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This report is part of the Gender In Media Education (GIME) in Southern Africa audit conducted
by Gender Links (GL) with media training institutions across Southern Africa, through the
Gender and Media Diversity Centre (GMDC), which links media development NGOs and
knowledge institutions in the region.
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session of the World Journalism Education Congress hosted in 2010 by the Journalism and
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comments on the first draft of the regional report.
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insights on the country report. GL canvassed the findings of the draft country report together
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GL launched the regional report at the Fourth Gender and Media (GEM) Summit, held under
the banner: “Taking Stock: Gender, Media, Diversity and Change” in October 2010.

GL expresses its sincere appreciation to UKaid from the Department for International
Development (DFID) for supporting the research and the meeting to review the preliminary
findings in March 2010. We also thank the United Nations Education, Scientific and Cultural
Office (UNESCO) Office in Windhoek for supporting the research in Namibia and for the
enthusiasm shown in supporting follow-up in this country as well as across the region. We
particularly acknowledge the role of Jaco du Toit, Communication and Information Advisor,
UNESCO Office Windhoek, for his personal enthusiasm and support for this project.

The Mauritius Satellite Office would like to thank Roukaya Kasenally, Christina Chan Meetoo,
Azaghen Chenganna, Ramola Ramtohul and students of the Communications Unit for their
active participation and inputs at different stages of the research, including the consultative
workshop held in September 2010.

The report was written and researched by Loga Virahsawmy, Director of the Mauritius and
Francophone office with the collaboration of Programme Officer Davinah Sholay. Debi Lucas
of Top Art designed the report. GL Executive Director Colleen Lowe Morna and Communications
Manager Danny Glenwright edited the final report.
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AAA Association of Advertising Authorities

IBA Independent Broadcasting Authority

CEDAW Convention on the Elimination of all forms of Discrimination Against Women

GBV Gender-based Violence

GFP Gender Focal Persons

GEMSA Gender and Media Southern Africa Network

GIME Gender in Media Education

GL Gender Links

GMBS Gender and Media Baseline Study

GMDC Gender and Media Diversity Centre

HOD Head of Department

MAP Media Action Plan

MWO Media Watch Organisation

SADC Southern African Development Community

UOM University of Mauritius
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“Gender is an integral part of social,
economic, cultural and political life. The
media and journalists deal a lot with social
issues and they must therefore know how to
deal with gender issues.”

- Christina Chan-Meetoo, Lecturer at
the University of Mauritius (UOM)

policy framework. The University's policy
statement recognises the need for a Code of
Discipline to regulate disciplinary actions arising
out of breaches of student regulations. The research
did not ascertain whether the same code applies
to staff.  There is no specific sexual harassment policy
at the University of Mauritius.

• At departmental level, gender is not considered

in curriculum policies.  The department of Media
Studies has no strategies or policies to ensure
gender is mainstreamed into its curriculum and
departmental practices.

• There is no stand-alone sexual harassment

policy. Aside from the existing Code of Discipline,
the University has no stand-alone sexual harassment
policy.

Gender within the media studies departments

• Females comprise the majority of academic staff.

Women comprise 79% of the Media Unit.
• The majority of students are females. Females

students comprise 82% of the Media and
Communications Unit.  In total, there are 89 students
studying for the Diploma/Honours degree in
Communication Studies, 73 are female and 16 are
male.

Curriculum development and course content

• Gender is not considered in curriculum policies

and processes at institutional and departmental

This report provides an analysis of documents,
interviews, lecture observation and student focus
groups conducted at the University of Mauritius
Communications Unit in October 2009. It forms
part of the Gender In Media Education in Southern
Africa (GIME): the most comprehensive study yet
undertaken of the gender dimensions of journalism
and media education and training in tertiary
institutions in Southern Africa. The GIME study took
place in 25 institutions in 13 countries including
Botswana, Democratic Republic of the Congo (DRC),
Lesotho, Madagascar, Malawi, Mauritius, Mozambique,
Namibia, South Africa, Swaziland, Tanzania, Zambia
and Zimbabwe between October 2009 and April 2010.
Gender Links (GL) undertook the study through the
Gender and Media Diversity Centre (GMDC), a
par tnership between media development
organisations and knowledge institutions.

For this research, a total of 31 individuals were
interviewed, comprising three staff, one male and two
females, and 28 students: three quarters of whom
were female.  Overall, 71% of respondents were female
while 29% were male.

This report should also be read together with the
regional report that makes comparisons between
institutions and also highlights best practices. GIME
findings for each country can be accessed on
www.genderlinks.org.za

Key findings

The key findings of this audit are:

Institutional policy framework

• There is neither a stand-alone gender policy, nor

is gender included in the University's overall

Mainstream newspapers in Mauritius. Photo: Kendy Mangra

E x e c u t i v e  s u m m a r yE x e c u t i v e  s u m m a r y
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Prescribed texts/readings/learning materials

• Materials and texts on gender are missing from

course curriculum. The wealth of gender and media
literature research and training materials that has
been published internationally, and within the
Southern African region, is missing from the
prescribed texts, readings and course materials used
in the media education and journalism training
curriculum.

Assessments

• Gender is not incorporated as a standard in any

systematic way in the media education and

journalism training department's assessments

or curriculum. The Department's assessments of
students' learning (exams, special assignments, etc.)
does not incorporate gender.

Research

• The University's academic research could be

improved to include more gender issues.

Gender and media issues have not become an area
of academic research and scholarship among
lecturers in the UOM Media and Communications
Unit. However, though there has been at least one
paper published on a topic related to gender, as
well as a few dissertations related to gender in the
media.

Structure of the report

The report comprises six sections which address
various aspects of the educational audit, from
curriculum to hiring practices. The sections are as
follows:

I: Sexism in the media - From the classroom to the
newsroom provides a background to gender in media
education and journalism in the region and Mauritius,
highlighting some of the key concerns.

II: Setting standards - Policy gaps looks at whether
the University of Mauritius has, and implements,
gender policies to create a gender-responsive
environment.

III: Women and Men as lecturers and students - Gender
within media education provides the regional data on
staffing and student enrolment in the 25 departments
of media education and journalism audited, and
details lecturers’ and students' perceptions and views
on the importance of gender.

level.  According to the data gathered, the Media
and Communications Unit has not yet implemented
specific modules focusing on gender in the
curriculum review processes.

• UOM has no institutional structure to

ensure that gender is included in the

curriculum. Several challenges obstruct gender
mainstreaming in curriculum at the UOM: Lecturers
have little knowledge of gender and the media
and it is also a difficult procedure to change
curriculum.  Staff members acknowledge there is
room for improvement when it comes to gender
issues.

• An optional gender-specific module is available

in another department. Although the Media and
Communications Unit Department has no gender-
specific module, an optional module on Gender
and Society is available within the department of
Sociology.  The module is not compulsory and
students in the Media and Communications Unit
do not receive any extensive theoretical grounding
in gender. However, a new module, Gender and the
Media, has recently been developed for a new
degree course in Sociology with a specialisation in
Gender studies. The elective module will be offered
to Communication students.

• Gender is incorporated into some course content.

 Some modules incorporate gender perspectives,
i n c l u d i n g  I n t ro d u c t i o n  t o  M e d i a  a n d
Communication; Communication Theory and Media
Criticism, Aspects of Film Theories and New Forms
of Media.

• Attention given to the topic of gender is

dependent upon lecturers' own knowledge and

commitment to mainstreaming gender in course

content. Lecturers have the freedom to draft their
teaching programme and there are no specific
guidelines on how to mainstream gender. This
creates an ad hoc approach to the incorporation of
gender into course content.

Teaching/learning

• Students expressed a keen interest in having

gender incorporated into their media training.

Students said there is a need for the department
to mainstream gender into their media education
and journalism training and they showed a
reasonable understanding of gender and media
literacy issues.

• There is a fair degree of gender awareness

among staff. Academic staff indicated that they
may highlight gender in their teaching depending
on the subject, but there is still difficulty in
incorporating gender into practical courses.
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opportunity for sustained training, provision of
information and an ongoing engagement with other
educators.

Next steps

There is a high level of willingness within the
Department of Media Studies to mainstream gender
into curriculum and departmental practices. Gender
is incorporated into some course content.

Lecturers cited some challenges, including: knowledge
about how to mainstream, lack of staff awareness
about gender in media education and journalism,
and not enough in-depth understanding about how
to incorporate gender into practical journalism
courses. However, they also expressed a willingness
to explore discussions on how to begin a process to
tackle these issues.

IV: Gender in the vision - Curriculum development looks
at whether gender is a consideration in the policies
and processes that shape media education and
journalism training curriculum at the University of
Mauritius.

V: Good intentions, mixed results - Teaching, texts,
research and assessments provides the study's findings
on how gender is being incorporated into teaching
and course content, as well as the findings on texts
used, research and assessments.

VI: Conclusion and recommendations.  This section
brings together key conclusions from the
Mauritius study, highlighting ideas for mainstreaming
gender, including through the use of new media, to
establish communities of practice (COP). The COP is
a community of journalism and media educators
across Southern Africa who appreciates the

“We (lecturers) pay lots of attention
to gender and factor gender in the
content of our courses”.

- UOM lecture,
Christina Chan-Meetoo

The GMBS found that women constituted 17% of
news sources in Mauritius. The Global Media
Monitoring Project (GMMP) conducted two years later,
recorded a significant improvement in the proportion
of female news sources, with 24% of stories featuring
a woman. However, women's voices were almost
absent in coverage of certain occupational categories
such as economics, politics and sports, but they did
dominate in the home-maker, beauty contestant and
sex work categories. This finding illustrates just one
of the ways in which the media reinforces gender
stereotypes.

Like many journalism and media training
institutions in the region, there are more
female than male students in the
Department of Media Studies. Yet Glass
Ceilings: Women and Men in Southern
African Media (2009) research points out
that there are more male than female
journalists in the newsrooms in Mauritius.
What happens to women media graduates
after they leave school? This section
attempts to bring the gender and media
landscape in Mauritius into perspective, creating links
that can assist in understanding gender in media
education.

To fully understand why gender should be
mainstreamed in journalism and media curriculum,
the research drew on three research projects which
have been undertaken by GL in Southern Africa. These
are the Gender and Media Baseline Study (GMBS) of
2003, Glass Ceilings: Women and men in Southern
Africa media (2009) and the Gender and Media
Progress Study (GMPS) 2010.

Mass Communications students in the classroom. Photo:  Loga Virahsawmy

I. Sexism in the media: From the classroom to the newsroomI. Sexism in the media: From the classroom to the newsroom



As illustrated in Figure 1.1 (GMPS, 2010), gender
equality is not considered newsworthy by the
Mauritius media. It accounts for just 0.6% of total news
coverage compared to sports (27%), economics (12%)
and politics (12%).

Although women's voices are still seldom heard in
the country's media, the 2010 GMPS found a small
improvement from the GMBS: Women now constitute
19% of news sources in Mauritius, an improvement
from the 2003 result of just 17%. The proportion of
women sources in Mauritius is the same as the regional
average and slightly higher than the GMMP global
average (18%). However, the low proportion of women
sources presents a challenge for the Mauritius media
in meeting the 2015 SADC Protocol on Gender and
Development's target of ensuring gender parity in all
decision-making positions.

Figure 1.2 illustrates that women constitute 33% of
employees in Mauritius media houses, which is below
the regional average of 41%.  In most cases, media
houses still fall far short of the SADC target of gender
parity by 2015.

Table 1 illustrates findings from the 2009 Mauritius
Glass Ceilings: Women and men in Southern African
media report found that men constitute 67% of
employees in media houses and 64% of those on
boards of directors in media houses. Just 22% of senior
managers and 25% of top managers are women. In
addition, women constitute 36% of those on boards
of directors in media houses in Mauritius, compared
to 28% in the regional study.

In terms of institutional transformation, Glass Ceilings
found that 33% of media houses in Mauritius have
gender policies, while 56% have sexual harassment
policies.

Gender and media training

The research carried out by GL and referred to earlier
provides a wealth of insights into gender in the
newsrooms, editorial practices, content and the needs
of consumers. Editors interviewed throughout the
region and during national forums on the findings of
these studies, indicated a need for journalists and
editors to be trained on how to report on issues from
a gender perspective and to cover gender equality
and women's rights issues as a specialised area of
reporting.

This research can be used to develop targeted training
and further research initiatives by departments of
media education and journalism training in tertiary
institutions, thereby generating knowledge for the
theoretical and practical aspects of departmental
training programmes.

The 2001 Needs Assessment identified new areas of
training, one of which was the mainstreaming of issues
such as human rights, HIV and AIDS and gender into
media education and journalism training. All of these
areas required a framework, methodologies and
teaching materials to achieve this.

Training, like policy, is one of the most effective ways
to begin to change attitudes and practice. Azhagan
Chenganna, a lecturer from the UOM, has noted that
one of the main reasons for incorporating gender in
media education is because it is an ethical concern
and including gender allows journalists to give a voice
to women and provide for equitable reporting.
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Figure 1.1: Topics covered by media - Mauritius
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Figure 1.2 Total number of employees in
Mauritius compared to the region
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Table 1: Percentage of employees
in Mauritius by sex

Percentage of
employees by sex

Non-permanent
Semi-skilled
Unskilled
Skilled technical
Professionally
qualified
Senior management
Top management
Board of directors

33

52
30
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22
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22
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31
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28
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Culture/tradition



The principles and standards for
incorporating gender into institutional
practices and procedures start with the
policy framework. Evidence shows that
across all sectors and institutions in
society, gender is unlikely to be
systematically mainstreamed unless there
are policies, guidelines and procedures
that clearly spell out institutions'
commitment to gender equality and the
setting of clear targets for measuring how
well an institution is doing to achieve its
goals.  This section summarises the overall
f indings on gender and sexual
harassment policy frameworks.
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points of view and the ability to get to the core” of
matters.1

Whether “making sense” of the developmental
challenges Southern African countries face today
requires new types of media and journalism training,
or an infusion of new tools and skills into existing
training, is a subject of ongoing debate. At the heart
of this discussion is also the link between journalism
and media training and the industry those who are
trained join.

In Southern Africa, opportunities for greater synergy
between media and journalism training institutions
and the media industry have been created by the
plethora of research on gender and the media during
the last seven years, and by the presentation of these
findings to the media throughout the region. Media
managers and journalists want courses, guidelines,
policies and training on how best to incorporate
gender into the practical skills of reporting, as well as
the conceptual knowledge to understand the gender-
dimensions of the issues the media report on daily.

The creation of a framework that provides a common
set of standards for journalism and media education
and training allows trainees to move between different
training sites. The other important change in the
education context is the recognition of prior learning.
The existence of standards against which a
qualification is granted means that people who have
worked in the industry for a long time can apply to
get their experience formally accredited. They could
also then join formal training courses and be given
credit for what they already know.

As these standard-setting structures are put in place
it is critical that gender is integrated as a core standard
in journalism and media education and training.

Why is gender important in journalism and media

education and training?

As a major source of information for a large segment
of the public, the media must play a critical role in
monitoring power and providing a forum for public
criticism, dialogue and debate. It must also take on
the task of helping audiences make sense of the
complex issues around them. This requires journalists
who have “the ability to look at things from multiple

II. Setting standards: Gender policy gaps

“I have incorporated gender into
certain modules taught; discussed
gender issues in seminars; and I
choose reading materials on gender
issues for the students.”

- Senior UOM lecturer,
Roukaya Kassenally

1 Bill Kovach & Tom Rosenstiel, The Elements of Journalism, What Newspeople
Should Know and the Public Should Expect, 2001, 2007, Three Rivers Press, New
York.

Representatives of the Ministry of Gender Equality taking part in a Gender Links cyber dialogue.
Photo: Loga Virahsawmy

II. Setting standards: Gender policy gaps



Gender policy

Figure 2.1 illustrates that of the institutions surveyed
for this audit, seven (28%) have a stand-alone gender
policy.  UOM does not have a stand-alone gender
policy, nor is a commitment to gender equality stated
in the overall policy framework.

Sexual harassment policy

Intimidation of members of staff and students in
academic communities has been a growing area of
concern in institutions of higher learning across the
globe.  There are two types of harassment cited in
studies that can occur in higher education against
women - intellectual harassment and sexual
harassment. Intellectual harassment which is defined
as “anti-feminist intellectual harassment” consists of
attacks on women's studies programmes and curricula
and devaluing courses or research that address gender
issues. This form of harassment puts pressure on
female professors and students to prove themselves
more capable than their male colleagues.2 Sexual

harassment, which includes verbal or physical
conduct of a sexual nature, sexual advances and
requests for sexual favours is based on the use of
sexual inequality to maintain or reinforce power
structures in the workplace or university.2

These forms of harassment may build incrementally
to create hostile environments for women in
institutions of higher education. In 1994, a paper
issued by African-Rights, a London-based NGO,
collated diverse examples of severe abuse in African
universities and schools. Examples were cited from
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newspapers, occasional papers, interviews, and
workshop reports, and included 17 institutions in 12
different countries.  The GIME research focused on
sexual harassment.

UOM does not have a stand-alone policy on sexual
harassment. However, there is a Code of Discipline
for all registered students. The code regulates
disciplinary action for breaches of the University's
General Regulations for students. Disciplinary Powers
are held with the Senate, the Vice Chancellor and
Discipline and Appeals Committees. This audit found
no specific documentation on how the University
handles sexual harassment of students and staff, or
the sexual harassment of students by staff.

This audit also did not find any evidence of gender in
the overall institutional policy framework and
guidelines.

Of the 25 institutions audited, 11 (44%) have sexual
harassment policies, while 56% do not. UOM does
not have a gender or sexual harassment policy and,
unlike many other universities in the region, is also
not a member of the Southern African Network of
Higher Educational Institutions Challenging Sexual
Harassment and Sexual Violence (NETSH).

In Glass Ceilings: Women and men in Southern Africa
media, only 28% of media houses sampled had sexual
harassment policies. This implies that journalists and
students in the field have little formal protection from
sexual harassment. The development, publicising and
implementation of sexual harassment policies in the
media and institutions of higher learning is thus a key
priority.

Yes
No

Figure 2.1: Gender policies in SADC -
proportions of institutions of higher

learning with stand alone gender policies

Yes
No

Figure 2.2: Sexual harassment policy -
proportion of institutions of higher learning

with sexual harassment policies

56%

44%

72%

28%



The previous section pointed out that UOM has no
gender policy and no sexual harassment policy. This
chapter provides the data on the numbers of female
and male academic staff and students at UOM. This
is illustrated against regional data and explores the
views of lecturers and students and their perspectives
on why gender is important in media education and
journalism training.

Staff composition

As far as women on staff, the Department of
Communications Unit has reached and surpassed
gender parity in terms of its academic staff.

As illustrated in Table 2, the majority of staff members
in the department are women.  With 79% women as
staff members, Mauritius has the highest number of
female staff in the audit.
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As far as media education and training institutions,
the study found that in institutions where sexual
harassment policies are in place, there was little
knowledge of the existence, or content, of these
policies among staff and students interviewed.

2    Julie L. Andsager, Sexual Harassment in Communication Graduate Schools, in
Seeking Equity for Women in Journalism and Mass Communication Education,
A 30-year Update, Ramona Rush, Carol Oukrop and Pamela Creedon , Lawrence
Erlbaum Associates, Publishers, London, 2004. 349. Andsager uses definitions
of intellectual harassment provided by A. Koldony (1996). Paying the price of
antifeminist intellectual harassment in Anti-Feminism in the Academy, New
York, Routledge and J.R. Martin (2000) Coming of age in academe: Rekindling
women's hopes and reforming the academy. New York, Routledge.

 3  Julie L. Andsager, Sexual Harassment in Communication Graduate Schools, in
Seeking Equity for Women in Journalism and Mass Communication Education,
A 30-year Update, Ramona Rush, Carol Oukrop and Pamela Creedon , Lawrence
Erlbaum Associates, Publishers, London, 2004. 349.

“At this point, we need to change the university
recruitment policy to ensure that equal opportunities
are extended to both women and men. This,
accompanied by lucrative packages, will assist in the
process of staff retention.”

- Francis Chikunkhuzeni, Dean of Education
and Media Studies, UNIMA

Communications students at a focus group discussion. Photo:  Loga Virahsawmy

Figure 3.1 illustrates how, in terms of staff composition,
the department compares to other institutions audited
in Southern Africa. Compared to the region (38%), the
percentage of female staff at UOM is the highest at
79%. This might be attributed to the fact that many
men leave the country to pursue studies and work
abroad.

Table 2: Staff demographics

Staff
Students

No. of
men

Total
%

women

4
16

19
89

79
82

No. of
women

15
73

Figure 3.1: Percentage of female versus male
staff in Mauritius compared to region

% Female staff
% Male staff

Region
Mauritiu

s

80%
70%
60%
50%
40%
30%
20%
10%

0%

79

21

38

62

III. Men are lecturers and women are students: Gender
within media education
III. Men are lecturers and women are students: Gender
within media education



Figure 3.2 illustrates that Lesotho and Mauritius have
more female staff members than male. South Africa
has achieved parity and all other countries have more
male than female staff.

The findings of this audit in terms of staff composition
in the departments of journalism and media education
and training illustrate that there is a gap between
policies, where they exist, and implementation of
these policies to achieve gender parity among staff
within academic departments.

Student demographics

At 82%, females are the majority of students in the
department.

Figure 3.3 shows how the Department compares to
the regional average when it comes to student
enrolment. Throughout most of the region female
students outnumber male students in media training
departments (61% compared to 39% male students).

However, larger numbers of women in media
education and journalism classes does not translate
into large numbers of women in the newsrooms where
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sex discrimination and gender un-friendly working
environments lead to more women opting out of the
mainstream media as the 2009 Glass Ceilings study
revealed4.

The high numbers of female students in institutions
of higher learning offering journalism and media
education and training need to be contextualised. A
first and very important indicator is how many of the
students registered at undergraduate level actually
complete the course. The GIME research did not ask
this question, which needs to be the subject of further
research. There is need to know and understand over
a three year period how many women start and
progress through to the end of the course. The
qualitative aspect of the study must include questions
about why female students leave during their studies.

Figure 3.2: Staff demographics by country % Female
% Male
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Figure 3.3: Percentage of female and male
students in Mauritius compared to region
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4   Pat Made and Colleen Lowe Morna, editors, Glass Ceilings: Women and men in
Southern African media, Gender Links. 2009. 10-11.

Chritina Chan Meetoo, Ramola Ramtohul and Roukaya Kasenally, lecturers of the University of
Mauritius at the consultative workshop. Photo: Loga Virahsawmy
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This section looks at how (and if ) gender is
mainstreamed in curriculum development, the
institutional mechanisms in place to manage gender
mainstreaming in curriculum, and some of the
challenges identified by the respondents to using
gender as a principle and standard for curriculum
development.

Is gender a consideration in curriculum

development?

The current Communications Unit curriculum was last
reviewed in 2007. Curriculum reviews normally takes
place every two to three years. Gender has not been
a consideration in the curriculum review process so
far.

”Integrating gender in media education
is also an ethical concern, because it
allows journalists to give a voice to women
and provide for equitable reporting.”

- UOM lecturer, Azhagan Chenganna

Roukaya Kasenally discusses gender in media education at the consultative meeting.
Photo: Loga Virahsawmy

72%

28%
Yes
No

Figure 4.1: Gender in curriculum review -
gender considered in journalism and

media education and training curriculum review in
institutions of higher learning in Southern Africa

A high proportion of institutions (72%) do not consider
gender in curriculum review as seen in Figure 4.1. This
can be attributed to the lack of a mechanism which
clearly defines how gender should be mainstreamed
in the curriculum.

The audit of the UOM Media and Communication Unit
found little evidence of gender as a key component
of the media education and journalism training
programme. Students expressed the need for a more
systematic approach to mainstreaming gender into
their training, adding that the core training and
support for women in media should begin in the
learning institution.

Challenges such as knowledge of how to do it, lack
of awareness among staff of the importance of gender
and the absence of a policy framework to support
gender mainstreaming were cited by lecturers, who
expressed willingness to engage in discussions about
how to better incorporate gender.

UOM's curriculum review process involves:

• Members of the unit brainstorm on the nature and
type of changes to be made, taking into
consideration local needs and international trends;

• Feedback from external examiners;
• The creation of a Board composed of media

practitioners, external experts and lecturers from
the Unit to brainstorm and discuss proposed
changes to the curriculum;

IV. Gender in the vision: Curriculum developmentIV. Gender in the vision: Curriculum development
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• A formal presentation at departmental level, given
that most programmes are inter-disciplinary; and

• Presentation of the proposed curriculum to the
faculty board for approval.

Although gender is not formally incorporated into
the curriculum review process through policy
guidelines, senior lecturer Roukaya Kasenally says she
has incorporated gender into certain modules,
discussed gender issues in seminars and selected
reading materials on gender issues for her students.

Figure 4.2 shows that just 16% of institutions of higher
learning in Southern Africa have put systems in place
to ensure mainstreaming of gender in academic
curriculum. Such institutions also need mechanisms
that can champion gender within university structures
and institutional practices.

Challenges to including gender in journalism and

media education and training

Overall, some members of the UOM Communications
Department are committed to incorporating gender
into its curriculum and to promoting gender equality
inside and outside the department. However, lecturers
interviewed said if the department is to successfully
implement a mainstreaming strategy academic staff
need more capacity building on gender and media
issues.

Gender in media education and journalism

training

Curriculum development and course content

Curriculum development

Another particular challenge in mainstreaming gender
in all courses has been to integrate gender in practical

courses. In such courses there is often insufficient
time to deal with the theoretical issues around gender
and media at length.

Outside the curriculum, academic staff members try
to incorporate gender into courses.

84%

16%
Yes
No

Figure 4.2: Institutional mechanisms to ensure
gender mainstreaming in curriculum in

institutions of higher learning in Southern Africa

UOM lecturer Christina Chan-Meetoo:

“Gender is an integral part of social, economic, cultural
and political life. The media and journalists deal a lot
with social issues and they must therefore know how
to deal with gender issues. Nowadays the media and
journalists deal a lot with social issues and they must
therefore know how to deal with gender issues.”

Senior lecturer Kasenally noted that while individual
lecturers have made efforts to incorporate gender
into their course content through teaching, the
systematic incorporation of gender into the media
education and journalism programme has been
hindered by the lack of trained staff and the lack of
a policy which mandates faculties, departments and
lecturers to mainstream gender into their curriculum,
teaching and research.

Media is also seen as a soft science which increasingly
requires an interdisciplinary approach; with greater
interaction and collaboration across departments
and units so as to incorporate pertinent perspectives
such as gender.

A new degree course on Journalism is currently being
devised and gender approaches will be incorporated
within the content.

It should also be noted that the Sociology Unit, which
forms part of the same department, is currently
working on setting up a Centre for Gender Studies.
It is also reflecting on the introduction of a Masters
course on Gender Studies. A member of the unit,
Sheila Bunwaree, holds a Chair in Gender and
Development Studies. The Media and Communication
Studies department collaborates with the Sociology
Unit on a regular basis.

A strategy to mainstream gender in the curriculum

UOM male lecturer Azhagan Chenganna said it is
important to incorporate gender in media education
and training so that journalists are empowered to
articulate and reflect on gender in their news
reporting. ”Integrating gender in media education is
also an ethical concern, because it allows journalists
to give a voice to women and provide for equitable
reporting,” he said.
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One of the most important subject offerings in
journalism and media education and training is media
ethics. Media ethics speak directly to accuracy, balance
and fairness: the basic tenets of journalism. Gender
is central to issues of accuracy, balance and fairness.

Course content

There is no specific module on gender and the media
in the diploma and degree programme, but lecturer

Chan-Meetoo said: “we (lecturers) pay lots of attention
to gender and factor gender in the content of our
courses.”

For example, in her course on the film industry, Chan-
Meetoo said: “we discuss the representation of women
in films. Why should women be more exposed as skin
than men? Who views these films? Are the films trying
to give satisfaction to the voyeurs?  Who are the
spectators? Are these cultural industries not focusing

Gender training goes to newsrooms: Loga Virahsawmy at Impact News. Photo:  Colleen Lowe Morna

“Incorporating gender in training is important to help
understand the roles of women and men in society and
how these are changing; get a better insight on gender
equality; and to help to challenge traditions and
conventions and to think outside the box.”

- First year student

V. Good intentions, mixed results: Teaching, texts, research and
assessments
V. Good intentions, mixed results: Teaching, texts, research and
assessments
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on serving men foremost? Why are women more
represented in serials?  In serials like Desperate
Housewives, women are always depicted as secondary
characters or hysterical and need a man to fulfil and
give them happiness and attend to them.”

This audit found that lecturers incorporate gender
into their teaching in the following courses: Aspects
of Film Theories, Advanced Reporting, New Forms of
Media, Communication Theory and Media Criticism,
M e d i a  L a w  a n d  R e s e a rc h  M e t h o d s  fo r
Communications.

Lecturer Azhagan Chenganna said: “Gender in media
education is also about encouraging female students
to join the profession of journalism. If gender parity
between men and women in news organisations is
not yet a reality, female students in our courses are
being encouraged to take the challenge and to join
the profession and to develop specialisation skills
(environment, HIV and AIDS, science, politics) so that
they are able to show leadership in these fields and
be able to take up editorial responsibilities in news
organisation. For those who are already in the
profession, gender consideration allows them to
reflect on the culture, constraints and opportunities
that exist in newsrooms in terms of career
a d v a n ce m e n t  a n d  t a l e n t  m a n a g e m e n t .”

Chenganna incorporates gender into his teaching
and assessments. Students are required at the end of
one of his courses to produce real stories for the media,
and topics on gender issues have been assigned in
the past. The lecturer says he encourages all of his
students to source their information from a wide
spectrum, including women, when reporting. “It seems
easier for students to source information from
official/institutional set-ups which are male-centric.”

First year students who participated in a focus group
discussion for this study agreed that incorporating
gender in their training is important to help them to
understand the “roles of women and men in society
and how these are changing; get a better insight on
gender equality; and to help them to challenge
traditions and conventions and to think outside the
box.”

Final year students interviewed said that gender in
media education is important, yet they added that
because most of their lecturers are women,
systematically incorporating gender into their media
education has been taken for granted.

Prescribed materials and textbooks

The audit found some evidence of the use of the range
of international and regional materials that exist on
gender and media issues in the Unit of Media and
Communication Studies. For example, in Aspects of
Film Theories there is a specific lecture on
psychoanalytic and feminist approaches to film studies
with references to Laura Mulvey's paper Visual Pleasure
and Narrative Cinema. Reference is also made to Janice
Radway on romance reading and Judith Butler on
queer theories.

Research

While the study did not find evidence of extensive
academic research on gender and media issues among
lecturers, students have shown an interest. For
example, several student dissertations have been
written on topics related to gender and the media,
including:

• In 2004, one female student wrote: The Portrayal of
Sports Women in the Media - A Mauritian Perspective;

• In 2006, a female student wrote on The Portrayal of
Women in Newspapers Advertisements;

• In 2007, a male student worked on the Gender
representation in the Mauritius Broadcasting
Corporation 19H30 news;

• In 2008, a female student wrote on The Iconic
Representation of Barbie in Contemporary Society:
The case of Mauritius;

• In 2009, a male student wrote his dissertation on A
Critical Analysis of Communication Campaigns, which
focused on how Mauritian women living with HIV
and AIDS are stigmatised. In the same year, a female
student wrote her dissertation on: Can the print
media help towards empowering poorer women?

Gender and media research among academics needs
to be encouraged in order to strengthen the
foundation of knowledge production on gender in
the Southern African media, as well as knowledge on
trends and histories of Mauritian women in journalism
and in the media sector. This audit provides insight
into other areas of research needed on the gender
structure of media education and journalism
departments in tertiary institutions and the gender
structure of journalism courses.
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This section brings together key conclusions and
recommendations from the Mauritius study. It starts
with findings from the study on how educators view

the way forward. The key recommendations are then
summarised thematically, following the structure of
the report.

Kubi Rama (Gender Links) presents ways forward at the World Journalism Educators Conference in Grahamstown, South Africa. Photo:  Jennifer Elle Lewis

VI. Conclusion and recommendations

Assessment

As noted in the limitations of this study, there were
weaknesses in the conceptual understanding of “what
to look for” in terms of assessments. The majority of
the evidence pointed to no incorporation of gender
into assessments, but this needs to be examined
further. However, some examples of how gender can
be incorporated into student assessments - exams
and continuous assessments - were identified through
interviews with lecturers. The strongest evidence and
examples of how gender is incorporated into

assessments could be found for gender-specific
courses available.

This study found some evidence of exams or other
forms of continuous assessment that incorporate
gender into the content of questions, exercises or
special assignments to evaluate students' learning
and knowledge of gender and media issues. In the
New Forms of Media course, reference was made to
inequalities due to the digital divide (whereby
students had to refer to the gender dimensions).

VI. Conclusion and recommendations
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While lecturers and students expressed willingness
for gender to be incorporated into the media
education and journalism training offered at the
University of Mauritius, there is little conceptual
understanding of gender and media issues among
the staff and students. The study also noted some
resistance to gender in media training from some
male students, who believe that studying with female
students is an expression of their gender-sensitivity.

There is no institutional gender policy framework at
the University of Mauritius that gives priority to gender
as a critical component of teaching, learning and
research, and gender is not a standard for assessing
the curriculum.

Strategies to enhance the department's awareness of
gender and media as an area of media scholarship
and training, as well as knowledge of how to
incorporate gender into media education and
journalism training programmes, are critical for
eliminating several of the barriers that hinder the
mainstreaming of gender.

Key strategies and recommendations for the way
forward include:

Policy framework

• At institutional level, developing gender-responsive
human resources, staff development and student
enrolment policies or measures are essential for
ensuring a gender balance in the staff component,
and for achieving gender parity in student
enrolments at the University of Mauritius.

• The institute needs to develop a Sexual Harassment
Policy

• At departmental level, guidelines on how to
incorporate gender into media education and
journalism training, as well as mechanisms and tools
for monitoring the implementation of these
guidelines, are essential for ensuring consistency
in the mainstreaming of gender by all full- and part-
time staff.

Curriculum/course content

• A review of curriculum development policies and
procedures to identify ways to guide the
incorporation of gender into the mainstream of

curriculum development processes needs to be
undertaken.

• Training and development programmes to build
the capacity of staff in the department to
mainstream gender into the development of course
content and teaching.

• Mechanisms to ensure that all new staff and guest
lecturers, are oriented to the departments' course
content and teaching approaches for mainstreaming
gender into media education and journalism
training.

• Incorporate more guest lecturers with knowledge
and specialisation in gender and media.

• Develop a gender-specific module.

Teaching materials/texts

• Developing a bibliography or reference guide of
the plethora of international and regional teaching
materials, texts and research in all areas of media
specialisation to guide lecturers when choosing
reading materials, with a specific focus on identifying
materials that can be made available in French.

• Identifying virtual and physical resource centres
that media education and journalism training
departments can access for information, research
and training materials on gender and the media in
French.

Staff development

• Training of lecturers on issues of gender is important.
In addition, it is imperative to ensure that all staff
members contribute to course content and teaching
approaches for mainstreaming gender into media
education and journalism training.

• Training and development programmes to build
the capacity of full-time and part-time lecturers in
both departments to mainstream gender into the
development of course content and teaching.

Networking with Media Industry and Media

Development NGOs

• Create linkages between lecturers and students at
UOM and the GMDC to foster dialogue, exchange
materials and network with other media education
and training institutions in Southern Africa on
gender and media issues, especially institutions in
other French-speaking countries in Southern Africa.
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Annex: LIST OF INTERVIEWEES

Student focus group - Year IV

Female

Kamlini Sunkoorah
Atisha Appadoo
Nausheen Aullybux
Caroline Assy
Ariele Poche
Martine Luchmun
Geetanjalee Lallbeeharry
Nausheen Aullybux

Annex: LIST OF INTERVIEWEES

Male

Mikael Gujadhur
Yavin Bholah
David Chinapah
Saylesh Ramcharun
Issaie Mourade
Naime Luchmun

Student focus group - Year I

Female

Jayshree Beekharry
Shaila Hookoom
Karishama Roopun
Diya Joganah
Michaella Charlot
Emilie Carver
Reina Veerabadren
Sabine Lourde
Sonia Pellegrin
Naeema Caunhye
Elisa Rosse
Arokrasami Vania

Male

Sanju Jhugroo
Shamil Sookia

Academic staff

Female

Roukaya Kasenally
Chistina Chan-Meetoo

Male

Azhagan Chenganna



Media provisions in the
SADC Protocol on Gender and Development

Ensure gender is mainstreamed in all information, communication and media policies,
programmes, laws and training in accordance with the Protocol on Culture, Information
and Sport.

Encourage the media and media-related bodies to mainstream gender in their codes of
conduct, policies and procedures, and adopt and implement gender aware ethical
principles, codes of practice and policies in accordance with the Protocol on Culture,
Information and Sport.

Take measures to promote the equal representation women in the ownership of, and
decision making structures of the media accordance with Article 12.1 that provides for
equal representation of women in decision making positions by 2015.

Take measures to discourage the media from:

• Promoting pornography and violence against all persons, especially women and
children;

• Depicting women as helpless victims of violence and abuse;

• Degrading or exploiting women, especially in the area of entertainment and advertising,
and undermining their role and position in society; and

• Reinforcing gender oppression and stereotypes.

Encourage the media to give equal voice to women and men in all areas of coverage,
including increasing the number of programmes for, by and about women on gender
specific topics and that challenge gender stereotypes.

Take appropriate measures to encourage the media to play a constructive role in the
eradication of gender based violence by adopting guidelines which ensure gender
sensitive coverage.



www.genderlinks.org.za

"If it weren't for the concerted, specific efforts targeted at
mainstreaming gender in society in general, and in journalism
curriculum in particular, human progress will be retarded and
incomplete."

Dr. Tjama Tjivikua, Rector,Polytechnic of Namibia


