders and
teachers. The South Africa government is making
progress in introducing young girls to the Science,
Technology, Engineering and Mathematics (STEM)
initiative, which encourages young girls to study subjects
such as maths, information technology, engineering
and other sciences.

Edzai Conilias Zvobwo. Photo: Google images
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go unrecognised and thus part of MGLI's mission is to
herald their achievements as a way of inspiring young
girls. This is in line with Article 14 of the SADC Gender
Protocol on Education and Training.

MGLI, like similar organisations and institutions, is
coming up with solutions to correct historical wrongs
linked to patriarchy. It has found that the single biggest
factor that contributes to girls' maths failure is
perception, including attitudes towards mathematics

that have been reinforced by societal pressures.
Mathematics proficiency is the biggest stumbling block
preventing girls from finding careers in STEM sectors.
For girls to flourish in STEM, they first have to master
mathematics, “the queen of the sciences.” They have
to be taught how to think like mathematicians and
hone their problem solving skills from a young age.
Thus MGLI seeks to improve the girl child's economic
chances by empowering her with the tools necessary
to succeed in STEM.

Gender violence in schools

The SADC Protocol specifically men-
tions addressing gender violence as
part of implementing gender sensitive
policies in education. Yet gender
violence remains a serious and wide-
spread issue within the SADC region
for many reasons. The extent to which
it is recognised and addressed by
government agencies varies from
country to country.

Violence remains an important barrier to girls'
participation in education. Girls often experience gender-
based harassment, such as teasing or unwanted physical
contact from boys and male teachers. These incidents
frequently go unreported. School-based violence,
particularly sexual violence and other threats to girls'
physical safety, hinder attendance and, therefore,
acquisition of literacy. Furthermore, the mobility of girl
students is often limited by parents due to fear of attack
or pregnancy.21

Forms of violence vary, but often involve rape or sexual
abuse. The problem stems from gender inequalities
between women and men, which transfer to girls and
boys. Some other forms of abuse involve hitting,
intimidation, verbal abuse and coercion to have sexual
relationships with teachers. Bullying of girls by boys is
a common phenomenon in schools and sexual abuse
of girl children by teachers and other civil servants is
extensive. Psychological abuse is another serious
problem, which, unlike physical or sexual violence,
receives little attention. The violence touches everyone,
including female teachers, workers, girl children and
boy children. The following section sets out some specific
research findings in this area.

The issue of safety in learning institutions remains a
key one. While the government has progressive policies

to address violence in schools
and gender-based violence
in the educational system,
the problem remains one of
enforcement and the crea-
tion of a human rights culture
in the education system
specifically, and in society
broadly.

The Education Policy Act
provides for the control and

discipline of students at education institutions. It provides
that no person shall administer corporal punishment,
or subject a student to psychological abuse at any
education institution.

School-related gender-based violence can be broadly
clustered into two overlapping categories: explicit
gender (sexual) violence, which includes sexual
harassment; intimidation; abuse; assault; and rape, and
implicit gender violence, which includes corporal
punishment; bullying; verbal and psychological abuse;
teacher's unofficial use of students for free labour; and
other forms of aggressive or unauthorised behaviour
that is violent (Akiba et al, 2002).22

School safety is a major education problem in South
African secondary schools, and many students have
reported feeling unsafe in the school environment
(Human Rights Watch, 2001).

A 2012 study on violence in schools showed that girls
experience high levels of sexual violence in the education
system and some have gone as far as stating that they
often feel unsafe outside of school premises.23 Violence
against women is extremely high in South Africa and
many young girls fall victim to violence and harassment
on their way to and from school, as well as from their
peers.24

Many students have reported feeling unsafe in schools in South
Africa. Photo: http://i.dailymail.co.uk

21  UNESCO 2012.
22  Akiba et al., 2002) conducted a study on school violence in 37 nations, based on TIMSS data. This report viewed school violence largely in terms of

 delinquency, youth crime and classroom disruption. Although figures on rape are provided, there was no attempt to distinguish sexual violence from
 other forms of school violence.

23  Burton P,Merchants, Skollies and Stones: Experiences of School Violence in South Africa, Centre for Justice and Crime Prevention.
24  Ibid.
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The landscape for training and development recently
changed in South Africa in order to address part of
the developmental mandate of the Department of
Higher Education and Training. It brings the department
into compliance with the national skills development
strategy III, which is the ultimate purpose of the
country's Skills Development legislation.

The programme aims to provide access to education
and training and ensure that this training is relevant
and of high quality. In one example of this, in Mossel
Bay Municipality, training is integrated within the
guiding legislation of the Socio Economic Department
and the Local Economic Development Department,
and is guided by the skills development legislation.
These regulations aim to achieve specific goals and
objectives within a broader framework of service
delivery at the local authority.

The switch to training that leads to a formal
qualification brought plenty of change to the
municipality. It also gave hope to people in the
workplace who, due to various circumstances, had
been unable to complete their studies. The workplace
offers a new pathway to obtain a qualification through
Professional, Vocational, Technical and Academic
Learning (PIVOTAL) programmes. Educating employees
through these learning programmes creates a visual
growth path as the employee qualification profile
develops on the National Qualifications Framework
(NQF) matrix.

The systematic Management Development Programme
equips future managers with relevant skills, developing
officers who receive an opportunity to manage units
within a department and thus gain experience at a
certain level.  The Corporate Services Directorate has

already capacitated one woman in this way; she later
moved into a management position in another local
authority.

The process is aimed at systematically changing the
structure from unaccredited one day programmes to
formal qualifications. The objective is the transformation
of the workplace as a place of learning by offering
equal development opportunities for men and women
through PIVOTAL training. The training is created to
be accessible to all employees.

The first step in the development of the process started
with literacy and numeracy assessments. The second
step includes a skills audit of every employee in the
organisation. This information is then uploaded into
the national database of the Department of Co-operative
Governance and Traditional Affairs. The job description
and the competencies required for a position, along
with the career goals of the individual, maps a plan of
how the employee can be capacitated and developed.
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Transformation through education and training in Mossel Bay

Alma Kritzinger and Lydia Styles take part in verification training in
Mossel Bay in 2013. Photo: Ntombi Mbadhlanyana

Education and training post 2015

The SADC Protocol provides for equal
access to quality education and training
for women and men, as well as their
retention at all levels of education. It
further provides for challenging stereo-

types in education and eradicating
gender-based violence in educational

institutions. However, as global and local consultations
on an education and training framework post 2015 gain
momentum, it is emerging that the current framework,
which includes the SADC Protocol, has fallen short in
closing the gender inequality gap.

Although South Africa has achieved parity at primary,
secondary and tertiary education levels, many gender
disparities remain hidden within what appear to be
positive figures. A lot still needs to be accomplished to
improve the quality of education and tackle issues like
teenage pregnancy, GBV at schools and high dropout
rates.

Since 2012, the SGDI for education has been calculated
using three indicators based on enrolment at primary,
secondary and tertiary level. However, moving forward
post 2015, this alone will not be enough because it does
not tell the full story.

SGP Post 2015
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Thematic Area/Target Proposed post 2015Proposed post 2015

1. By 2030 ensure gender parity in
adult literacy.

2. By 2030, ensure all girls and boys
complete free, equitable and quality
primary and secondary education
leading to relevant and effective
learning outcomes in accordance
with the Sustainable Development
Goals (draft SDG 4.2)

3. By 2030 ensure equal access for
all to affordable quality tertiary
education, in accordance with the
SDGs (draft 4.3).

4. Address gender stereotypes in
education and gender-based
violence, (draft SGD 4.6).30

1. Percentage of women and men who
can read and write.

2. Percentage girls completing Primary
school.26

3. Percentage girls completing
Secondary  school.27

4. Pass rate for boys and girls.

5. Percentage schools with sanitation
and menstrual hygiene facilities.28

6. Percentage young women learners
who drop out due to pregnancy who
are able to complete their education.

7. Percentage of young women in
Tertiary  school.29

8. Ratio of girls graduating in Science,
Technology, Engineering and
Mathematics (STEM) subjects.31

9. Percentage of women engineers and
scientists.32

10. Percentage schools with GBV
policies.

1. Sanctions for those
contravening the
education laws.

2. Implementation of
affirmative action in
subject choice

3. Adopt laws and allocate
resources to ensure
that equal numbers of
girls and boys have
access to, and stay in
primary, secondary,
vocational, tertiary and
non-formal education
by 2020.

4. Have policies,
programmes and
monitoring mechanisms
that address gender
stereotypes in
education.

5. Youth issues need to
be spelled out in the
alignment of laws.

6. Youth empowerment
programmes to be
sustainable and allow
equal opportunities for
both girls and boys.

7. Work on eradicating
gender-based violence
at schools especially
tertiary level.

8. Work on eradicating
gender-based violence
at schools especially
tertiary level.

Priority indicators25

Table 3.3: Proposed revised targets and indicators education and training

Access and retention
Enact laws that promote
equal access to and
retention in primary,
secondary, tertiary,
vocational and non-formal
education in accordance
with the Protocol on
Education and Training
and the Millennium
Development Goals.

Adopt and implement
gender sensitive
educational policies and
programmes addressing
gender stereotypes in
education and gender-
based violence, amongst
others.

Challenging stereotypes and safety in schools

25 Priority indicators were identified at the Post 2015 Roundtable discussion on 16 October, paricipants included the Department of Trade and Industry,
SAWID, Women in the Presidency M and E unit, WDB Trust,Commission for Gender Equality, Sonke Gender Justice, Department of Cooperative
Governance and Traditional Affairs.

26 UNESCO,Demographic surveys, World bank statistics.
27 UNESCO,Demographic surveys, World bank statistics.
28 UNESCO.
29 UNESCO,Demographic surveys, World bank statistics.
30 This states: By 2030 integrate into education programmes knowledge and skills necessary for sustainable development, human rights, gender equality,

promoting a culture of peace and non-violence in accordance with the SDGs.
31 UNESCO.
32 World bank Gender statistics Database, Women's economic Opportunity ,SIGI.
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Whilst it's almost certain that South Africa will manage
to achieve gender parity in enrolment for primary and
secondary education by 2015, focus should now shift
to improving the learning conditions in schools and the
quality of education. The challenges with regard to
tertiary education, gender biases in curriculum, and
gender violence in schools can easily reverse the gains
of the past decade. Lawmakers in the country need to
take the following steps to ensure that gender equality
in education is achieved:

• Increase awareness-raising campaigns, specifically
targeting rural women and girls;

• Allow for equal access of girls in institutions of
learning, and ensure additional resources such as
books;

• Reformat existing texts and curriculum to diminish
gender stereotypes;

• Review policies on school fees and, where feasible,
make education free and compulsory;

• Ensure all learners have access to learner support
materials and that these costs do not prejudice access
to education by boys and girls;

• Create special funds and scholarships, with specific
gender targets appropriate to the particular country,
to assist learners from disadvantaged backgrounds;

• Monitor enrolment and retention to ensure gender
balance;

• Engage with parents on the benefits of educating
boys and girls;

• Foster an improved classroom environment;
• Integrate sex education into the entire school

development approach;
• Ensure adequate reproductive health facilities accom-

pany sex education in urban and rural areas;

• Address the issue of teenage pregnancies in schools.
Young girls usually bear the consequences, while the
boys who father the children do not get called on to
take responsibility or share the burden. While it may
not be practical or economically desirable for both
young parents to drop out of school, schools have a
responsibility to a) take a stand against the stigma-
tisation of girls who fall pregnant b) emphasise the
responsibility of young men who father children and
c) provide psychological and practical support to the
young parents;

• Ensure that schools take up their responsibility to
guarantee that girls who become pregnant while at
school receive the practical and psychological support
they need to return to school and complete their
studies; and

• Ensure that all schools (including in rural areas) have
proper water and sanitation services.

Next steps

South Africa spends a larger share of its gross domestic product on
education than any other country in Africa. Photo: UNICEF


