
Objectives
The aim of this module is to:
• Introduce participants to the difference between sex and gender as well as women

and gender.
• Explore the gender stereotypes that abound in our society and their implications

for how we think and behave.
• Explore the way that women sometimes oppress other women; the origins of this

and what it means for our efforts to promote gender equality.

MODULE TWO KEY GENDER CONCEPTS

ZAMBIA LOCAL GOVERNMENT GENDER ACTION PLAN 23

MODULE TWO: KEY GENDER CONCEPTS

W
om

en
 a

nd
 m

en
 a

t 
a 

Za
m

bi
a 

m
ar

ke
t

Ph
ot

o:
 F

ra
nk

 W
in

dc
he

ck



ZAMBIA LOCAL GOVERNMENT GENDER ACTION PLAN24

MODULE TWO: KEY GENDER CONCEPTS

SEX AND GENDER

Exercise one: Sex or gender

Each participant will be given cards with different role, activities and occupations. You will have to place these
on either one of two sides of the wall: boy/man and girl/woman, as you think appropriate.

Here are some examples of the cards you will be given:
Politician, Home maker, Manager, Model, Chef, Hairdresser, Bus driver, Teacher, Construction worker, Secretary,
Doctor, Engineer, President, Clerk, Lawyer, Gives birth, Grows a beard, Menstruates, Breastfeeds, Takes care
of children, Provides for the family, Fetches water, Herds cattle, Fetches firewood, Goes to school, Cleans the
house, Fixes the car, Cooks, Mows the lawn, Washes dishes, Goes to university, Watches soccer, Drinks beer,
Sews clothes, Plays with dolls, Plays with guns, Owns land, Drives a car, Changes light bulbs, Plays soccer, Plays
golf, Plays netball.

After you have finished pinning up these functions under boy/man; or girl/woman, change the titles around,
putting boy/man where you have girl/woman and vice versa. Are the cards inter changeable? Cluster together
those that can be changed and those that cannot.

Discussion

1. Which cards can be swapped and which can’t?

2. What does the exercise tell you about sex and gender?

Exercise two: Sex and gender roles

Give each participant a blank card or two and ask them to write down different types and reproductive,
productive, community work and personality traits and place them in the appropriate place on the table of
the biologically determined and socially determined roles of men and women.
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   SEX/GENDER ROLE WOMAN MAN
 REPRODUCTIVE WORK = BIOLOGICALLY DETERMINED

 PRODUCTIVE WORK = SOCIALLY DETERINED
 HOME

 WORK PLACE

 COMMUNITY WORK

 PERSONALITY TRAITS

Discussion

1. Is this not just a natural division of labour?

2. What is wrong with these assumptions?

3. What are the economic differences between the roles assigned to men and those assigned to women?
Consider the cartoon on the following page in response to this question.

4. How do they lead to discrimination?
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Definitions

Reproductive work comprises the child bearing/rearing responsibilities and domestic tasks undertaken by
women, required to guarantee the maintenance and reproduction of the labour force. It includes not only
biological reproduction but also the maintenance of the work force (husband and working children) and
the future workforce (infants and school going children)

Productive work comprises work done by both women and men for payment in cash or kind. It includes
both market place production with an exchange value, and subsistence/home production with an actual
use value, but also a potential exchange value. For women in agricultural production this includes work as
independent farmers, peasant’s wives and wageworkers.

Community managing comprises activities undertaken by women primarily at the community level, as an
extension of their reproductive role. This is to ensure the provision and maintenance of scarce resources of
collective consumption, such as water, health care and education. It is voluntary unpaid work, undertaken
in free time.

Community politics: In contrast to community managing, community politics comprises activities undertaken
by men at the community level organizing at the formal political level. It is usually paid work, either directly
or indirectly, through wages or increases in status and power.

Source: Gender Planning and Development: Theory Practice and Training, Caroline O.N. Moser
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Discussion

1. Sometimes when you are asked to fill in a form, for example when you are leaving the country at Windhoek
International Airport, you are asked what is your gender, and then given the choice Male (M) or Female
(F). Is this the correct question to ask? If not, why not?

2. Often people confuse “women’s issues” and “gender issues”.  Are these the same? If not why not?
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Exercise three: The differences between sex and gender

Tick whether the following functions are associated with sex or gender.

FUNCTION SEX GENDER

Cooking

Breastfeeding

Decision-making

Knitting

Menstruation

Managing

Growing a beard

Raising Children

Boxing

Voice breaking
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3. Looking at the pictures below how would you define the difference between gender and sex?

Exercise four: Gender equality

Questions

1. If the seesaw is to balance, what has to happen?

2. From this example, what do you understand as the meaning of gender equality?
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Source: Ministry of gender equality and child welfare, Gender training manual and resource guide.



STEREOTYPES

Definitions:

Sex - describes the biological difference between men and women. Men produce sperm; women become
pregnant, bear and breastfeed children.

Gender - describes the socially constructed differences between men and women, which can change over
time and which vary within a given society from one society to the next. Our gender identity determines
how we are perceived and how we are expected to behave as men and women.

Gender relations - describes the social relationships between women and men. These are socially constituted
and do not derive from biology. Biological differences are permanent- with the rare exception of those who
undergo sex changes. Gender relations are dynamic. They are shaped through the history of social relations
and interactions. They vary over time and place and between different groups of people. They may also be
impacted by other factors, such as race, class, ethnicity and disability.

Gender equality - is both about empowering women to claim their equal status with men as well as
changing the attitudes of men to be able to appreciate that gender equality is in everyone’s best interests,
whether in the home; the community or the nation as a whole.

Exercise five: What is a stereotype?
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A doctor went to a conference on HIV and AIDS and was to be met by a driver. They missed each other at
the arrival hall and the driver went on his way. The stranded participant phoned the conference organisers
who in turn phoned the driver on his cell phone. He returned to look for the Doctor but they still missed each
other. Eventually the conference participant took a taxi. When the two finally met, the driver was shocked to
find that it was a woman, and said: “When I heard you were a conference participant, I assumed you must
be a man!”

What does this incident tell you about stereotypes? Think of experiences you may have had; for example as
a woman taking a man out to dinner and having the bill passed to the man or as a man needing to change
your baby at an airport and finding that all the baby change facilities are in the ladies room. Challenge the
stereotypes within you. For example how would you respond to the following within your Council:
• A woman applying for a job as a construction worker?
• A man applying for the post as manager of a day care centre?
• A widow going to a dance?
• A commercial sex worker leading a human rights march

If time permits, role play some of these scenarios and see how the audience responds.

Exercise six: How stereotypes are reinforced

Participants should divide into eight smaller groups.  Each group should take about half an hour to brainstorm
and come up with examples of how gender stereotypes are conveyed in our society through one of the
following:
1. Proverbs, idioms and sayings
2. Songs (song one for the group)
3. Soap operas, drama and popular culture (act out a scene)
4. Religion
5. Custom and culture
6. The media (each individual will have been asked to bring media cuttings to share with the group)
7. Advertising. (billboards)

Group one: Proverbs and language
1. Consider the following proverbs:
a. Woman, the source of all evil (Benin, Senegal).
b. Virtuous is the girl who suffers and dies without a sound (India).
c. The hen knows when it is morning, but she looks at the mouth of the cock (Ghana).
d. A good wife, an injured leg and a pair of torn trousers stay at home (Netherlands).
e. Only a shameful woman takes her husband to court (Uganda).
f. A woman is a flower in a garden; her husband is the fence around it' (Ghana).
g. A woman is like a Marino sheep: her beauty is judged by the backside (Lesotho/ South Africa).
h. Never marry a woman with bigger feet than your own (Malawi/ Mozambique).
Zambia Proverbs
i. Ubucende bwa mwaume tabonaula ing’anda (A man’s promiscuity does not break up the home)
j. Umwawa wa mubiyo munani (Your child’s friend is relish)
k. Mbeba dzikhapakha zhulyana (It’s okay to marry within the family)
l. Mwana ujokela mwida (A child goes back into the mother’s womb - condoning a father or mother to

sleep with a close relative such as a daughter, niece etc.)
m. Akana kangwena kakulila kwitete (It’s okay for an old man to sleep with a girl so that she get’s experience)



2. Can you think of any others that convey distinct messages about women and men? List these.

3. What messages are conveyed?

4. Think of examples of ways in which assumed roles of women and men are reinforced by language, e.g.
businessman.

5. What do you understand by the term stereotype?

Group two: Songs

1. Consider the lyrics to this song: Makani aamung’anda taawolwi aanze (A Tonga song from southern Zambia
advising women against discussing their marriage issues with outsiders)

Messages about women Messages about men
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2. Can you think of any other songs that convey distinct messages about women and men? List these (sing
one to the group).

3. What messages are conveyed?

4. Do you believe that such songs should be banned? Why or why not?

5. What do you understand by the term stereotype?

Group three: Soap operas, drama and popular culture

1. Think of one foreign and one local soap opera (e.g. The widower or Banja). What is the main story line and
who are the main characters? Act out a scene.
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2. What messages are conveyed?

3) What do you understand by the term stereotype?

Group four: Religion

Consider the quotes below from various religious texts:

 “Wives, submit unto your husbands, as unto the Lord, for the husband is the head of
the wife, even as Christ is the head of the Church... therefore as the Church is subject
to Christ so let wives be subject to husbands in everything.” – The Bible.

 “Men have authority over women because Allah has made one superior to the other.
Good women are obedient. They guard the unseen parts because Allah has guarded
them. As for those of you who fear disobedience, admonish them and send them to
beds apart and beat them.” – The Koran.

 “Learning the Torah is a paradox for women, as they will turn the words of the Torah
into foolish words due to lack of understanding or interest.” – the Mishnah, a basic part
of the Talmud, Judaism.

 “The drum, the village fool, the Shuras (lower classes) animals, women, all these are fit
to be beaten.” Tulsidas, writing in the Ramayana, Hindu religion.
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1. Can you think of any others that convey distinct messages about women and men? List these.

2. What messages are conveyed?

3) What do you understand by the term stereotype?

Group five: Custom, culture and religion

Think about the ways in which different
cultures regard women and men and how
these are reflected in customs and traditions.
For example, in “western” weddings the
bride is “given away” by her father to her
husband-to-be. The illustration below gives
a few more examples:

Messages about women Messages about men

My parents forced me to marry
an old man because he offered

the biggest dowry. I had no
choice in the matter at all!

Tradition has always said
women must obey and submit

to their husbands
 and in-laws!

In my tradition
the elders say it is useless to
educate girls because once
 they marry, they no longer

belong to the family!

The Oxfam Gender Training Manual     © Oxfam UK and Ireland 1994

When my
husband died, my in laws

forced me to marry his
brother so that I could raise

children in my
husbands name!

Our experience
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1) What other examples can you think of?

2) What messages are conveyed?

3) What do you understand by the term stereotype?

Group six: The media

1. Consider the article The dilemma of the Zambian ‘career woman’, which appeared on the Times of Zambia
on 17 November 2005 (a copy of this article can be found at F3 on the CD ROM).

2. Go through any other articles brought by the group. Do they convey distinct messages about women and
men?

Messages about women Messages about men
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3. What messages are conveyed about women and what messages are conveyed about men?

4. What do you understand by the term stereotype?

Group seven: Advertising

1. With reference to the images below, what messages are conveyed about women in advertising and how
do these relate to the daily lives of the majority of women?
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2. Think of other adverts you know of.  List them.

3. What messages are conveyed about women and what messages are conveyed about men?

 

4. What do you understand by the term stereotype?

Copies of images and articles can be found on the CD ROM, see F4 – F6.
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Messages about women Messages about men

Definitions:

Gender stereotypes are socially constructed beliefs about men and women. They are constructed through
sayings, songs, proverbs, the media, religion, custom, culture, education, drama etc.
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Exercise seven:  Case study - Challenging stereotypes
Study the situations below and answer the questions that follow:

Situation one:  When visitors to newly appointed council Chairperson Joyce Sakala are looking for her
office all they find is the ‘Office of the Chairman’.

Situation two: Male councillors in X council say that it is fine for women to participate in council but when
one of the women councillors stands as chair of the finance committee none of the men vote for her, when
she asks why they say that it would be better for her to chair the public health committee.

Situation three: Councillor X’s husband is very supportive of her in her work as a councillor.  Among the
ways in which he shows his support for her is by travelling with her to communities and educating men
on the importance of having women in local councils. Their message is “let women participate as councillors
in local government”.

Questions

1. What stereotypes can you identify in the above situations?

Situation one:

Situation two:

Situation three:

2. Do these examples challenge or perpetuate/ support prevailing stereotypes?

Situation one:

Situation two:

Situation three:

3. What are the stereotypes that exist for women and men in local government in Zambia?
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4. Why is it important to challenge stereotypes in local government?

Exercise eight: Women oppressing women?

Think of a recent situation in your council where you may have felt that other women in the council have not
supported you or behaved in a way that you might describe as obstructive or disrespectful. Two women should
act out this scene and following the role-play the following questions should be discussed in plenary.

1. What happened? How would you describe the way the women behaved towards each other?

2. Why is it that in almost all cultures mother’s-in-law are reputed to be oppressive towards their daughters-
in-law?

3. What do you understand by the term “pull her down syndrome” and what do you think the causes of this
are?

INTERNALISING OPPRESSION
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  Fact Sheet: Internalising oppression

One of the litmus tests of the oppression of any particular group in society is the extent to which that group
internalises its own oppression and takes this out by oppressing others. In gender debates, “the mother-in-
law” syndrome is a well known one: older women who have been denied power and agency all their lives
lording it over daughters-in-law over whom society gives them some power and control.

A common finding in research on women in decision-making is that women do not support each other when
they get into decision-making positions.  Women and men often say that women lack confidence, fear the
unknown and don’t trust each other. Furthermore they do not nominate each other, and in some instances
are perceived to “pull each other down”.

There is no excuse for women, or anyone for that matter, maliciously pulling anyone else down. But the “pull
her down” or PHD syndrome as it is often called must be understood in the context of a situation in which
women themselves have been subjected to a combination of ideologies- culture, tradition, religion, racism and
the sexism that cuts across all of these that have the effect of severely undermining their own agency and self
confidence. This can become a potent force for seeking to pull down other women who appear to be doing
well.

As a study on women in Zimbabwe observes, “Ironically, society has made women the custodians of the very
cultural values that lead to their oppression. In that respect it is tempting to conclude that politically, socially
and culturally society has turned women into their own oppressors as they too tend to see men as better
leaders than women.”

It has often been observed that women, who are usually the majority voters, tend to vote for men. This, argues
Thenjiwe Mtintso, former MP with the South African African National Congress (ANC) is “mainly because their
own lived experiences have conditioned them to be subordinates.”

Theresa Samaria, former Mayor of Walvis Bay said although there may be a “pull her down syndrome” among
some women, there are as many who call her and encourage her. She believes that the argument that “women
are their own worst enemies” is one that has been created by men to justify the exclusion of women from
politics.

It is an important comment on the barriers that women face at the local level, where all these ideological forces
are often experienced in a more acute form than at the national level that the PHD syndrome came up repeatedly
in interviews.

Source: At the Coalface: Gender and Local Government in Southern Africa and Ringing up the Changes.
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1 “Beyond Inequalities, Women in Zimbabwe”, SARDC, WIDSA
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Notes:
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Exercise one: Sex and gender

Material: Cards with different role/ activities and occupations (see some examples below), flipcharts, prestick

Time: 30 minutes

Preparation: Before the session prepare cards with different roles, activities and occupations

Method: Have two areas of the wall, boy/man and girl/woman. Distribute cards to participants and have them
place their card on the side of the board they think appropriate. After everyone has placed their cards on the
wall switch the headings and see which activities still work.
Examples of roles, activities and occupations:
Politician, Home maker, Manager, Model, Chef, Hairdresser, Bus driver, Teacher, Construction worker, Secretary,
Doctor, Engineer, President, Clerk, Lawyer, Gives birth, Grows a beard, Menstruates, Breastfeeds, Takes care
of children, Provides for the family, Fetches water, Herds cattle, Fetches firewood, Goes to school, Cleans the
house, Fixes the car, Cooks, Mows the lawn, Washes dishes, Goes to university, Watches soccer, Drinks beer,
Sews clothes, Plays with dolls, Plays with guns, Owns land, Drives a car, Changes light bulbs, Plays soccer, Plays
golf, Plays netball etc.

Notes: All of the roles that are biologically determined, like giving birth to a child or growing a beard are not
inter-changeable. The roles that are socially determined like cooking are inter- changeable. This is a fun and
engaging way to get participants to understand the difference between sex and gender.

Exercise two: Sex and gender roles

Material: Flipchart, cards with different work and traits

Time: 20 minutes

Method: Following on from the exercise, summarise the biological and reproductive roles of women and men
in a chart that participants can fill in their work book as you fill this in together on a flip chart.

Notes: The reproductive role is the only one that is biologically determined. The roles in the home, community
and work place are “grafted” onto these biological roles e.g. women give birth to children, therefore they
must care for them and for the home, offer voluntary “care” services in the community and in the work place,
take on the “care” professions like being secretaries, nurses, domestic workers etc. Men on the other hand
are assumed to provide and protect and they take on “control” work in the community and work place- they
are the politicians, managers and decision makers; working in industry, business etc. Women’s work in the
home is most unremunerated. Women’s work in the community is invariably of a voluntary nature.  The kinds
of profession that women go into- domestic work, nursing, teaching etc- the so called “care professions”-
are generally less well remunerated than typically male professions.

Be provocative by asking participants if there is anything wrong with this gender division of labour? Some will
give responses like this is “God given”. Others will say it’s wrong because it’s limiting: women and men are
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pigeon-holed into certain activities that they may or may not be good at. This is a good point at which to
discuss what is meant by stereotypes; for example because a person is a woman she should be able to cook.
Draw out the fact that the roles into which women are pigeon-holed are the inferior roles: socially, politically
and economically. Women are denied the right to make decisions in their homes and in society even when
they are home makers. The work they do is under valued, inside and outside the formal work place.

Exercise three: The differences between sex and gender

Time: 5 minutes

This simple exercise is intended to test whether or not participants understand the difference between sex and
gender. Breastfeeding, menstruation, growing a beard, and the breaking of the voice are biological processes
associated with sex. Cooking, managing, boxing and knitting are activities traditionally associated with men
or women that have no biological basis- they are therefore a function of gender, or a social construct. The list
is not exhaustive- participants can be invited to add more examples. The exercise can either be done in small
groups or in plenary, depending on the size of the group.

Exercise four: Gender equality

Time: 5 minutes

Notes: The see saw example is a good, quick visual illustration of what is meant by gender equality. For the
see saw to balance, one side must go up and the other side must come down. Similarly for gender equality
to occur women need to be empowered and men need to change their attitudes.

FUNCTION SEX GENDER

Cooking X

Breastfeeding X

Decision-making X

Knitting X

Menstruation X

Managing X

Growing a beard X

Raising Children X

Boxing X

Voice breaking X



ZAMBIA LOCAL GOVERNMENT GENDER ACTION PLAN44

MODULE TWO: KEY GENDER CONCEPTS - FACILITATOR’S NOTES

Exercise five: What is a stereotype

Time: 5 minutes

Notes: This is just one of many examples that could be picked on for illustrating a stereotype. It shows how
stereotypes lead to assumptions of people based on race, class, gender, etc and may lead to misguided
conclusions. As the definition of stereotypes shows, these are limiting and lead to unfair discrimination of the
kind that women all over the world have been subjected to.

Exercise six: How stereotypes are reinforced

Material: examples of advertising, billboards, media etc to get views on what is being said about women and
men.

Time:  50 minutes

Preparation:
Ask participants in advance to bring examples of the list below, including images from magazines etc.
1. Proverbs, idioms and sayings
2. Songs (sing one for the group)
3. Soap operas, drama and popular culture (act out a scene)
4. Religion
5. Custom, culture
6. The media (each individual will have been asked to bring media cuttings to share with the group)
7. Advertising (billboards)

Notes: No matter which area participants are examining, the result is likely to the same. Here are some examples
of what is likely to emerge in the tables:

Messages about women Messages about men

Weak  Strong

Stupid Smart

Objects Drivers

Not in control In control

Answerable to men Answerable to no one

Pathetic; need to be pitied Admirable.
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Exercise seven: Case studies - Challenging stereotypes

Time: 15 minutes to read and discuss the situations in groups; 15 minutes to report back.

Notes:

Situation one is an illustration of the fact that local government as institution has been slow to change.
Despite there being nothing stopping women from being Chairpersons of Councils and there being women
councillors available to take these positions, the institution has not changed its language to suit the times and
still perpetuates the stereotype that it is only men who can chair councils.
Situations two also perpetuates stereotypes that dictate that women should only participate in the ‘soft’
issues, such as health and social welfare and that the ‘hard’ issues such as finance and infrastructure remain
the domain of men.
Situation three challenges the stereotype that men do not support women in decision-making and that men
do not support their wives, he has even gone as far as raising awareness about the importance of women
participating as local councillors.  This is a good example of how women are able to participate more effectively
when they have support.

Exercise eight: Women oppressing other women?

Time: 30 minutes to plan and present the skit; 30 minutes for participants to discuss what they have seen.

Preparation: While participants are likely to have examples that they can draw on in coming up with a suitable
role play, the facilitator might need to have a few local examples to help bring out the key points.

Notes: Invariably in gender training, whether with female or mixed male and female groups, the issue of
whether or not women oppress other women arises. It is important to confront this issue and to make the
point that gender equality is not about women being perfect and men being imperfect- but about human
beings being a combination of both.

When this exercise was tested in previous workshops, participants came up with excellent skits. For example,
in one workshop the women came up with a woman politician and gender activist arguing in public with the
activist accusing the politician of failing to deliver and the politician accusing the activist of having no respect
for her. Two other women come up and urge the two not to quarrel in public as this will lead to all women
in powerful positions being seen as bickering and failing to get along.

The group discussions noted that women in powerful positions are often isolated and insecure and this may
lead them to come across as overbearing. It is also a fact that women and men in powerful positions are often
judged by different standards. An ambitious man may be seen to be “manoeuvring” while a woman is seen
to be “manipulating”. Women are said to be “bitchy” where men are described as “scheming”.

It is also important to discuss the way in which any oppressed class of persons internalise their own oppression
and visit it upon those who are less powerful than themselves, in a power hierarchy that begins with men
oppressing women. This is typically the case with mothers-in-law. After enduring life-long oppression of their
own, mothers-in-law often relish exercising power over their relatively powerless daughters-in-law, sometimes
becoming more ardent advocates for the macho behaviour of their sons than the sons themselves.
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Notes:


