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Chapter at a glance:

• Only 28% of the 25 institutions surveyed stated that gender is a consideration in curriculum.
• Only 16% of the institutions have institutional mechanisms in place to ensure that gender is mainstreamed

in curriculum.
• The main problem cited in including gender into the curriculum is lack of policies and training on gender.
• National accrediting and/or qualifying authorities for higher education are a strategic entry point for

incorporation of gender into curriculum.

Tanzanian journalist views the news through a gender lens. Photo: Arthur Okwemba
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The vision of a media education and journalism
training programme is expressed in the design and
content of the curriculum. Curriculum development
in universities is generally guided by (a) the
standards specified in the National Qualifications
Framework regulations and (b) a curriculum
framework policy document which covers the
process and procedures for the development,
teaching and assessment of all programmes that
lead to qualifications.

This chapter examines if and how gender is
mainstreamed in curriculum development, the
institutional mechanisms in place to manage
gender mainstreaming in curriculum and some of
the challenges identified by the respondents to
using gender as a principle and standard for
curriculum development.

Gender and curriculum development

Of the 25 institutions surveyed only seven (28%)
stated that gender is a consideration in curriculum
(see Figure 14). These are the University of
Botswana, National University of Lesotho,
Ste l lenbosch Univers i t y,  Univers i t y  of
Witswatersrand, School of Journalism and Mass
Communication in Tanzania, National University of
Science and Technology and Zambia Institute of
Mass Communication.

At the University of Botswana the Dean of the
Faculty provides guidelines for curriculum review.
The Department brainstorms and shares the criteria
with stakeholders. At the National University of
Lesotho the last curriculum review in 1992 led to
the change of the course Mass Media and Society
to Mass Media, Gender and Society.

At Stellenbosch University, University of
Witwatersrand, Zambia Institute of Mass
Communication and the National University of
Science and Technology the inclusion of gender in
curriculum review is dependent on the staff of the
relevant departments. Staff members identify
criteria through a brainstorming session. Except
for the School of Journalism and Mass
Communication in Tanzania none of the institutions
have a clear written set of gender guidelines for
curriculum review.

Patricia Made, GL Board Member and independent media consultant
speaking at the GIME consultative workshop in Zimbabwe.

Photo: Saeanna Chingamuka

I would like to say that in my view I think the clock is ticking,
the clock is ticking for anyone who may have this stage not
made a full commitment to what we are discussing here
[gender mainstreaming in media education]... it is a force
that is moving... a strategic vision... it is something that is
going to happen...

-Peter Banga, The Polytechnic of Harare

72%

28%

Yes
No

Figure 14: Gender in curriculum development
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Box 6: Gender is integral to curriculum development in Tanzania

Dr Bernadette Killian, Dean of the School of Journalism and Mass Communications (SJMC) at the University
of Dar es Salaam is clear about the importance of gender as a consideration in the development of a
media education and journalism curriculum. “If the students leave this School and go into the job market
without having appreciated and embraced gender issues, and without a critical mind that questions,
challenges and condemns gender injustices, then we would have failed as an institution.”

Unlike the majority of the tertiary institutions
audited in this study, the SJMC is guided by the
Curriculum Development, Research and
Consultancy Section of the university's Gender
Policy which states that: “curriculum programme
is the heart of any institution of higher learning
and once this becomes gender responsive in its
content and delivery, then it also produces gender
sensitive professionals.”

The use of gender as a standard for designing
its journalism curricular at the SJMC informs
how the school approaches incorporating
gender into its programme. It was one of the
few departments audited in this study, for
example, with a specific module on Gender and
the Media.

Professor Mwajabu Kachenje Possi, SJMC first woman dean, initiated the idea for this course, and the
adoption of the Gender Policy in 2006 created a favourable environment. There was no resistance from
the teaching staff or students, because of this policy requirement.

During the 2008 curriculum review, the SJMC lecturers, the Dean, Dr Killian, and consultants were called
upon to provide direction on how the curriculum could be made more gender sensitive. The gender
experts identified gaps and areas that needed improvement.

Eva Solomon, a lecturer at SJMC who participated to a great extent in reviewing the gender course, says
she relied on publications by the Tanzania Gender Networking Programme (TGNP), Tanzania Media
Women Association (TAMWA) and the University's Gender Centre to enrich it. She also relied on the
recommendations gathered during her interviews with TGNP and TAMWA directors when doing her
Masters' degree.

The gaps identified and the recommendations on improving the Gender and Media course were collated
and given to the Dr Killian and the School's Academic board.

Having a female as the Dean of the School helped greatly to have the recommendations accepted at
the School Board without many alterations or resistance.

Gender is a factor at SJMC.  Photo: Arthur Okwemba
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The University of Botswana established the Gender
Programme and Policy Committee (GPPC) as a
standing sub-committee of the Academic Planning
Committee to monitor the implementation of the
gender objective as stated in the Keynote Paper.
The GPPC will develop the university policy on
gender issues and promote and support gender
awareness and sensitivity in teaching and research.
Seven components for the development of a
gender policy and programme of implementation
are: gender research; gender education; gender in
the university curriculum; public education;
institutional evaluation; library development and
staff development.

There is gender and HIV and AIDS specialist at
ZAMCOM who leads process of gender
mainstreaming in curriculum development.

At the time of the research Eduardo Mondlane
University in Mozambique had just established a
Centre for the Coordination of Gender Affairs, which
will be responsible for coordinating all gender-
related activities within the university. The Gender
Centre (GC), one of the key departments at the
University of Dar es Salaam, monitors the
implementation of the university's Gender Policy
which addresses admissions, curriculums,
programmes, staffing, among other issues.

The lack of dedicated structures in the majority of
institutions suggests that gender mainstreaming
happens in a reactive rather than proactive way.

Institutional mechanisms

As Colleen Lowe Morna, Executive Director, Gender
Links commented at the GIME meeting in March
2010: 'We need champions in institutional settings.
We need to balance having champions and
embedding gender in institutional practice. This
cannot be left to individuals and to chance.”

Figure 15 shows that of the 25 institutions audited
in this study only four (16%) - including the
University of Botswana, Eduardo Mondlane
University in Mozambique, School of Journalism
and Mass Communication in Tanzania and Zambia
Institute of Mass Communication (ZAMCOM) - have
institutional mechanisms for ensuring that gender
is mainstreamed in curriculum.

The SJMC example points to the importance of having an overarching institutional framework within
which gender is mainstreamed. Institutional buy in and commitment to gender mainstreaming creates
an enabling environment within which gender is integrated in all aspects of education and training.

The absence of documented gender guidelines for curriculum review implies that its inclusion is
dependent on the commitment of staff members in the Department. If the relevant staff members leave,
this will result in gender being lost as a priority for curriculum review. In addition the lack of written
guidelines will result in the inconsistent application of gender as criteria for curriculum review.

84%

16%

Yes
No

Figure 15: Gender institutional mechanisms
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and 39% said that the lack of training is a challenge
they face 'most often' and 'often'.

The other key challenge that academics face is the
absence of gender in existing curriculum. Gender
is not included in any concerted way into the
journalism and media education and training
curriculum. Subject offerings are often well
established. The absence of
institutional mechanisms to
manage the integration of
gender into curriculum
review and development
does mean that subject
offerings will not be regularly
reviewed from a gender
perspective.

However, 61% of respondents
stated that it is not difficult to
change curriculum. 63% believe that gender is
seldom “not a priority”.  Academic staff said there
is little resistance from lecturers and students to
gender as a consideration in the curriculum. The
main challenge is the training of lecturers on “how
to do it” and the need for a policy framework that
institutionalises gender as a principle and standard
of journalism and media education and training.

To have sustained gender mainstreaming there is
a need for a structure within the department that
leads and initiates the process of gender
mainstreaming.

Challenges to mainstreaming gender in media

curriculum

Figure 16 shows that the main challenge is that
'lecturers are not trained' to integrate gender into
journalism and media education and training
curricula. Of the total number of respondents 33%

Lecturers

not tra
ined

Figure 16: Challenges to gender
mainstreaming
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We understand the need
to change this scenario,
but until now this has
not been the main focus
of our efforts. This may
be in part, because we
are not knowledgeable
enough with regards to
gender issues.

- Feliciano Micavo, lecturer,
Eduardo Modlane

University, Mozambique

38 39 36 37

17
22

5

32

5 5
0

11

28

37

61
63

89 89

Box 7: Coming to grips with Gender in Media Education in Mozambique

A group of mostly male media lecturers were momentarily stunned into silence
following a presentation on why gender should be mainstreamed in their courses.
When they did start to talk, the debate was heated. “Gender doesn't equal women
or feminism so why whenever we talk about gender, it is never gender, only about women?
We men have our issues too; we are victims of gender based violence as well. Why is it
men are always portrayed as bad?” were some of the comments. The media training
institutions in Mozambique this year began reviewing their curricula so it was an
opportune time for Gender Links to host a one-day workshop, April 6th 2010 in
Maputo to discuss mainstreaming gender into their curricula. Some 29 participants

attended, including lecturers from Eduardo Mondlane University, the Higher School of Journalism and
School of Journalism in Mozambique, as well as representatives of the Media Institute of Southern Africa
(MISA), the syndicate of journalists (SNJ), the Editors Forum (Forum de Editores), UNESCO, and UNICEF.
The participants at the workshop were informed about the “Gender in Media Education” (GIME) report
conducted last year by Gender Links in southern African countries. The Mozambique GIME report revealed
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that gender is not mainstreamed into the curricula of media and journalism courses run in any of
accredited institutions and none of the media institutions have gender policies. Men dominate heads
of departments and lecturers in the departments of media education and journalism training at all three
institutions. The majority of the students are also male.

Presenters pointed out that it was no longer optional to mainstream media in their curricula but legally
binding since August 2008 when the SADC Protocol on Gender and Development was signed and
adopted by SADC Heads of States. The protocol states that gender should be “mainstreamed in all
information, communication, and media policies, programmes, laws and training.”

One of the presenters, Tomas Viera Mario of MISA, argued that the new curricula should focus on
elaborating modules on important issues, such as HIV/AIDS, gender, human rights because, he said,
journalists often lack depth in their coverage. “A journalist should be a partner for development.”
Fernando Goncalves, representing the Editors Forum also agreed that journalist training should not only
focus on the technical aspects of journalism but also on basic issues, particularly on human rights.  He
argued, the curriculum needs to be revised to help journalists “communicate ideas” and develop “critical
thinking”. And he said that they should be knowledgeable of key conventions and protocols, such as
the SADC Gender Protocol.

A vibrant debate followed which resulted in
even the more skept ica l  lec turers
reconsidering their stance on gender
mainstreaming. The political climate in
Mozambique is also conducive to progressive
changes in the media institutions.  Although
still one of the poorest countries in the world,
Mozambique has made notable progress since
the end the 16-year civil war in 1992. A year
before, the government ushered in a
progressive constitution and multi party
democracy, including guarantees for freedom
of the media.  However although the media
has flourished since the lifting of state control
in the 1991, the quality of the media remains
a challenge.

Gender coverage is no exception. Gender Links found that women comprised only 15 per cent of the
news sources in the Mozambican media, which was lower than the regional average of 17 per cent and
the global 18 per cent.  The 2009 “Glass Ceilings” report, found that women constitute only 27 per cent
of the employees in media houses in the country.

Of 29 participants at the GIME seminar only four felt that gender should be taught as a stand alone
subject, two were not sure about how to include gender in their curriculum and the remaining 23
thought gender should be mainstreamed.

By Ruth Ayisi

GL Board member Ruth Ayisi  facilitated the Mozambique workshop.
Photo: Gender Links



Accrediting structures present opportunities

for gender mainstreaming

Another entry point for gender mainstreaming in
media education is the national accrediting and/or
qualifying authority for higher education
institutions.

In the United States, for example, The Accrediting
Council on Education for Journalism and Mass
Communication (ACEJMC) recently added a
requirement that journalism programmes articulate
their goals regarding diversity and inclusivity and
demonstrate their success in achieving these goals.
In explaining the new Standard 12, the Council
explicitly linked journalism's special role in
supporting free expression and access to
information to journalists' responsibility to
disseminate diverse opinions and serve diverse
audiences, with race and gender being of crucial
import.46

For the ACEJMC, the major evidence that journalism
programmes are serving such responsibilities is the
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47 Deborah Chambers, Linda Steiner and Carole Fleming, Women and
Journalism, Routledge, London. 2004. 77

48 http://regqs.saqa.org.za/viewQualification.php?id=15802

diversity of the student body and faculty. Chambers,
Steiner and Fleming (2004) also note that
promoting diversity is also a curricular matter and
argue that a curriculum that promotes diversity
requires, or is highly linked to, a diverse faculty.47

In Southern African, most institutions of higher
learning are accredited through the government
via the relevant ministry. In most instances this is
the Ministry of Education. In South Africa and
Namibia institutions have to align their
qualifications with the criteria set by the national
qualification authorities and register their
qualifications through the national qualifications
authorities.48

The table below contains a description of the skills,
values and attitudes that a student who has been
through the Rhodes University, Bachelor of
Journalism degree will leave the course with. This
course is registered with the South African
Qualifications Authority (SAQA).

Specific outcomes:

1.Manage full origination, production and distribution cycle for a complex media production. In order to
meet this outcome, the learner will be able to:
• Demonstrate in all management tasks, an understanding of current environment and production trends.
• Demonstrate an understanding of the necessity for, and an ability to draw up and adhere to time lines.
• Demonstrate an ability to negotiate group dynamics.
• Draw up and manage a budget.
• Demonstrate an ability to devise, write up, present and negotiate project proposals.
• Demonstrate an ability to manage complex production processes.
• Demonstrate knowledge of evaluation process and an ability to manage feedback/debriefing processes.

2.Conceptualise, generate and publish media products, resources for media and analyses of media.  In order
to meet this outcome, the learner will be able to:
• Generate ideas for content, informed by knowledge of a well-defined audience and sensitive to social

contexts.

46   Deborah Chambers, Linda Steiner and Carole Fleming, Women and
Journalism, Routledge, London. 2004. 77.

Table 5: EXIT LEVEL OUTCOMES FOR RHODES UNIVERSITY BA DEGREE MEDIA GRADUATE
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• Demonstrate an ability to decide on appropriate, angles or treatment (choice of genre and formats) for
the story/content.

• Appropriately select and apply a wide variety of formats, tools and methods for researching and editing
content.

• Select and utilise appropriate channels of distribution to ensure that the media product reaches its
audience and, where appropriate, creates a platform for audience interaction.

• Demonstrate an ability to effectively publicise a media product.

3.Demonstrate and articulate a critical understanding of the relationship between media and society.  In
order to meet this outcome, the learner will be able to:
• Identify media institutions and explain how they work at micro (internal) and macro (policy, legal, etc)

levels.
• Identify the contemporary history, political, social, economic and cultural contexts within which the media

operate and how these are shaped and shape society.
• Identify and critically reflect on the role of journalists and journalism in society.
• Analyse the different mediums.
• Analyse how media texts represent society.
• Identify and interpret media audiences.
• Analyse media consumption.

4.Demonstrate an ability to communicate effectively about and through a variety of media at all levels of
communication i.e. Intrapersonal, interpersonal, intragroup, intergroup, institutional and society-wide. In
order to meet this outcome, the learner will be able to:
• Follow complex, logical arguments, readings, and presentations.
• Produce complex, logical, persuasive and analytical arguments, presentations and essays, for a variety of

audiences and in a variety of contexts.
• Communicate at a society-wide level through a variety of media for a variety of audiences.
• Communicate effectively under pressure, in exams or exam-like situations.
• Communicate effectively within a group.
• Communicate verbally to a variety of audiences/individuals.
• Demonstrate effective negotiation skills.
• Use appropriate technologies to facilitate effective communication.

5. Identify and use appropriate sources and research methods to study a given research problem. In order to
meet this outcome, the learner will be able to:
• Identify research problems and access relevant resources needed to study them.
• Critically analyse problematic situations in the relations of media and society.
• Critically engage sources of information.
• Reflect on/question society-held assumptions about the practice of social/media research.
• Reflect on the uses and morality/ethics of the various research practices.
• Conduct a disciplined study by assessing research requirements; formulating research questions, selecting

appropriate research methods and tools, gathering, evaluating, contextualising data and writing, evaluating
and presenting research results.

• Work effectively in a team.
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studied in Zambia, Evelyn Hone College and
ZAMCOM subscribe to TEVETA.

Conclusions

Curriculum is a key entry point for gender
mainstreaming in media education. Further
research is required on accrediting and qualifying
bodies within the countries and the influence they
can play in setting principles and standards for
journalism and media education and training in
Southern African countries.

Gender is absent from the exit level outcomes of
the Rhodes journalism degree. The South African
Qualifications. In contrast, the Technical Education,
Vocational and Entrepreneurship Authority
(TEVETA) - the regulatory authority for all forms of
technical education and vocational training in
Zambia - stipulates that gender, as a cross-cutting
issue, should be mainstreamed in the basic skills
and TEVET systems49. Of the three institutions

49 Zambia's Fifth National Development Plan, 2006-2010. Other cross-cutting
issues identified in the plan include HIV and AIDS, disability and the
environment.

Training students to monitor the media at PON. Photo: Gender Links
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GENDER IN MEDIA EDUCATION SYNDICATE REPORT BACK AT THE

WORLD JOURNALISM EDUCATORS CONFERENCE (WJEC) ON THE 6 JULY 2010

The media content below is stark reminder of why it is important to mainstream gender in all aspects
of the media.

This image was taken during the America election campaign
in 2008. The placard is a reference to Hilary Clinton. It plays
out a several blatant stereotypes about women. It also ignores
the fact that Bill Clinton was unfaithful and places the blame
on Hilary Clinton.  This image was used by the media across
the globe.

The cartoon is about Kathleen
Letshabo who stood as a
candidate to lead the Botswana
N a t i o n a l  Fr o n t ,  o f f i c i a l
opposition party at their
national congress in May 2007. The Mmegi Monitor newspaper ran a cartoon
that depicts Letshabo as a beaten, castrated bull.

Lynda Odendaal was elected
Second Deputy President of the
new South African political party,
COPE, in December 2008. This
article appeared in the Sunday
Independent newspaper on the

21 December 2008. The headline refers to Odendaal as a 'girl'.
Male politicians would not be referred to as boys.

KEY RECOMMENDATIONS

The educators who attended the Gender in Media Education syndicate at the WJEC agreed that training
was critical starting point to address the gender in media content. They made the following
recommendations:
• Develop a set of standards on gender against which curriculum is assessed.
• Have strategic regional engagements with institutions of higher education and industry on

mainstreaming gender.
• Foundation course for educators to build the capacity of trainers on gender.
• Developing a gender and media bibliography on gender and media.
• Develop a list of moderators and external examiners for theses.
• Submit student theses to be uploaded on a database of research on gender and media.
• Develop a schedule of discussions for the CoP.
• Take a common course and discuss it on the CoP from inception to assessment.


