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• The 2014 SGDI score for Zimbabwe is 95% in this sector, while the CSC is 70%.
• Literacy rates are high among women (97%) and men (98%) in Zimbabwe.
• Data as of 2009 shows a net enrolment ratio (NER) of 97.9% females and 97.5% males in

primary school level and 45.9% females and 43.1% males for secondary school level.
• Meanwhile, 2010 first term statistics from the Ministry of Education, Sports, Arts and Culture

for both primary and secondary school levels show that schools enrol more males than
females.

• Legislators have used affirmative action measures to increase the numbers of females in
tertiary and vocational training institutions. Women comprise 40.7% of students enrolled
in technical colleges in 2010, and 42.1% of students enrolled in tertiary institutions.

• There has been declining investment in education and a gender-budget analysis of the
education budget shows scant investment in increasing girls' access to education.

• Sexual violence against girls in schools remains an area of concern.
• Early pregnancies and marriages among girls continue to be factors that contribute to girls

leaving school. More young women (24.5%) age 15-19 years compared to 1.7% of young
men in the same age group are currently married or in a union. In addition, 22.4% of young
women ages 20-24 years have had at least one child before age 18.

KEY POINTS

CHAPTER 3

Education
and training

Article 14

Mrs Sigudu, a teacher at Runyararo Primary School. Gender parity for teaching professionals is
critical to ensuring girls stay in school. Photo: Gwatidzo Evans
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Zimbabwe is among the nine SADC countries that have
attained a score of 95% and above on the SGDI in 2014.
Zimbabwe ranked 93% on the SGDI in 2013. The country
is on course to achieve gender parity for enrolment in
primary and secondary education, but poverty and early
marriages continue to affect the retention of girls and
boys in schools. Citizens continue to score the country
at 70% (2014) and higher (73% in 2013), which is perhaps
in recognition of the country being one of Africa's
leading nations in terms of literacy.

Background

Education is one sector where Zimbabwe has made
considerable achievements. Zimbabwe is signatory to
international agreements on the right to education and
it has endorsed UNESCO's Education for All goals and
signed the declaration committing it to achieving them
in 2000. Zimbabwean lawmakers also launched the
National Action Plan of Zimbabwe in 2006, Education
for All Towards 2015, and a 2004 review of the country's
legislation concluded that the provisions of the Education
Act are in accordance with the basic requirements of
Article 28 of the Convention on the Rights of the Child
(CRC).1

Section 75 of the new Constitution provides for the
Right to Education and Section 27 (2) in National
Objectives states “The State must take measures to
ensure that girls are afforded the same opportunities
as boys to obtain education at all levels.”

Section four of the Education Act states that “every
child in Zimbabwe shall have the right to school
education” and the 2004 amendment included gender
as a basis for non-exclusion.2

The education sector falls within two government
ministries: The Ministry of Primary and Secondary
Education, and the Ministry of Higher and Tertiary
Education, Science and Technology.

Zimbabweans values education and only 11.4% of the
population age five years and older is without primary
education. Women comprise 6.6% of those without
primary education, while males are 4.8% of those
without primary education. More men (4.1%) than
women (2.9%) have completed tertiary education.3

School enrolment from primary level up to Form 3 at
secondary school level shows close to gender parity,
but enrolment is still in favour of males from Form 4 to
tertiary level. The percentage of women enrolled in
technical colleges reached a high of 65% in 2009 and
decreased to 40.7% in 2010, close to the 2008 women
enrolment of 39.1%. At universities, women's enrolment
is on the increase. Women comprised 39.2% of students
enrolled in universities in 2009 and this increased to
42.1% in 2010.4

Investment in education

Like most countries in Southern Africa, legislators invest
a large proportion of government education expenditure
in primary education (51.6%). The total percentage of
government spending on education is 8.3%, and the
percentage of GDP to education is low at 2.5%.

The Basic Education Assistance Module (BEAM) is a
social safety net for assisting vulnerable children's access
to education. BEAM's guiding principle is that 50% of
assisted students should be girls, and in 2013, BEAM
assisted 456 003 children. The programme requires $176
million each year, yet in the 2013 national budget, for
example, legislators allocated BEAM only $15 million.5

Peterhouse school students take part in a science experiment in a Harare
classroom. Many view Zimbabwe's schools as some of the best in Africa.

        Photo courtesy of Peterhouse website

CSC
95%

9

Table 3.1: SGDI and CSC scores for  education

Scores
Ranks

SGDI
70%

3

1 A Situational Analysis on the Status of Women's and Children's Rights in Zimbabwe, 2005-2010: A Call for Reducing Disparities and Improving Equity,
Government of Zimbabwe and UNICEF.

2 A Situational Analysis on the Status of Women's and Children's Rights in Zimbabwe, 2005-2010: A Call for Reducing Disparities and Improving Equity,
Government of Zimbabwe and UNICEF.

3 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.
4 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.
5 All Children in School by 2015 Global Initiative on out of school children; First Report of the Portfolio Committee on Women Affairs, Gender and

Community Development, Parliament of Zimbabwe, September 2014.
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Enrolment and retention

The Protocol provides that state parties shall enact laws that promote equal access to
and retention in primary, secondary, tertiary, vocational and non-formal education.

The SADC Gender Protocol highlights factors that
promote enrolment and retention of girls and boys in
school. It also recognises that formal education is not
the only type of training that can benefit girls and
women; vocational and non-formal approaches have
their place in preparing women and girls for economic
opportunities.

Findings in the 2011 Labour Force Survey (LFS) show
that 5% of the population aged five years and older
has never been to school and women comprise the
majority of these, 66.3%. Meanwhile, 26% of those
who had never attended school fall into the 5-9 years
age group and the proportion of those who had never
been to school is higher among those older than 40
years of age.6

Factors related to school presence can be categorised
into internal and external influences. The internal factors
include cost of school requirements and the quality of
teaching and learning environment - i.e. overcrowded
classes, gender-insensitive schools and curriculum,
insecurity at and out of school, insensitivity to children
with special needs, harassment/corporal punishment,
and lack of appropriate sanitation facilities.

The external factors include early marriages and
pregnancy, initiation rites requiring girls to be out of
school for extended periods, child labour, security
concerns, stigma (special needs and ultra-poor children),
cultural practices and beliefs that attach low value to
education, and poverty. At different levels of schooling,
and in various countries, all of these factors affect
enrolment and retention in different ways.

97

97.9
45.9
49.8
49.5
39.2
42.1
40.7

98

97.5
43.1
50.2
50.5
60.8
57.9
59.3

Table 3.2: Access and enrolment in education sector

% women/girlsType of data % men/boys
Literacy7

Enrolment
Net enrolment ratios as of 2009

Primary school (2009)8

Secondary school (2009)9

Enrolment in primary10 education (2010) first term statistics
Enrolment in secondary education (2010) first term statistics11

Tertiary level in 200912

Tertiary level in 201013

Technical colleges in 201014

6 2011 Labour Force Survey, Zimbabwe National Statistics Agency (ZimStat), May 2012.
7 2011 Labour Force Survey, Zimbabwe National Statistics Agency (ZimStat), May 2012.
8 Zimbabwe 2012 Millennium Development Goals Progress Report.
9 Zimbabwe 2012 Millennium Development Goals Progress Report.
10 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.
11 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.
12 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.
13 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.
14 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.

Table 3.2 provides a summary of education statistics for
Zimbabwe, disaggregated by sex. The glaring drop
between primary and secondary school enrolment for

boys and girils is noteworthy, as is the fact that major
differences between the sexes do not appear until
tertiary level.
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Figure 3.1 illustrates education's enormous role in
women's rights and gender equality beyond the
education sector. Appropriate and quality education
can influence the path to women's rights in terms of
provisions linked to gender-based violence, constitutional
and legal rights, governance, peace building and conflict
resolution, HIV and AIDS, sexual and reproductive health.

Although relatively brief, Article 14 of the SADC Gender
Protocol, on gender equality in education, is a
cornerstone provision that covers equal access to all
levels of education, challenging gender stereotypes in
education and ensuring that institutions of learning
remain free from gender violence.

Like most articles in the SADC Gender Protocol,
education and training provisions closely interlink
with other goals and targets, as illustrated in Figure
3.1. Assessing the region's progress towards
commitments to enhance access to quality education
for males and females, and removing gender
stereotyping in curriculum, career choices, professions
and budgetary allocations, is a telling indicator of
the likelihood of other 2015 targets.

Education links closely to other provisions, such as
gender parity in decision-making, and sexual and
reproductive health. When education empowers
women and girls, societies benefit at all levels. The
benefits extend beyond improvements in economic
development to areas such as public health. Multiple
studies have shown a strong correlation between
educating women and girls and higher maternal
and child life expectancy, as well as improvements
in child and family health and nutrition. Educating
a girl greatly reduces the chance that her children
will die before the age of five. In many countries,
having a mother with secondary or higher education
more than halves the risk of child mortality compared
to having a mother with no education. Girls and
women who have been educated remain far more
likely to immunise their children, and their children
are less likely to be malnourished.15

Literacy

Zimbabwe continues to be one of the leading countries
in Africa in terms of literacy. While the 2010-2011
Zimbabwe Demographic and Health Survey found
literacy levels of women and men at 94% and 96%
respectively, the Zimbabwe 2011 Labour Force Survey
(LFS) shows that the country's literacy level is now 97%
overall. The literacy rate is 97% for women and 98%
for men. The 2014 Multiple Indicator Cluster Survey
(MICS) reported a literacy rate for young women age
15-24 at 92% and 86.1% for young men.16 Zimbabwe
considers a person literate if he or she is aged 15 years
and older and has completed at least Grade 3 of primary
education.17

Figure 3.1: Relationship between education and other
SADC Gender Protocol provisions
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15 UNESCO.2012.From Access to equality: Empowering Girls and Women through Literacy and Secondary Education.
16 Zimbabwe Multiple Indicator Cluster Survey 2014; literacy is described in MICS as the percentage of young people age 15-24 years who are able to

read a short simple statement about everyday life or who attended secondary or higher education.
17 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.
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SADC countries have made progress in closing the
gap between literacy levels for men and women.
Figure 3.2 shows that Botswana, Lesotho, Namibia and
Seychelles have higher literacy levels among women
compared to men. Five countries (Madagascar, Mauritius,

South Africa, Swaziland and Zimbabwe) have a
percentage point difference of five or less between
the literacy levels of women and men. Seychelles,
Zimbabwe and South Africa have the highest literacy
levels overall.

Figure 3.2: Literacy levels of women and men
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Figure 3.3: Proportion of girls and boys in primary schools

Mozambique

70%

60%

50%

40%

30%

20%

10%

0%

Angola

South A
fric

a

Tanzania

Namibia

Lesotho

Swazila
nd

Mauriti
us

Zambia

Malawi

Botswana

Madagascar
DRC

Seychelle
s

5050 49
51

49
51

49
51

48

52

47

53

46

54

5050

Zim
babwe

5050 5050
46

54

Female

Male

Source: Gender Links; Zimbabwe 2012 MDG Progress Report.

5248 49
515050 5050

Primary school

Gender parity has been achieved in primary schools
in most, but not all, SADC countries: With the 2015
SADC Gender Protocol and MDGs deadline looming,
primary education enrolment will be the region's (and
Africa's) greatest success story. Tanzania is the only
country in the region that has more girls than boys
enrolled in primary education. However, most SADC
countries now have roughly equal numbers of boys and
girls at primary schools. Botswana, Malawi, Seychelles,
South Africa and Zimbabwe have all reached parity and
will meet MDG-2 and achieve universal primary
education by 2015. Angola, DRC and Mozambique still
register the widest gaps, with girls still comprising less
than 50% of primary school-goers in classrooms. In all

three countries, there is a close correlation between
these gaps and post-conflict conditions. In the DRC,
sexual violence is a weapon-of-war that is contributing
to school dropouts, especially for girls. Many of them
suffer from fistula, end up pregnant or contract HIV.

Secondary school

As of 2009 data, the national enrolment rate at
secondary school level in Zimbabwe showed that schools
enrolled 45.9% females and 43.1% males. However,
the available data indicates that as the level of education
increases, especially from Form IV upwards, schools
enrol more males than females.18

18 Women and Men in Zimbabwe 2012 Report, Zimbabwe National Statistics Agency (ZimStat), April 2013.
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Figure 3.4: Proportion of girls and boys in secondary schools
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The local authority, community members and the mining
company Zimasco have joined hands in the
Mutorashanga community in Zimbabwe's Zvimba District
to provide safe and supervised boarding to secondary
school pupils.

The mining company donated 16 houses, council
provided the land, and members of the community
donated food, beds and money for the upkeep of the
boarding houses. According to Idah Kamushinda, the
Zvimba councillor for ward 15, the initiative contributes
towards higher school retention rates among girls and

Secure and safe boarding for schoolchildren

boys and keeps them from falling prey to illicit activities
in the mining town. The schoolchildren, who travelled
15 kilometres to school, rented houses from the mining
company, Kamushinda said.  “I appealed to Zimasco to
donate the houses to help the children and I decided
to accommodate these children under one roof.”

Sixty-two students from Mutorashanga high school now
have boarding facilities and the project has created
employment for one man and four women from the
community. The community provided US$5000 (R 53
715) and has donated various food items. A mango
project at Landfall farm helped to augment finances
for the boarding facilities and a local female farmer
provided maize and vegetables from her garden.

“Thirty-three percent of the beneficiaries of this project
are girls and the housing keeps them in school. Many,
without supervised boarding facilities, leave school due
to low pass rates, some begin to abuse drugs and the
girls become involved in sex work in the mining town,”
said Kamushinda. “I supervise the boarding staff and
conduct counselling services for the students.”

The farmers and the people of the community assist in
the upkeep of these boarding houses.  The area has
two secondary schools, which cater for the Mtorashanga
community, Urungwe farm, Landfall farm, Jester farm
and Three Sisters farm in the nearby areas. Since the
council's resolution to provide land for the building of
boarding facilities, the other secondary school is also
arranging for student lodging.

Idah Kamushinda, the Zvimba councillor for ward 15.
Photo: Gender Links website

The gender gap at secondary level is narrowing:
Figure 3.4 illustrates that SADC countries differ from
their counterparts in the rest of Africa in that the gender
gap at secondary school level is rapidly narrowing.
Indeed, Lesotho has a considerably higher proportion
of girls in secondary school (57% girls) because many
boys stay out of school to herd cattle in Lesotho. In

Zimbabwe, girls and boys have reached parity in
enrolment at this level. Botswana, Mauritius, Namibia
and South Africa have slightly more girls than boys,
which is consistent with demographics. Seychelles and
Swaziland also have an equal number of girls and boys
in secondary school.
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Figure 3.5: Proportion of women and men in tertiary education
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Seven countries have a higher proportion of
women enrolled in tertiary education: Figure 3.5
illustrates that tertiary institutions in Botswana, Lesotho,
Mauritius, Namibia, South Africa, Swaziland and Zambia
have more women enrolled than men. However, this is
not the case in Zimbabwe, where men comprise 58%
of those in tertiary education. With 61% women at the
tertiary level, Mauritius and Lesotho have the highest
proportion of women at tertiary level.

However, there remain large gender gaps in other
countries when it comes to women's enrolment
in tertiary education: Substantial gender gaps exist
in DRC - where women constitute 36% of the total -
and in Mozambique (38%). This is a serious concern
considering university education is the likely path to
leadership positions, whether in business, governance,
media or any other sector. In Zimbabwe, the country's
performance regarding enrolment at tertiary level has
improved with an increase to 42% of women enrolled
at university in 2010 from 39% in 2009. This could be
a result of various affirmative action initiatives. Mean-
while, women's enrolment at technical colleges almost
doubled from 39.1% in 2008 to 65.2% in 2009, but
dropped to 40.7% in 2010.19 The government's target
for women in tertiary education is 50% by 2015.

Performance

The quality of the education system reflects in the pass
rates among students taking the Ordinary Level

examination and performance on exams at Grade 7.
While the pass rates for both exams since 2007 have
been well below 50%, more students sit the exams and
there is a slight movement upwards in pass rates.

For example, in 2009, 27 239 students wrote Grade 7
exams for a pass rate of 20.11%. More students wrote
Grade 7 exams in 2012 and the pass rate increased to
31.5%. For O levels, in 2008, 207 212 students sat for
the exams with a pass rate of 14.44%. Meanwhile, in
2012, 268 854 students wrote O levels for a pass rate
of 18.4%. Pass rates at A-level, however, continue to
increase, from a 67.21% pass rate in 2008 to 82.09% in
2012.20

Tertiary level

19 Statistics Unit, Ministry of Higher and Tertiary Education in Women and Men in Zimbabwe Report 2012, Zimbabwe National Statistics Agency, April
2013.

20 Interview with the then Minister of Education, David Coltart, Nehandaradio.com/2013/02/06/Coltart-responds-to-81-percent-O-level-failure-rate/
21 A Situational Analysis on the Status of Women's and Children's Rights in Zimbabwe, 2005-2010: A Call for Reducing Disparities and Improving Equity,

Government of Zimbabwe and UNICEF
22 Interview with the then Minister of Education, David Coltart, Nehandaradio.com/2013/02/06/Coltart-responds-to-81-percent-O-level-failure-rate

The Kadoma Salvation Army band plays a tune at the Kadoma 16 Days
commemorations in 2014. It is important to increase efforts to include
girls in extracurricular activities such as music classes.

        Photo: Tapiwa Zvaraya
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• Gender awareness programmes for teachers during
and after their training at teachers education colleges;

• Introduction of a course on human rights, population
and civic education in colleges;

• Career guidance and counselling in schools provided
by the ministries of labour and education with a focus
on breaking gender stereotypes in terms of career
choices and choices of professions; and

• Schools will provide boys at secondary school level
with domestic science and household management
education.

According to the government's CEDAW Combined
Report, the primary education curricula has been
reviewed to ensure that it is gender sensitive and projects
a favourable outlook for girls; and, the government
will ensure the production of textbooks that project
gender equality.23

Other initiatives cited by government to challenge
gender stereotypes in the sector include24:

Figure 3.6: Proportion of women and men teachers
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Challenging gender stereotypes

The Protocol requires that by 2015 state parties adopt and implement gender sensitive
educational policies and programmes addressing gender stereotypes in education and
gender-based violence.

21 A Situational Analysis on the Status of Women's and Children's Rights in Zimbabwe, 2005-2010: A Call for Reducing Disparities and Improving Equity,
Government of Zimbabwe and UNICEF.

22 Interview with the then Minister of Education, David Coltart, Nehandaradio.com/2013/02/06/Coltart-responds-to-81-percent-O-level-failure-rate.
23 Combined Report of the Republic of Zimbabwe in terms of the Convention on the Elimination of All Forms of Discrimination against Women (CEDAW),

2009.
24 Combined Report of the Republic of Zimbabwe in terms of the Convention on the Elimination of All Forms of Discrimination against Women (CEDAW),

2009.

textbooks and learning materials in minority languages
and Braille, through the Education Transition Fund
(ETF),21 started in 2011. The distribution of textbooks
started with the primary schools, and distribution to
secondary schools only began at the end of 2011. This
meant that many of the children who wrote O level
exams in 2011, at best only had textbooks in Form 4,
the year of the exams.22

These falling rates can be attributed to a series of
factors, including poor infrastructure in schools; the loss
of qualified teachers, with estimates of 20 000 teachers
leaving the system in 2007-2008; the textbook to student
ratio; and the content of the existing curriculum and
its structure. The 2010-2015 Strategic Plan of the Ministry
of Education, Sports, Arts and Culture identifies the
need for curriculum reform. A massive distribution of
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Studying chemistry at the University of Zimbabwe, third-
year student Sandile Mtetwa is confronted by the
challenge of accessing campus notifications from the
administration, lecturers and colleagues.

“Students require a notification service that is conve-
nient, effective and green,” says the founder of NotifyU,
a prototype mobile application that seeks to provide
an instant link between the student community and
the university administration.

“The platform has many benefits. It will combat pollution
caused by paper notices and flyers, as well as limit the
need to cut trees for paper production,” explains the
potential investor in ICT.

Bridging the gender digital divide in Zimbabwe25

as they grow up and pursue higher education and
careers, these stereotypes continue. This also influences
teachers and the subjects they feel they may have the
authority to teach. The cycle continues when teachers,
as role models, pass on the very same stereotypes to
their students.

In countries for which researchers can obtain data,
women predominate in the arts, humanities and social
sciences in many countries, but this is not universally
the case.However men form a majority in these faculties
in Angola, Madagascar, Mozambique, Tanzania, Zambia
and Zimbabwe.

The proportion of women teachers is 47%
compared to men at 53% in Zimbabwe. Figure 3.6
shows huge variations in the proportion of women and
men teachers in the various countries. Zimbabwe ranks
seventh in SADC in terms of female teachers.

Gender biases in subjects at tertiary level

Women feature strongest in the arts, humanities
and health sciences, where nursing is incorporated:
 Conversely, fewer women study disciplines linked to
science or law. As children, boys and girls learn that
certain subjects are off limits to them. Consequently,

Mtetwa was among a dozen of female
students who participated in a “Policy &
Practice” seminar titled Bridging the Gender
Digital Divide: Exploring Efforts to Scale
Women Uptake of ICTs for Development.
The event took place on 15 August 2014 at
the UN premises in the Arundel Business
Park. UNDP's Innovation Facility in
collaboration with the Ministry of Infor-
mation Communication Technology, Courier
and Postal Services supported it.

Students were drawn from Chirodzo Primary
School; Haig Park Primary School; St Peters
Secondary Schools; Louis Mt Batten School;
Harare High School; Girls High School -
Harare; Chisipite Senior School; and the
University of Zimbabwe.

“There is need to promote the best projects
from women entrepreneurs to become
business ventures,” relates Gilford
Hapanyengwi, a University of Zimbabwe
professor who doubles as the president of

the Computer Society of Zimbabwe. “We
should enable the ICT girl child to preach and teach
ICTs.”

Other experts echo this sentiment. “In a country where
there is a large and growing skills in the ICT sector, we
need to get more girls involved in science, technology,
engineering and maths - the STEM subjects - and we
need to get more girls taking an interest in ICT careers,”
says Mukova, the Acting Principal Director of Education
in the Ministry of Primary and Secondary Education,
Harare Province.

Describing as unique the needs of women and factors
affecting their ICT uptake, B. Chinjonzo who is director
of ICT in the Ministry of ICT and Courier Services calls

25 http://www.zw.undp.org/content/zimbabwe/en/home/presscenter/articles/2014/08/21/bridging-the-gender-digital-divide-in-zimbabwe/

Female students demonstrate a mobile app at a brown bag seminar on bridging the gender
digital divide facilitated by the UNDP in August 2014.         Photo: UNDP website
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through reports made by children to child helplines.
Childline Zimbabwe, which started operations in the
country some 25 years ago, reaches 75% of the country.
In the study, Zimbabwe recorded the oldest average
age for victims of abuse and violence in schools (just
more than 14 years of age on average) and females
comprised the majority of these.27

A circular that states that victims should immediately
report all matters of sexual abuse to the police and the
school District Social Welfare Office guides all schools.28

In addition, Section 8 of the Labour Act [Chapter 28:01]
and the First Schedule of the Public Service Regulations,
Statutory Instruments No. 1 of 2000 protects all girl
children from sexual harassment in schools.29

While the responsible ministries and government have
implemented mechanisms to deal with violence against
girls in schools, stakeholders must also situation the
issue within the larger context of the safety and security
of women and girls in Zimbabwe in public and private
spheres. It is the state's obligation to guarantee and
enforce laws for the protection of the rights of women
and girls. It is also the state's obligation to strengthen
mechanisms to ensure that women and girls have access
to justice when someone violates their rights.

Gender violence in schools

The perpetration of violence against girls in schools is
a reflection of the larger structural inequalities and
unequal power relations in society that increase women
and girls' vulnerability to GBV and HIV infection.

The findings of the 2011 National Baseline Survey on
Life Experiences of Adolescents reveal that 32.5% of
females between the ages of 18-24, compared to 8.9%
males, experienced sexual violence prior to the age of
18.26

For school-age girls, their first experience of physical or
sexual violence is often sadly at school. In the Zimbabwe
2010-2011 Demographic and Health Survey, 16% of
never-married women who have experienced physical
violence since age 15 reported the perpetrator as a
teacher, while 1.5% of those who experienced sexual
violence below the age of 15 said a teacher perpetrated
it.

In a 2011 report, Plan International and Child Helpline
International, document the types and incidences of
violence and abuse children face in schools in four
countries, Egypt, Paraguay, Sweden and Zimbabwe,

for an in-depth research and analysis of this issue. This
will serve as a basis for inputs into the national ICT
policy. “Issues such as content development, e-
governance, e-health and other related services are key
for the uptake by women as women identify with issues
that can solve their current challenges.”

According to Techwomen, a local NGO, the limited
presence of women in positions of leadership and power
across all sectors and industries is also reflected in the
male-dominated ICT sector, with women occupying
blue-collar positions mainly. “This has a consequence
on girls' uptake of STEMs as a study subject and of ICTs
as a career path. Research indicated, for instance, that
positive role models can have an impact on traditional
mind-sets and behaviours related to women's
engagement in ICTs and science,” wrote Aretha Mare
and Rumbidzayi Miambo, the co-founder of the NGO,
in a recent paper.

But in a world dominated by modern ICT systems,
bridging the gender digital divide in Zimbabwe will
require much more than merely improving access to
ICT, says the UN Women Deputy Country Director in
Zimbabwe, Revai Makanje Aalbaek.

“As we work on improving women's access and use of
ICTs let us also at the same time develop systems, policies
and practices that protect women and girls from the
harm and abuse that is perpetrated on them through
some of the modern forms of communication.”

Launched in June 2014, with generous support from
the government of Denmark, the UNDP Innovation
Facility is in line with UNDP's Strategic Plan 2014-2017
that stresses the need to identify, explore and scale up
innovative approaches across priority subject areas in
programming through established and new knowledge
and collaboration partnerships.

Source: UNDP Zimbabwe, articles, accessed 14/12/2014

25 http://www.zw.undp.org/content/zimbabwe/en/home/presscenter/articles/2014/08/21/bridging-the-gender-digital-divide-in-zimbabwe/
26 National Baseline Survey on Life Experiences of Adolescents, Preliminary Report 2011, ZIMSTAT.
27 Using child helplines to protect children from school violence, Plan International and Child Helpline International, March 2011.
28 Secretary's Circular No 5, 2000. Prevention and Management of Cases of Child Physical, Emotional and Sexual Abuse: Procedural Guidelines for Schools

cited in A Situational Analysis on the Status of Women's and Children's Rights in Zimbabwe, 2005-2010: A Call for Reducing Disparities and Improving
Equity, Government of Zimbabwe and UNICEF.

29 A Situational Analysis on the Status of Women's and Children's Rights in Zimbabwe, 2005-2010: A Call for Reducing Disparities and Improving Equity,
Government of Zimbabwe and UNICEF.
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In October 2014, the Zimbabwean government launched
The Girl's and Young Women's Empowerment Frame-
work, a national commitment to giving girls and young
women a better future. It recognises that empowering
girls and young women contributes to their develop-
ment, and to the economic future and development of
the nation.

Lawmakers grounded the framework in regional and
international human rights instruments. These include
the Convention on the Rights of the Child, the Conven-
tion on the Elimination of all form of Discrimination
against Women, the Protocol to the African Charter on
Human and Peoples Rights on the Rights of Women in
Africa, and the Southern Africa Development Community
Protocol on Gender and Development. The Constitution
of Zimbabwe further provides a strong legal framework
for advancing gender equality and the rights of girls
and young women. Section 81 on the rights of children
guarantees and protects the rights of every girl and
boy under the age of 18.

What the framework seeks to do

The voices and perspectives of girls and young women,
as well as other stakeholders, have shaped the frame-
work, which seeks to:
• Eliminate all forms of discrimination against the girl

child and young women;
• Eliminate negative cultural attitudes and practices

against girls and young women;
• Eliminate discrimination against girls and young

women in education, skills development and training;

Giving girls a better chance

• Promote and protect the rights of girls and young
women and increase awareness of their needs and
potential;

• Eradicate violence against the girl-child and young
women;

• Promote girls' and young women's awareness of, and
participation in, social, economic and political life;
and

• Strengthen the role of the family in improving the
status of girls and young women.

Five building blocks for a better future
The empowerment framework centres on five strategic
areas of intervention:
Education: To increase young women's access to
education, skills development and training in order to
achieve parity at all levels by 2020.
Economic empowerment: To increase girls and young
women's knowledge of economic issues to ensure their
participation in the economy of Zimbabwe.
Safety and protection: To ensure that girls and young
women grow up in environments that are safe, secure
and free of all forms of violence. The goal is to increase
the rate of reporting from 3% of girls who experience
violence to 50% by 2020.
Reproductive health: To increase the percentage of
girls and young women who know where to access
sexual and reproductive health services by 2020.
Decision-making and leadership: To increase the
confidence of girls and young women for their effective
participation in decision-making and leadership at
community and national levels.

P
ro

to
co

l @
 w

o
rk

Education remains the fundamental basis
for the empowerment of women and
girls. Zimbabwe should be proud of
many achievements in the education
sector. Literacy rates remain high among

women and men, and the country has
achieved parity in terms of primary school

enrolment. However, gender disparities exist in

secondary and tertiary education and a high percentage
of girls continue to leave school due to early marriages
and teen pregnancies. There is work remaining in this
sector.

The National Alliance's suggestions in this area for the
Post-2015 matrix are as follows:

SGP Post 2015

The post-2015 agenda on education and training in Zimbabwe
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Table 3.3: Education and training targets and indicators post-2015

Thematic area/target Proposed post-2015 targetsSDG
4.2 By 2030, ensure all girls

and boys complete free,
equitable and quality
primary and secondary
education leading to
relevant and effective
learning outcomes

4.6 By 2030, integrate into
education programmes
knowledge and skills
necessary for
sustainable develop-
ment, human rights,
gender equality,
promoting a culture of
peace and non-violence

1. By 2030, ensure gender parity in
adult literacy

2. By 2030, ensure all girls and boys
complete free, equitable and quality
primary and secondary education
leading to relevant and effective
learning outcomes in accordance
with the Sustainable Development
Goals (draft SDG 4.2)

3. By 2030, ensure that all boys and
girls with disabilities are enrolled,
retained and complete primary,
secondary and tertiary education

4. By 2030, ensure equal access for
all to affordable quality tertiary
education, in accordance with the
SDGs (draft 4.3)

5. Address gender stereotypes in
education and gender-based
violence, (draft SGD 4.6)34

Enact laws that promote
equal access to enrolment,
retention,  completion in
early child development,
primary, secondary,
tertiary, vocational and
non-formal education in
accordance with the
Protocol on Education and
Training and the
Millennium Development
Goals

Enact monitoring tools for
implemented laws

Adopt and implement
gender-sensitive
educational policies and
programmes addressing
gender stereotypes in
education, gender-based
violence, stigmatisation/
marginalisation of children
living with disabilities and
children living with HIV and
AIDS

1. Percentage of women and men
who can read and write

2. Percentage girls and boys
enrolling, retaining and completing
primary school (including early
child development)30

3. Percentage girls completing
secondary  school31

4. Pass rate for boys and girls

5. Percentage schools with sanitation
and menstrual hygiene facilities32

6. Percentage young women
learners who drop out due to
pregnancy who are able to
complete their education

7. Percentage of young women in
tertiary  school33

8. Percentage boys and girls with
disabilities enrolled, retained and
completing ECD, primary,
secondary and tertiary education

9. Number of policies monitored

10. Ratio of girls graduating in
Science, Technology, Engineering
and Mathematics (STEM)
subjects35

11. Percentage of women engineers
and scientists36

12. Percentage schools with GBV
policies

13. Percentage schools monitoring the
implementation of GBV policies

Proposed post-2015 indicators

30 UNESCO,Demographic surveys, World bank statistics.
31 UNESCO,Demographic surveys, World bank statistics.
32 UNESCO.
33 UNESCO, Demographic surveys, World bank statistics.
34 This states: By 2030 integrate into education programmes knowledge and skills necessary for sustainable development, human rights, gender equality,

promoting a culture of peace and non-violence in accordance with the SDGs.
35 UNESCO.
36 World bank Gender statistics Database, Women's economic Opportunity, SIGI.
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• Stakeholders need to review the implementation of
policies on school fees, levies and other costs to
families that may prohibit girls from attending school.

• Governments need to invest more in capital costs to
improve the quality of primary and secondary
education.

• Stakeholders must create special funds, safety nets
and scholarships for girls at secondary level to increase
enrolment and enable girls to stay in school.

• Legislators must apply affirmative action measures at
tertiary institutions more systematically to narrow

the gender gap at this level and to reach the
government-set target of 50% females in tertiary
education by 2015.

• Parents, traditional and religious leaders must play a
meaningful role and consistent role in ensuring girls
obtain the full benefits of education.

• Stakeholders must source finances for policy initiatives,
such as The Girls and Young Women's Empowerment
Framework, and social safety nets such as BEAM, to
sustain and facilitate girls' enrolment, retention and
access to education at all levels.

Next steps


