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EXECUTIVE SUMMARY 
 
This report is an assessment of the extent to which Heads of State  of the Southern 
African development Community (SADC) have achieved the commitment of enhancing 
access to quality education by women and men, and removing gender stereotyping in 
the curriculum, career choices and professions.  The findings are part of an audit 
conducted by civil society organisations ahead of the SADC Heads of State Summit 
taking place in August this year.  
 
The report is based on assessment of the specific provisions made in the SADC 
Declaration on Gender and Development (SDGD) as well as other relevant regional and 
international commitments, including the African Protocol on the Rights of Women and 
Children; the Beijing Platform for Action (BPFA); the Convention for the Elimination of 
all Forms of Discrimination Against Women (CEDAW) and the Millennium Development 
Goals (MDGs).   
 
 
Strong provisions 
 
All of the instruments have strong provisions on equal access to education, with 
specific targets on achieving universal access to primary education by 2015 (MDG’s and 
BPFA) and eliminating gender disparities in primary and secondary education 
preferably by 2005, and at all levels of education no later than 2015 (MDG’s). All the 
instruments (except the MDG’s) have provisions on removing gender stereotyping in 
school curriculum, career choices and professions which play a key role in assigning 
women to lower paid jobs in the economy.  
 
The need to reduce female illiteracy is addressed in The African Protocol and BPFA, 
with the BPFA setting a target of reducing the female illiteracy rate to at least half its 
1990 level (though without a timeframe for doing so). The BPFA also has extensive 
provisions on recognition of non-formal education and creating learning opportunities 
for unemployed women, women re-entering the labour market, indigenous and rural 
women. 
 
The BPFA and CEDAW address the need for pregnant adolescents and young mothers 
to be able to complete their schooling. 
 
Weak provisions 
 
The African Protocol is the only instrument that addresses gender violence in schools, a 
problem that is prevalent in schools in the SADC region. None of the instruments 
address the importance of sex education and youth friendly sexual and reproductive 
health facilities and the responsibilities of adolescent and young fathers and what 
school policy should be towards them.    
 
All the instruments fail to address the obstacles to good performance by girls, including 
their dual role as learners and care givers at home, especially in the era of HIV/AIDS.  
State support for pre school which research shows is critical for women’s effective 
participation in the labour force as well as for early child development is also not 
mentioned in any of the instruments. 
 
 



 3

Achievements 
• Primary school: In most SADC countries, there are now roughly equal 

numbers of boys and girls at primary schools. In some countries, such as 
Lesotho and Botswana, there are more girls than boys in primary schools as a 
result of boys being kept back at home to herd cattle.  

• Secondary school: SADC countries differ from their counterparts in the rest of 
Africa in that the gender gap at secondary school level is rapidly narrowing.  

• Higher education: In some SADC countries, such as South Africa and 
Mauritius, the gender gap in higher education is also rapidly narrowing.  

• Affirmative action in education: Several SADC countries have introduced 
special point systems, funds and scholarships to assist learners from 
disadvantaged backgrounds and to ensure that gender balance is achieved.  

 
Challenges 
 

• User fees: With the introduction of school and other user fees in some 
countries, it is often girls who are first to be withdrawn when there are financial 
choices to be made. Increasing levels of poverty have also witnessed a growing 
proportion of boys dropping out of primary school to become hawkers and 
traders, as their parents find this economically more beneficial in the short term 
than the long-term investment in an education.  

• School drop out rates: In many countries there is a higher drop out rate for 
girls than boys due to early marriages and the high rate of teenage pregnancy 
in the region, with roughly one third of all young women becoming pregnant by 
the age of sixteen. 

• Sex education in schools:  Although sex education is now being introduced 
in schools in some countries, this is often confined to the classroom, without 
involving parents, and with some teachers believing strongly that they are 
being asked to assume parental responsibilities.  

• Reproductive health facilities for boys and girls: Sex education is still not 
accompanied by adequate reproductive health facilities for young people in 
urban, let alone rural areas.  

• Blaming girls: Teenage pregnancies in schools are approached in a 
discriminatory way. Girls usually bear the entire consequences, without the 
boys who father the children being called on to take responsibility.  

• Girls who fall pregnant while at school resuming their studies: 
Although theoretically in most SADC countries girls who become pregnant at 
school are free to continue and/ or return to school, in practice they are 
stigmatised or expelled, and seldom complete their education.  

• Vocational training and higher education: There is a far lower level of 
girls than boys in vocational training across the region. The picture at university 
level is mixed. For example, in South Africa, gender parity has been achieved at 
university level, but in Tanzania 88 % of university enrolments are men. In 
both vocational training and at universities, there are strong gender biases in 
the fields of study, with women predominating in the arts, domestic science, 
secretarial, clerical and “soft” occupational areas and men dominating in the 
sciences, business, finance, management etc. These disparities have 
implications for career choices and the remuneration that women and men 
receive when they leave school.  

• Pre-primary education:  Research globally shows a close correlation 
between level of state support for pre-primary education and the ability of 
women to participate effectively in the work place, as well as in enhancing the 
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school performance of children, boys and girls. Yet educare is still largely 
privately run and is only accessible to the rich.   

• Adult basic education: With the exception of a few countries in the region, 
(for example Botswana) women in Southern Africa have lower literacy levels 
than men.  

• Poor performance by girls especially at secondary school level: Unlike 
the trend in developed countries for girls to outperform boys at secondary 
school level, there is a gender gap in the performance of girls and boys at 
secondary school in most SADC countries. Many girls have dual roles as 
learners and care givers, especially in the era of HIV/AIDS.  

• Sexual violence in schools: There are high levels of sexual violence and 
sexual harassment in schools that are traumatising and have a damaging effect 
on the performance of young women. Teachers perpetrate an alarmingly high 
level of this sexual abuse.  

• HIV/ AIDS: Gender violence in schools carries with it the added threat of HIV/ 
AIDS. Certain practices, such as the myth that having sex with a virgin is a cure 
for HIV/AIDS are exacerbating the problem. Many young girls are forced by 
poverty to have transactional sex (i.e. sex for money) with older men in order 
to support themselves and their families.  

• Virginity testing has been carried out at some schools in the region as a 
means of curbing HIV/ AIDS. This is a violation of the human rights of young 
women, especially as this practise is only applied to them and not to young 
men.  

• Inadequate sanitation facilities: Often, even such basic factors as 
inadequate sanitation can affect the performance of girls. Gender sensitive 
sanitation facilities should be a basic provision at all schools.  

• Teacher prejudices: While women constitute the majority of teachers at 
primary school level, the gender balance shifts at secondary school level. 
Research shows teacher biases towards encouraging boys to participate and 
answer questions more than girls - especially in maths and science.  

• Gender biases in activities assigned to boys and girls at school: These 
include girls cleaning and the boys working in the garden; boys playing football 
and girls playing netball.  

• Gender biases in curricula:  Despite some efforts, there has been no 
systematic review of school curricula in the region to remove gender biases and 
encourage the challenging of gender stereotypes. 
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PROVISIONS IN THE SDGD AND RELATED COMMITMENTS 
 
Attached at Annex A is a framework of the specific provisions on education in the 
SADC Declaration on Gender and Development (SDGD); the African Protocol on the 
Rights of Women and Children; the Beijing Platform for Action (BPFA); the Convention 
for the Elimination of all Forms of Discrimination Against Women (CEDAW) and the 
Millennium Development Goals (MDGs).   
 
FINDINGS 
Annex B shows the performance of each country in achieving equal access to 
education at primary, secondary and tertiary levels and parity in the literacy rates of 
women and men. 

ACCESS TO EDUCATION  
 
All of the commitments make reference to providing or enhancing universal access to 
education.  BPFA refer specifically to providing universal primary education in all 
countries before 2015 and the MDG’s goal two and three aim to achieve universal 
primary education by 2015 and eliminate gender disparity in primary and secondary 
education by 2005 and at all levels of education no later than 2015. 
 
1. Pre-primary education 
Research globally shows a close correlation between level of state support for pre-
primary education and the ability of women to participate effectively in the work place, 
as well as in enhancing the school performance of children, boys and girls. Yet educare 
is still largely privately run and is only accessible to the rich. Far more attention should 
be placed on, and state resources devoted to, pre-primary education.   
 
2. Primary school 
In most SADC countries, there are now roughly equal numbers of boys and girls at 
primary schools (figure1). However, in some countries, such as Lesotho and Botswana, 
there are more girls than boys in primary schools as a result of boys being kept back at 
home to herd cattle. With the introduction of school and other user fees in many 
countries at primary level, it is often girls who are first to be withdrawn when there are 
financial choices to be made. Increasing levels of poverty have also witnessed a 
growing proportion of boys dropping out of primary school to become hawkers and 
traders, as their parents find this economically more beneficial in the short term than 
the long-term investment in an education. This calls for key, targeted policy measures 
including: 
a) Reviewing policies on school fees and- where feasible - making education free and 

compulsory. Tanzania, for example, has reverted to a policy of free and compulsory 
education. 

b) Ensuring that all learners have access to learner support materials and that these 
costs do not prejudice access to education by boys and girls.  

c) Special funds and scholarships, with specific gender targets appropriate to the 
particular country, to assist learners from disadvantaged backgrounds. 

d) Monitoring enrolment and retention to ensure gender balance. 
e) Engaging with parents on the benefits of educating boys and girls. 
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Figure 1: Net primary school enrolment
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Lesotho is an example of where more girls than boys have the opportunity to attend 
school. Boys in Lesotho are traditionally herd boys and as early as March 2005, a study 
was completed on child domestic workers which is aimed at helping herd boys to get 
the same opportunity and level of education as girl children in Lesotho. Government 
has also put in place, since 2000, the free primary education system and  plans are at 
an advanced staged of making this mandatory and to see how best the needs of herd 
boys and domestic workers can also be met in that regard. Currently government is 
considering making the system universal and mandatory. 
 
 
3. Secondary school 
SADC countries differ from their counterparts in the rest of Africa in that the gender 
gap at secondary school level is rapidly narrowing (figure 2). However, in many 
countries there are insufficient secondary school places for both boys and girls. There 
also tends to be a higher drop out rate for girls than boys due to early marriages and 
the high rate of teenage pregnancy in the region, with roughly one third of all young 
women becoming pregnant by the age of sixteen. This raises a number of issues: 
a) Sex education in schools:  Although sex education is now being introduced in 

schools in some countries, this is confined to the classroom, without involving 
parents, and with some teachers believing strongly that they are being asked to 
assume parental responsibilities. The issue is controversial, especially in 
conservative communities. It needs to become far more integrated into the whole 
school development approach. 

b) Reproductive health facilities for boys and girls: Sex education is still not 
accompanied by adequate reproductive health facilities for young people in urban, 
let alone rural areas. This issue needs to be addressed together with those 
responsible for health facilities. 

c) Blaming girls: The issue of teenage pregnancies in schools is approached in a 
discriminatory way. Young girls usually bear the entire consequences, without the 
boys who father the children being called on to take responsibility or share the 
burden. While it may not be practical or economically desirable for both the girl and 
the boy responsible to drop out of school (assuming the latter is in school) the 
school has a responsibility to a) take a stand against the stigmatisation of girls who 
fall pregnant b) emphasise the responsibility of young men who father children c) 
provide psychological and practical support to the young parents. 

d) Girls who fall pregnant while at school resuming their studies: Although 
theoretically in most SADC countries girls who become pregnant at school are free 
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to continue and/ or return to school, in practice they are stigmatised or expelled, 
and seldom complete their education. Schools have a responsibility to ensure that 
the girls who become pregnant while at school receive the practical and 
psychological support they need to return to school and complete their studies. In 
Botswana, for example, one school has provided child-care facilities for young 
mothers wishing to continue their education. The physical presence of this facility 
at the school, and the burden of parenting while completing ones studies has been 
shown to have a deterrent effect on the number of learner pregnancies at the 
school. 

 

Figure 2: Net secondary school enrolment
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Participation and performance:  
Unlike the trend in developed countries for girls to outperform boys at secondary 
school level, there is a sharp gender gap in the performance of girls and boys at 
secondary school in most SADC countries. This raises a number of issues:  
a) Distances walked to school: Many boys and girls in SADC countries continue to 

walk long distances to school. When coupled with the household responsibilities 
that girls also bear and the high levels of sexual violence (see below) these factors 
have a significant bearing on the performance of girls at schools. SADC countries 
should consider policies that set a radius within which every boy and girl is able to 
go to school. In the short term, simple and more affordable measures like the 
provision of a meal can also enhance performance. 

b) The dual responsibilities often shouldered by young women: Teenage girls often 
have high levels of housework to perform over and above their studies. This is 
especially so in the era of HIV/ AIDS, when they have also often become parents to 
younger siblings. Short-term measures include boarding school facilities for girls 
and state support for orphans. Long-term measures include engaging with parents 
to share household responsibilities between boys and girls. 

c) Sexual violence in schools: There are high levels of sexual violence and sexual 
harassment in schools that are traumatising and have a highly damaging effect on 
the performance of young women. Teachers perpetrate an alarmingly high level of 
sexual abuse. Policies, laws and codes of conduct should ensure the strictest 
measures against sexual violence in schools. Teachers found guilty of sexual abuse 
should immediately and unconditionally be barred from professional teacher 
associations. 

d)  HIV/ AIDS is highest statistically among young women for biological reasons, and 
is even more likely to be contracted when sex is coerced. Gender violence in 
schools now entails not just violation of bodily integrity, but the death threat posed 
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by HIV/ AIDS. Certain practices, such as the myth that having sex with a virgin is a 
cure for HIV/AIDS are exacerbating the problem. Many young girls are forced by 
poverty to have transactional sex (i.e. sex for money) with older men in order to 
support themselves and their families. Laws protecting minors from sexual violation 
must be strictly enforced. Young women should receive counselling and other 
support to ensure that they are not dangerously distracted from their education 
through “sugar daddies” who bring with them a high risk of HIV/ AIDS infection.  

e) Virginity testing has been carried out at some schools with the tacit support of 
headmasters, and is increasingly common in the era of HIV/ AIDS. It is a violation 
of the human rights of young women, especially as this practise is only applied to 
them and not to young men. It should not be allowed, especially at school 
premises. 

f) Inadequate sanitation facilities: Often, even such basic factors as inadequate 
sanitation can affect the performance of girls who tend to miss whole days of 
school each month rather than cope with this embarrassment. Gender sensitive 
sanitation facilities should be a basic provision at all schools.  

g) Teacher prejudices: While women constitute the majority of teachers at primary 
school level, the gender balance shifts at secondary school level. Research in the 
UK and elsewhere has shown teacher biases towards encouraging boys to 
participate and answer questions- especially those relating to maths and science. 
Although similar research has yet to be conducted in Southern Africa teacher biases 
are likely to form an important part of the explanation for why girls under perform 
in maths and science; as well as steer away from professions in these areas. Such 
research, and appropriate corrective action, including gender sensitivity training for 
teachers, should be undertaken. 

 
SOUTH AFRICA 
 
Unlike the trend in developed countries for girls to outperform boys at secondary school level, 
there is a slight gender gap in the performance of girls and boys at matric level in South Africa.   
Girls achieve at an almost equal rate in many subjects at primary and secondary level, however 
boys still tend to do better in maths and science. 

Performance per sex: senior Certificate 
results
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  Source: Edusource, 2002  Note: EAL= English Additional Language 

 
The results of the Third International Mathematics and Science study found that while there is 
no difference in the performance of girls and boys at Grade Eight, African girls under perform 
(compared with boys) by 40 percent at Grade Twelve (Star, 3 July 2001). The difference in 
performance between girls in Grade Eight and Grade Twelve as the Star points out (editorial, 
July 10,2001) is that girls reach puberty during this period. 
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4. Vocational training and higher education 
There is a far lower level of girls than boys in vocational training across the region. The 
picture at university level is mixed. For example, in Lesotho, Mauritius, South Africa 
and Swaziland gender parity has been achieved between women and men, in fact the 
number of women exceed that of men at tertiary education level, whereas in the other 
SADC countries the university enrolments of men still exceed that of women (figure 3).  
 
In both vocational training and at universities, there are strong gender biases in the 
fields of study, with women predominating in the arts, domestic science, secretarial, 
clerical and “soft” occupational areas and men dominating in the sciences, business, 
finance, management etc. These disparities have implications for the type of work that 
women and men perform they perform, and the remuneration they are likely to receive 
when they leave school. They call for: 
a) Targets and timeframes for achieving gender parity in vocational and higher 

education. 
b) Supporting measures, such as affirmative point systems, scholarships and special 

funds for girls. 
c) Gender sensitive career guidance. 
d) Special incentives for girls to enter non-traditional areas of training including 

partnerships with the private sector and parastatals (such as Cell C’s “take A Girl to 
Work” campaign in South Africa). 

 

Figure 3: Gross tertiary education enrolment
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MALAWI  
In Malawi free primary school education that was introduced just over ten years ago. Apart 
from encouraging basic education for all children, it also captures the girl child, who had been 
marginalized by lack of fees (with parents preferring to send the boy to school amidst the 
scarce resources). 
 
After the introduction of the free primary school, the sexes have almost balanced up in the 
primary school classroom, where the latest overall national figures show 1,590,193 boys and 
1,576,593 girls. But this figure tapers off considerably in secondary school, where there are only 
77,470 girls as compared to 102,687 boys. 
 
But for both sexes, the secondary school numbers are still a far cry from the millions recorded 
in primary school. This is due to a host of reasons, including lack of secondary school space. 
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At tertiary level, the number of girls (1,334) is less than half the boys’ population (of 2,991), 
according to latest statistics. Again, limited access to higher education facilities is also a major 
factor for both sexes, but with girls suffering more. 
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As the question of imbalance is more acute in secondary and higher education, there are 
several initiatives meant to increase girl enrolment and retention. In secondary school, there is 
a programme (GABLE) that offers scholarships to girls so that fees should not be a factor. There 
are also other initiatives by groups like FAWEMA (FAWE Malawi) that encourage the secondary 
school girl child. For both secondary and university, pass rates for admission and progression in 
the systems are also deliberately and slightly lowered for girls so that they gain access and 
remain in the institutions. 
 
 

MAURITIUS 
In Mauritius, education is free at all levels, including the tertiary sector and is mandatory until 
the age of 12. (This has now been raised up to the age of 16) The Education Act stipulates 
under Section 31(1) “every child who has attained such age may be prescribed for admission to 
primary school shall attend primary school.” 
Further, the Sex Discrimination Act 2002 provides under Section 14 that  
“ (1)no institution shall discriminate 
(a)  against a person on the ground of the person’s sex, marital status or pregnancy” 
 
It is interesting to note that in Mauritius whilst boys outnumber girls in primary education; this 
situation is reversed in both secondary and tertiary education. Boys outnumber girls again at 
the pre-vocational level. 
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Education in Mautitius
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It is interesting to note that girls outperform boys at both primary and secondary education 
levels in Mauritius, unlike other SADC countries, as shown in the graph below. 
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                              Source: Mauritius Examination Syndicate October 2002 

 
 
TANZANIA 
 
There is a little gap between boys and girls in primary, secondary and tertiary education. 
According to a speech by Honourable Minister of Education and Culture, Joseph Mungai, on a 
parliamentary budget session, 2004/2005, various efforts have been made by government to 
improve the level of access to education by a girl child.  
 
The statistics contained in the report indicate that the gap has been minimized each year.  Child 
enrolment in primary schools and secondary education indicates a little difference. In 2000, for 
example, girls enrolled in standard one were 49.5% while in 2004 they were 48.8%. Girl 
students in Forms one to six were 45.9% in 2000 and 46.9% in 2004. 
The government has adopted various redress strategies from 1995 to date. These include the 
Primary Education Development Plan (PEDP) in Tanzania 2002- 2004, School food program that 
aims to feed students in primary schools in dynamic clans, Child Friendly School Project (CFS), 
Ward Based Education Management Program. Among measures taken are:  
 Selecting equal number of girls and boys to join government secondary schools. 
 Paying school fees for students from economically incapable families 
 To pay school fees for 2361 girl students from Form one to form six.  
 To encourage opening of day secondary schools to areas with a few schools.  
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ZAMBIA 
 
The proportion of girls at high school level is below 40%. Enrolment in tertiary education is still 
dominated by male students. At university level there was a 22.5% female of the total 
enrolments during the 1993/4 academic year. At the teacher and vocational training college 
level, female students’ enrolment constituted 44% and 25% of the total student enrolment 
respectively in the 1993/4 academic year. The gender gap in enrolment stood at 2% between 
2000 and 2003. The gender gap may not possibly be eliminated by 2005 as targeted by the 
Millennium Development Goal (MDG) on education but it is evidently narrowing.  For instance, 
at the recent University of Zambia 35th graduation ceremony, of the 1662 graduates 714 were 
females, which is 43%.  At this rate one can easily argue that in a year to come the figures for 
male and female graduates may be 50/50.   
 
 

ERADICATE ILLITERACY 

With the exception of a few countries in the region, for example Botswana and 
Lesotho, women in Southern Africa have lower literacy levels than men. This calls for 
targeted approaches to adult basic education in order to bridge the gender gap in 
literacy. Literacy classes should also take account of the responsibilities that women 
often continue to shoulder in the home with regard to the scheduling of classes and 
relevance of teaching material. 
 

Figure 4: Adult Literacyin SADC
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ZIMBABWE 
There are gender gaps in literacy rate in Zimbabwe though they start to decline when data is 
disaggregated by age because of concrete steps being taken by government to address the 
anomaly. According to the 1997 census the literacy rates were 82 % for females and 90% for 
males, this was an improvement from the previous survey, 1992 where the literacy rates were 
lower at 75% for females and 86% for males.  
 
On closer analysis as shown in a research carried out by CSO, 2002, the margin gets even 
smaller when disaggregated by age.  Literacy rates for women declined with age from 97 % in 
the 15-24 age group to about 25% in the 70years and above age group; while rates for men 
declined from about 98% in the 15-24 age group to 47 % in the 70 and above age group. 
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From the above statistics it can be observed that the gender gap has begun to get smaller 
because of government and other stakeholders efforts through the affirmative action in the 
whole national education and tertiary training system since the Fourth World Conference on 
Women in Beijing 1995. For instance females now need less academic score points than males 
to be enrolled in a similar programme. But this is slowly being done away with as females are 
also proving to be just as competitive. 
 
You will notice that according to the1997 census the older age groups that have a bigger 
margin (47%for males compared to 25% females) while the younger generation the rates are 
almost at par (98%males to 97%). There are also advocacy campaigns to encourage gender 
non-discrimination at household level with parents.  
 
   

 
 
 
Civil society has also been involved, For example, there is also an international pilot programme 
“Tuseme” translated it means Speak out, being implemented in collaboration with the Ministry 
of Education. It is aimed at empowering girls to understand and overcome problems hindering 
their social and academic development  
 
 

SWAZILAND 

In Swaziland, women have very limited chances and the illiteracy rate is high among them due 
to the traditional belief that women are for marriage. In some parts of the country more than 
50 percent of women do not have any education at all. Dropout rates for female students are 
higher than those of men at all levels of education. Girls are therefore made to work as 
housemaids until they are old enough to be married. Such attitudes should be changed. This 
could be done through campaigns that educate men on the importance of educating girls, and 
making them realise the contributions that educated women make in society. 

Source: http://www.sardc.net/widsaa/sgm/1999/sgm_ch7.html 

ELIMINATE ALL FORMS OF DISCRIMINATION IN EDUCATION 
 
Schools, which should be agents of transformation in society, continue to perpetuate 
gender stereotypes through internal institutional practices, as well as their core 
business- educating young men and women.  All of the commitments refer to 
eliminating discrimination and stereotypes in education at all levels. 
 
Internal institutional practices that perpetrate gender stereotypes include: 
 Governance bodies in which men predominate: For example although women are 

the majority of teachers at primary school level, school boards are dominated by 
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men, especially in leadership positions. Specific targets should be set for ensuring 
gender balance in school governing bodies. 

 Gender disparities in staff and management, with women predominating in primary 
education, but even then still in the minority as principals of these institutions. 
Specific targets should be set for achieving gender balance in the staff and 
management of all institutions of learning. 

 Activities assigned to boys and girls at school, such as the girls cleaning and the 
boys working in the garden. Schools should serve as agents for transformation in 
society by challenging such stereotypes. 

 A culture of research and sharing of research on all issues relating to engendering 
education should be encouraged.  

 
Education content that perpetrates gender stereotypes includes: 
 Curricula and study materials that depict girls and boys in traditional roles. All these 

should be reviewed from a gender perspective. 
 Subjects that boys and girls take, and which they are expected to excel in; 

including non- academic subjects like woodwork and cookery. Again, schools 
should serve as agents of transformation by challenging such stereotypes. 

 Sport, such as boys playing football and girls netball; as well as the relative 
resources and status assigned to each. Schools should break down the gender 
barriers in sport, as well as assign all sports equal status and resources. 

 
Eliminate barriers to schooling 
 
BPFA and CEDAW both recognise that there are barriers that impede girls’ participation 
and access to formal education. The reasons for the underperformance of girls, and 
especially of African girls at matric level can be summarized as follows: 
 
 Household responsibilities: teenage girls often have high levels of housework to 

perform over and above their studies. This is especially so in the era of HIV AIDS, 
when they have also often become parents to younger siblings. 

 Inadequate sanitation facilities: Often, even such basic factors as inadequate 
sanitation can affect the performance of girls who tend to miss whole days of 
school each month rather than cope with this embarrassment. In August, Minister 
of Education Kader Asmal disclosed to parliament that two thirds of South African 
schools are without sanitation (Mail and Guardian, 17-23 August). 

 Teacher prejudices: While women constitute the majority of teachers at primary 
school level, the gender balance shifts at secondary school level. Research in the 
UK and elsewhere has shown teacher biases towards encouraging boys to 
participate and answer questions- especially those relating to maths and science. 
Although similar research has yet to be conducted in South Africa  teacher biases 
are likely to form an important part of the explanation for why girls under perform 
in maths and science; as well as steer away from professions in these areas. 

    
Teenage pregnancies and school dropouts 
One third of South African girls become pregnant before the age of twenty. This leads 
to a high level of high school girls dropping out of school and raises a number of 
issues: 
 The inadequacy of sex education in schools:  Although sex education is now to be 

introduced in schools from entry level (see opportunities below) this is clearly still 
confined to the classroom, without involving parents, and with some teachers 
believing strongly that they are being asked to assume parental responsibilities. 
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The issue is controversial, especially in conservative communities. It needs to 
become far more integrated into the whole school development approach. 

 The inadequacy of reproductive health facilities for boys and girls: Even if sex 
education improved, this is still not accompanied by adequate reproductive health 
facilities for young people in urban, let alone rural areas. 

 Blaming women: The issue of teenage pregnancies in schools is approached in a 
discriminatory way. Young girls bear the entire consequences, without the boys 
who father the children being called on to take responsibility or share the burden. 

 Discrepancy between theory and practice on girls returning to school: Although 
theoretically girls who become pregnant at school are free to continue and/ or 
return, in practice they are stigmatized or blatantly expelled, and seldom complete 
their education. 

 
In other SADC countries like Malawi and Zambia a decision has been taken to allow 
pregnant girls to continue with their studies after giving births for as long as they are 
fit. In Angola and Mozambique there are no policies in this regard but the governments 
do encourage girls to continue with their studies after giving birth.  In Zimbabwe girls 
are expelled from school, while in theory they are allowed to remain in school. 
 
 
SOUTH AFRICA 
 
Gender imbalances in terms of education are being addressed by the South African government 
as part of the commitment to addressing the Millennium Development Goal (MDG) (3) on the 
promotion of gender equality and empowerment of women. The challenges of functional 
literacy are addressed as one of the priorities of the national Department of Education’s 
(DoE)Tirisano campaign.  
 
Improvements are attributable to the establishment of organisations committed to gender 
equality, which are buttressed by policy such as “South Africa’s National Framework for 
Women’s Empowerment and Gender Equality”. In terms of education, a Gender Equity Task 
Team (GETT) was appointed in 1996 to advise the DoE on the establishment of a permanent 
Gender Equity Unit in the Department.  The Directorate for Gender Equity aims to formulate a 
national Gender Equity Policy Statement and Platform for Action in education and to facilitate 
the extension of gender disaggregated data as part of the Department’s Education Management 
Information System (EMIS). In addition, the National Gender Coordinating Committee (NGCC) is 
composed of Gender Focal Persons (GFPs) from each provincial Education Department to assist 
in the monitoring of gender mainstreaming. 
 
In 2003, the DoE launched the Gender Education Movement (GEM) South Africa two years after 
the initial launch in Uganda. GEM is linked to the UN Initiative on Girl’s Education and the 
African Achievement of Education for All in Africa. GEM South Africa demonstrates a 
commitment to the empowerment of the girl-child and women in education, which is articulated 
in the promotion of equal access to education for girls, improved quality of education for both 
girls and boys, gender responsive curricula and safe learning environments (www.gem.gov.za). 
This is also supported by the “take a girl child to work” initiative, which demonstrates the 
potential for business/private interventions around the empowerment of girl-children. 
Government’s goal is to ensure that every learner is ICT capable by 2013 (able to use ICTs 
confidently and creatively to help develop the skills and knowledge they need as lifelong 
learners), and that all schools are connected to the Internet by that time (White Paper on e-
Education, 2004). 
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There are over 400 schools in South Africa where learning takes place full-time under a tree. 
Other challenges include mud schools or schools made of asbestos. There are 4 774 schools 
with no water and 4 460 with no sanitation nationally (Pandor, 2004). Access to a safe learning 
environment is fundamental to addressing the full participation of girl children in education. In 
terms of monitoring and evaluation, in October 2004, the DoE appointed a ministerial 
committee to review progress made towards ensuring gender equity in the system and make 
recommendations on how the system can improve moving forward.  
 
  
 
VIOLENCE IN EDUCATIONAL INSTITUTIONS 
 
A report by Human Rights Watch in March 2001 documented shockingly high levels of 
gender-based violence in South African schools. The report stated that: “acts of sexual 
violence and violence against girls at school remain high and unchallenged by school 
officials and exact a terrible cost to educational quality and equality in South Africa- in 
addition to violating girls rights to bodily integrity.” The Youth 2000 study by the 
Community Agency for Social Enquiry found that a third of sexual violence in schools is 
perpetrated by school teachers who are seldom brought to book. 
 
HIV/AIDS is highest statistically among young women for biological reasons, and is 
even more likely to be contracted when sex is coerced. Gender violence in schools now 
entails not just violation of bodily integrity, but the death threat posed by HIV AIDS. 
 
 
RECOMMENDATIONS 
 
 Eliminate gender disparity in primary and secondary education, preferably by 2005, 

and at all levels of education no later than 2015 (MDG’s) 
 Eradicate illiteracy by 2020. 
 Introduce state suspended child development in all members by 2020. 
 Eliminate stereotypes in educational curricula and school activities. 
 Set targets for eliminating gender bias in subjects appropriate to the national 

situation. 
 Start campaigns on, and end gender violence in schools by 2020. 
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Annex A: 
PROVISIONS IN THE DECLARATION AND IN RELATED INTERNATIONAL AND REGIONAL COMMITMENTS 

 
Education 

 
 

SPECIFIC 
PROVISIONS 

SDGD AFRICAN PROTOCOL BPFA CEDAW MDG 

EQUAL ACCESS TO EDUCATION 
Equal access Provision H (v): 

Enhancing access to quality 
education by women and men, 
and removing gender 
stereotyping in the curriculum, 
career choices and 
professions; 
 

Article 12 
Right to Education and Training 

(1) a) eliminate all forms of discrimination 
against women and guarantee equal 
opportunity and access in the sphere of 
education and training; 

 

B1 – 80:                                                      
b) By the year 2000, provide universal access 
to basic education and ensure completion of 
primary education by at least 80 per cent of 
primary school-age children; close the gender 
gap in primary and secondary school 
education by the year 2005; provide universal 
primary education in all countries before the 
year 2015;  

c) Eliminate gender disparities in access to all 
areas of tertiary education by ensuring that 
women have equal access to career 
development, training, scholarships and 
fellowships, and by adopting positive action 
when appropriate;  

h) Improve the quality of education and equal 
opportunities for women and men in terms of 
access in order to ensure that women of all 
ages can acquire the knowledge, capacities, 
aptitudes, skills and ethical values needed to 
develop and to participate fully under equal 
conditions in the process of social, economic 
and political development 
 
B2 – 81: 
b)provide universal access to, and seek to 

Article 10:                     
States Parties shall take all 
appropriate measures to 
eliminate discrimination 
against women in order to 
ensure to them equal rights 
with men in the field of 
education and in particular 
to ensure, on a basis of 
equality of men and women: 

(a) The same conditions for 
career and vocational 
guidance, for access to 
studies and for the 
achievement of diplomas in 
educational establishments 
of all categories in rural as 
well as in urban areas; this 
equality shall be ensured in 
pre-school, general, 
technical, professional and 
higher technical education, 
as well as in all types of 
vocational training;  

(b) Access to the same 
curricula, the same 

Goal2: 
Achieve 
universal 
primary 
education 
Target 3: 
Ensure that by 
2015 children 
everywhere - 
boys and girls 
alike - will be 
able to 
complete a full 
course of 
primary 
schooling. 
Indicators: 
6. Net 
enrolment 
ration in 
primary 
education 
7. Proportion 
of pupils 
starting grade 
1 who reach 
grade 5 
8. Literacy rate 
of 15 – 24 year 
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SPECIFIC 
PROVISIONS 

SDGD AFRICAN PROTOCOL BPFA CEDAW MDG 

ensure gender equality in the completion of, 
primary education for girls by the year 2000; 
 
B3 – 82: 
k) Ensure access to quality education and 
training at all appropriate levels for adult 
women with little or no education, for women 
with disabilities and for documented migrant, 
refugee and displaced women to improve their 
work opportunities 

examinations, teaching staff 
with qualifications of the 
same standard and school 
premises and equipment of 
the same quality;  

(e) The same opportunities 
for access to programmes of 
continuing education, 
including adult and 
functional literacy 
programmes, particularly 
those aimed at reducing, at 
the earliest possible time, 
any gap in education 
existing between men and 
women;  

olds. 
Goal 3 
Promote 
gender 
equality and 
empower 
women 
Target 4: 
Eliminate 
gender 
disparity in 
primary and 
secondary 
education, 
preferably by 
2005, and at 
all levels of 
education no 
later than 2015 
Indicators: 
9. Ratio of girls 
to boys in 
primary, 
secondary and 
tertiary 
education. 

Eradicate 
illiteracy  

 Article 12 (2): 
a) promote literacy among women; 
b) promote education and training for 
women at all levels and in all disciplines, 
particularly in the fields of science and 
technology; 
c) promote the enrolment and retention of 
girls in schools and other training 
institutions and the organisation of 
programmes for women who leave school 

B2 – 81: 
a) Reduce the female illiteracy rate to at least 
half its 1990 level, with emphasis on rural 
women, migrant, refugee and internally 
displaced women and women with disabilities; 

c) Eliminate the gender gap in basic and 
functional literacy, as recommended in the 
World Declaration on Education for All 

 Indicator 10: 
Ratio of 
literate female 
to males of 15 
– 24 year olds. 
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SPECIFIC 
PROVISIONS 

SDGD AFRICAN PROTOCOL BPFA CEDAW MDG 

prematurely. 
 

(Jomtien);  

e) Encourage adult and family engagement in 
learning to promote total literacy for all 
people; 
 
f) Promote, together with literacy, life skills 
and scientific and technological knowledge and 
work towards an expansion of the definition of 
literacy, taking into account current targets 
and benchmarks. 

Scholarships 
and  career 
planning 

  B1 – 80:                                                  
e)Provide - in collaboration with parents, non-
governmental organizations, including youth 
organizations, communities and the private 
sector - young women with academic and 
technical training, career planning, leadership 
and social skills and work experience to 
prepare them to participate fully in society;  

B3 – 82:                                                        
i) Develop policies and programmes to 
encourage women to participate in all 
apprenticeship programmes; 

B4 – 83:                                                       
h) Develop leadership training and 
opportunities for all women to encourage them 
to take leadership roles both as students and 
as adults in civil society; 

Article 10:                        
(d ) The same opportunities 
to benefit from scholarships 
and other study grants;  

 

 

Provide 
accessible 
recreational 
and sports 
facilities 

  
 

B4 – 83: 
m) Provide accessible recreational and sports 
facilities and establish and strengthen gender-
sensitive programmes for girls and women of 
all ages in education and community 
institutions and support the advancement of 

Article 10:                       
(g) The same Opportunities 
to participate actively in 
sports and physical 
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SPECIFIC 
PROVISIONS 

SDGD AFRICAN PROTOCOL BPFA CEDAW MDG 

women in all areas of athletics and physical 
activity, including coaching, training and 
administration, and as participants at the 
national, regional and international levels 

education;  

 

ELIMINATE ALL FORMS OF DISCRIMINATION IN EDUCATION  
Eliminate 
discrimination 
and 
stereotypes 

Provision H (v): 
Enhancing access to quality 
education by women and men, 
and removing gender 
stereotyping in the curriculum, 
career choices and 
professions; 

Article 12 (1): 
b) eliminate all stereotypes in textbooks, 
syllabuses and the media, that perpetuate 
such discrimination; 
 

B1 - 80:                                                      
a) Advance the goal of equal access to 
education by taking measures to eliminate 
discrimination in education at all levels on the 
basis of gender, race, language, religion, 
national origin, age or disability, or any other 
form of discrimination and, as appropriate, 
consider establishing procedures to address 
grievances;  

B4 – 84:                                                       
a) Elaborate recommendations and develop 
curricula, textbooks and teaching aids free of 
gender-based stereotypes for all levels of 
education, including teacher training, in 
association with all concerned - publishers, 
teachers, public authorities and parents' 
associations;  

Article 10:                     
(c) The elimination of any 
stereotyped concept of the 
roles of men and women at 
all levels and in all forms of 
education by encouraging 
coeducation and other types 
of education which will help 
to achieve this aim and, in 
particular, by the revision of 
textbooks and school 
programmes and the 
adaptation of teaching 
methods;  

 

 

Create a 
gender-
sensitive 
educational 
system 

 Article 12 (1):  
e) integrate gender sensitisation and 
human rights education at all levels of 
education curricula including teacher 
training. 

 

B1 – 80:                                                        
d)Create a gender-sensitive educational 
system in order to ensure equal educational 
and training opportunities and full and equal 
participation of women in educational 
administration and policy- and decision-
making;  

i) Make available non-discriminatory and 
gender-sensitive professional school 
counselling and career education programmes 
to encourage girls to pursue academic and 
technical curricula in order to widen their 
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SDGD AFRICAN PROTOCOL BPFA CEDAW MDG 

future career opportunities 
 
B4 – 83: 
j) Develop human rights education 
programmes that incorporate the gender 
dimension at all levels of education, in 
particular by encouraging higher education 
institutions, especially in their graduate and 
postgraduate juridical, social and political 
science curricula, to include the study of the 
human rights of women as they appear in 
United Nations conventions 

Training 
programmes 
for educators 

  B4 – 83: 
b) Develop training programmes and materials 
for teachers and educators that raise 
awareness about the status, role and 
contribution of women and men in the family, 
as defined in paragraph 29 above, and society; 
in this context, promote equality, cooperation, 
mutual respect and shared responsibilities 
between girls and boys from pre- school level 
onward and develop, in particular, educational 
modules to ensure that boys have the skills 
necessary to take care of their own domestic 
needs and to share responsibility for their 
household and for the care of dependants; 
 
c) Develop training programmes and materials 
for teachers and educators that raise 
awareness of their own role in the educational 
process, with a view to providing them with 
effective strategies for gender- sensitive 
teaching 

  

Eliminate 
barriers to 
schooling 

  B1 – 80: 
g) Promote an educational setting that 
eliminates all barriers that impeded the 

Article 10:                            
(f) The reduction of female 
student drop-out rates and 
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PROVISIONS 

SDGD AFRICAN PROTOCOL BPFA CEDAW MDG 

schooling of pregnant adolescents and young 
mothers, including, as appropriate, affordable 
and physically accessible child-care facilities 
and parental education to encourage those 
who are responsible for the care of their 
children and siblings during their school years, 
to return to or continue with and complete 
schooling 
 
B4 – 83: 
s) Remove all barriers to access to formal 
education for pregnant adolescents and young 
mothers, and support the provision of child 
care and other support services where 
necessary. 

the organization of 
programmes for girls and 
women who have left school 
prematurely;  

 

Equal 
opportunities 
for educators 

  B4 – 83: 
d) Take actions to ensure that female teachers 
and professors have the same opportunities as 
and equal status with male teachers and 
professors, in view of the importance of 
having female teachers at all levels and in 
order to attract girls to school and retain them 
in school 
 
f)Take positive measures to increase the 
proportion of women gaining access to 
educational policy- and decision-making, 
particularly women teachers at all levels of 
education and in academic disciplines that are 
traditionally male-dominated, such as the 
scientific and technological fields 

  

Gender studies   B4 – 83: 
g) Support and develop gender studies and 
research at all levels of education, especially at 
the postgraduate level of academic 
institutions, and apply them in the 
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development of curricula, including university 
curricula, textbooks and teaching aids, and in 
teacher training 

VIOLENCE IN EDUCATIONAL INSTITUTIONS 
Protect women 
from all forms 
of violence in 
educational 
institutions 

 Article 12 (1): 
c)protect women, especially the girl-child 
from all forms of abuse, including sexual 
harassment in schools and other 
educational institutions and provide for 
sanctions against the perpetrators of such 
practices; 

   

Provide 
counselling 

 Article 12 (1): 
d)provide access to counseling and 
rehabilitation services to women who 
suffer abuses and sexual harassment; 

 

   

VOCATIONAL TRAINING 
Unemployed  
women and 
women re-
entering labour 
market 

  B3 – 82: 
a) Develop and implement education, training 
and retraining policies for women, especially 
young women and women re-entering the 
labour market, to provide skills to meet the 
needs of a changing socio- economic context 
for improving their employment opportunities 
 
d) Design educational and training 
programmes for women who are unemployed 
in order to provide them with new knowledge 
and skills that will enhance and broaden their 
employment opportunities, including self-
employment, and development of their 
entrepreneurial skills 

  

Recognition of 
non-formal 
education 

  B3 – 82: 
b) Provide recognition to non-formal 
educational opportunities for girls and women 
in the educational system 
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Information   B3 – 82:                                                  
c)Provide information to women and girls on 
the availability and benefits of vocational 
training, training programmes in science and 
technology and programmes of continuing 
education 

  

Diversify 
training 

  B3 – 82:                                                      
e) Diversify vocational and technical training 
and improve access for and retention of girls 
and women in education and vocational 
training in such fields as science, mathematics, 
engineering, environmental sciences and 
technology, information technology and high 
technology, as well as management training;  

f)Promote women's central role in food and 
agricultural research, extension and education 
programmes;  

g)Encourage the adaptation of curricula and 
teaching materials, encourage a supportive 
training environment and take positive 
measures to promote training for the full 
range of occupational choices of non-
traditional careers for women and men, 
including the development of multidisciplinary 
courses for science and mathematics teachers 
to sensitize them to the relevance of science 
and technology to women's lives;  

h)Develop curricula and teaching materials 
and formulate and take positive measures to 
ensure women better access to and 
participation in technical and scientific areas, 
especially areas where they are not 
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represented or are underrepresented; 

j)Increase training in technical, managerial, 
agricultural extension and marketing areas for 
women in agriculture, fisheries, industry and 
business, arts and crafts, to increase income-
generating opportunities, women's 
participation in economic decision-making, in 
particular through women's organizations at 
the grass-roots level, and their contribution to 
production, marketing, business, and science 
and technology; 

B6 – 88:                                                      
a) Ensure the availability of a broad range of 
educational and training programmes that lead 
to ongoing acquisition by women and girls of 
the knowledge and skills required for living in, 
contributing to and benefiting from their 
communities and nations;  

c) Create flexible education, training and 
retraining programmes for life-long learning 
that facilitate transitions between women's 
activities at all stages of their lives.  

MARGINALISED GROUPS 
Indigenous 
women 

  B4 – 83:                                             
n)Recognize and support the right of 
indigenous women and girls to education and 
promote a multicultural approach to education 
that is responsive to the needs, aspirations 
and cultures of indigenous women, including 
by developing appropriate education 
programmes, curricula and teaching aids, to 
the extent possible in the languages of 
indigenous people, and by providing for the 
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participation of indigenous women in these 
processes;  

o)Acknowledge and respect the artistic, 
spiritual and cultural activities of indigenous 
women;  

p)Ensure that gender equality and cultural, 
religious and other diversity are respected in 
educational institutions;  

Rural women   B4 – 83:                                                      
q) Promote education, training and relevant 
information programmes for rural and farming 
women through the use of affordable and 
appropriate technologies and the mass media - 
for example, radio programmes, cassettes and 
mobile units;  

r) Provide non-formal education, especially for 
rural women, in order to realize their potential 
with regard to health, micro-enterprise, 
agriculture and legal rights 

 

 

 

 

 

Article 14(2):                 
States Parties shall take all 
appropriate measures to 
eliminate discrimination 
against women in rural 
areas in order to ensure, on 
a basis of equality of men 
and women, that they 
participate in and benefit 
from rural development and, 
in particular, shall ensure to 
such women the right:  

 (d) To obtain all types of 
training and education, 
formal and non-formal, 
including that relating to 
functional literacy, as well 
as, inter alia, the benefit of 
all community and extension 
services, in order to increase 
their technical proficiency;  

 

SERVICES AND AWARENESS RAISING 
Guidance and   B4 – 83:                                                       Article 10:                           
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support for 
parents 

i) Develop appropriate education and 
information programmes with due respect for 
multilingualism, particularly in conjunction with 
the mass media, that make the public, 
particularly parents, aware of the importance 
of non-discriminatory education for children 
and the equal sharing of family responsibilities 
by girls and boys; 

l) Encourage, with the guidance and support 
of their parents and in cooperation with 
educational staff and institutions, the 
elaboration of educational programmes for 
girls and boys and the creation of integrated 
services in order to raise awareness of their 
responsibilities and to help them to assume 
those responsibilities, taking into account the 
importance of such education and services to 
personal development and self-esteem, as well 
as the urgent need to avoid unwanted 
pregnancy, the spread of sexually transmitted 
diseases, especially HIV/AIDS, and such 
phenomena as sexual violence and abuse; 

B6 – 88:                                                       
b) Provide support for child care and other 
services to enable mothers to continue their 
schooling; 

(h) Access to specific 
educational information to 
help to ensure the health 
and well-being of families, 
including information and 
advice on family planning. 

 

 

 

 

 

 

 

  

 

BUDGETARY ALLOCATION, MONITORING AND EVALUATION 
Budgetary 
allocation 

  B1 – 80:                                                     
f)Increase enrolment and retention rates of 
girls by allocating appropriate budgetary 
resources; by enlisting the support of parents 
and the community, as well as through 
campaigns, flexible school schedules, 
incentives, scholarships and other means to 
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minimize the costs of girls' education to their 
families and to facilitate parents' ability to 
choose education for the girl child; and by 
ensuring that the rights of women and girls to 
freedom of conscience and religion are 
respected in educational institutions through 
repealing any discriminatory laws or legislation 
based on religion, race or culture 

B5 – 84:                                                           
a) Provide the required budgetary resources to 
the educational sector, with reallocation within 
the educational sector to ensure increased 
funds for basic education, as appropriate;  

B5 – 85:                                                    
a)When necessary, mobilize additional funds 
from private and public institutions, 
foundations, research institutes and non-
governmental organizations to enable girls and 
women, as well as boys and men on an equal 
basis, to complete their education, with 
particular emphasis on under-served 
populations;  

b) Provide funding for special programmes, 
such as programmes in mathematics, science 
and computer technology, to advance 
opportunities for all girls and women. 

Monitoring and 
evaluation 

  B5 – 84:                                                  
b)Establish a mechanism at appropriate levels 
to monitor the implementation of educational 
reforms and measures in relevant ministries, 
and establish technical assistance 
programmes, as appropriate, to address issues 
raised by the monitoring efforts 
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Annex B: SADC Performance indicators for equal access to education and parity in literacy rates 
 

 Net Primary school 
enrolment 

 Net Secondary school 
enrolment 

 Gross Tertiary 
enrolment 

Youth literacy 
 

Adult literacy 
 

 Female 
ratio (%) 

Ratio of 
females to 

males 

Female 
ratio (%) 

Ratio of 
females to 

males 

Female 
ratio (%) 

Ratio of 
females 
to males

Female 
rate 
(%) 

Female 
rate as 
% male 

rate 

Female 
rate 
(%) 

Female 
rate as % 
male rate 

Angola 35%** 0.91 - - 1%** 0.63 - - - - 
Botswana 83% 1.04 59%* 1.15 4% 0.82 92.8% 109% 81.5% 107% 
DRC 34% 0.95** 9% 0.58** - - 76.4%** 86% 51.8%** 70% 
Lesotho 88% 1.08 27% 1.56 3% 1.28 98.6%** 119% 90.3% 123% 
Malawi 81%  1.00 26% 0.81 . 0.39** 62.8% 77% 48.7% 64% 
Mauritius 93% 1.00 64% 1.08 13% 1.29 95.4% 102% 80.5% 91% 
Mozambique 56% 0.88 9% 0.69 . 0.73** 49.2% 64% 31.4% 50% 
Namibia 81% 1.06 44% 1.36 7%* 0.84 94% 104% 82.8% 99% 
South Africa 90% 1.01 65%* 1.11 16% 1.14 91.7% 100% 85.3% 98% 
Swaziland 77% 1.01 35% 1.21 5% 1.16 92.1% 102% 80% 98% 
Tanzania 54% 1.00 5%** 0.94 . 0.31* 89.4% 95% 69.2% 81% 
Zambia 66% 0.99 18% 0.85* 2% 0.46 86.9% 95% 73.8% 85% 
Zimbabwe 83% 1.01 38% 0.91 3% 0.58 96.2% 97% 86.3% 92% 

 
Source: Human development report 2004 (stats July 2002) 
*2000/01 school year 
** Human development report 2003 

  
 
 
 
 
 
 
 
 


