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E xe c u t i ve s u m m ar y

“Surely, the solution to this
gigantic problem lies beyond
mainstreaming gender in
journalism education. But that
doesn't mean that we should give
up or become complacent. If it
weren't for the concerted, specific
efforts targeted at
mainstreaming gender in society
in general, and in journalism
curriculum in particular, human
progress will be retarded and
incomplete.”
- Keynote address Tjama
Tjivikua, Rector: Polytechnic of
Namibia
Presented at the GIME
conference, 29 March 2010

PON's Emily Brown presents at the World Journalism Education Conference.

The audit of Gender In Media Education in Southern
Africa (GIME) is the most comprehensive study yet
undertaken of the gender dimensions of journalism
and media education and training in tertiary
institutions in Southern Africa. The audit of the
University of Namibia (UNAM) and Polytechnic of
Namibia (PON) is part of a larger GIME audit that was
administered in 25 institutions in 13 countries
including Botswana, Democratic Republic of the
Congo (DRC), Lesotho, Madagascar, Malawi, Mauritius,
Mozambique, Namibia, South Africa, Swaziland,
Tanzania, Zambia and Zimbabwe between October
2009 and April 2010. Gender Links (GL) undertook the
study through its Gender and Media Diversity Centre
(GMDC) and through a partnership between media
development organisations and knowledge
institutions.
For this research a total of 34 persons were interviewed
comprising five staff members and 29 students. Of
that 60% of staff and 45% of students were female.
This report should be read together with the regional
report which makes comparisons between
institutions and also highlights best practices. GIME
findings for each country can be accessed on
www.genderlinks.org.za

Photo: Jennifer Elle Lewis

Key findings
The key findings of this audit are:
Institutional policy framework
• Neither institution has a gender policy. Presently
there are slightly more female than male students.
No affirmative action measures are used by the
media education and journalism training
departments at both institutions to ensure 50/50
enrolment of female and male students. Points
earned in matriculation exams, qualifications,
industry experience and performance in interviews
are among the criteria used to assess students for
entry into the programmes.
• Gender is not covered in curriculum policies at
institutional or departmental level. There are no
institutional or departmental policies, guidelines or
procedures for incorporating gender into the
curriculum and/or course content of the institutions'
media education and journalism training
programmes.
• There are no stand-alone policies on sexual
harassment at PON or UNAM. Sexual harassment
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can be found within the institutions' Code of
Conduct and Disciplinary Code and Procedures but
not as a stand-alone policy. Evidence of application
of the code in sexual harassment cases was not
obtained during this research.
Gender within the media studies departments
• There is almost gender parity among staff at
both institutions. Women make up 47% of staff at
both PON and UNAM, which is slightly more
equitable than the regional average of 38% for
female staff. This places the country within the top
five in the region, with Mauritius (79%), Lesotho
(67%) and South Africa (50%) leading the pack.
• The Heads of Department at both PON and
UNAM are female. While there are more female
full-time lecturers than males at PON, the two fulltime lecturers for media education and journalism
training at UNAM are both men.
• There are slightly more female than male
students. Females comprise 60% of the media
education and journalism training departments at
PON and UNAM, similar to the regional average of
61%.
• There is a disparity between the percentage of
female staff (47%) and students (60%) in
Namibia. This shows that while more work can be
done, Namibia is progressing much better in terms
of an equal staff to student ratio than the rest of the
region. For example, DRC has a high proportion of
female students (77%) compared to a low
proportion of female staff (18%).
Curriculum development and course content

• There is some gender incorporated into course
content. At both PON and UNAM, gender is
incorporated into the content of courses such as
Specialised/Advanced Reporting, Language for the
Media, Media Ethics, Contemporary Social Issues,
and Advertising. However, the attention given to
gender is dependent upon the lecturer's personal
knowledge and commitment to mainstreaming the
topic into lectures, readings and assessments.
• There was no marked difference between PON
and UNAM in the incorporation of gender into
the entry-level media education and journalism
departmental programmes. Although PON's
Department of Media Technology participated in a
pilot project (2001-2004) with Gender Links to
mainstream gender into entry-level journalism
education, both institutions performed the same
in this area. The PON's reasons for not sustaining
the pilot project included staff turnover; resistance
from one lecturer who had been part of the process
and the lack of mechanisms to manage this and an
absence of orientation or other programmes to take
new staff through the original process and thus
build their understanding of how to mainstream
gender into their courses and work.
• Yet both institutions serve as models for
mainstreaming. However, the UNAM HIV/AIDS
Policy and PON's pilot project with Gender Links on
mainstreaming gender into entry-level journalism
education both serve as models for mainstreaming
gender in teaching, research and other activities of
media education and journalism training
departments. The findings of this research have
inspired both institutions to move gender into a
more prominent place in departmental programmes
and policies.

• No gender specific courses. There are no gender
specific media modules in the media education and
journalism training diploma and degree
programmes offered by PON and UNAM. However,
following this research both institutions have placed
gender in the curriculum for entry level courses.
• But theoretical underpinnings are provided at
UNAM. Media studies and journalism students at
UNAM are introduced to theoretical courses on
gender through a core requirement for all first year
university students, and because of a dual degree
programme. Students at UNAM major in media
studies and in another discipline such as Politics,
Sociology or Psychology. They are introduced to
gender issues in these courses, as well as in the
content of their media education and journalism
programme.

Irene !Hoaes from New Era, Namibia writes a story at the GEM Summit.
Photo: Trevor Davies
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• Strategic entry points are possible with both
institutions. There are strategic opportunities to
work with the two institutions between 2010-2011
to mainstream gender into media education and
journalism training. UNAM begins its curriculum
review in 2010, while PON will conduct its next
review starting in 2011. PON and Gender Links have
also recently signed a Memorandum of
Understanding and entered into an official
partnership.1
Teaching/learning
• There is a fair degree of gender awareness
among staff. Departmental staff highlighted
knowledge of how to mainstream gender and how
to counter gender fatigue. They also noted the lack
of an institutional gender policy; unseen attitudes,
prejudices and biases that exist amongst some staff;
and no monitoring and evaluation or other
mechanisms to systematise how gender is
mainstreamed, as key challenges to incorporating
gender into their work.
• Likely accounting for reasonable gender and
media literacy among students. Students in the
media education and journalism departments at
PON and UNAM are aware of the importance of
incorporating gender into their degree programmes,
and can apply their basic gender and media
understanding to identify gender biases and
stereotypes as consumers of Namibia's media.

evaluate their programmes. Gender is not
incorporated into these assessments, nor is it a
criterion used by the Namibian media sector when
providing guidance and input to the departments
on the course content and orientation of their media
education and journalism programmes.
• Gender as a criteria for assessment is left up to
staff and students. There is some evidence of
gender being incorporated into exam assessments
and special projects for final assessments in some
courses by both lecturers and students at PON and
UNAM; but this is dependent on the lecturers' and
students' interest in gender and media issues.
Research/Publication
• Academic research could be improved. While
there are examples of students' theses and special
projects on gender and media issues, as well as
projects on women's representation and gender
stereotypes in the media, gender and the media
has not become an area of academic research and
scholarship among the lecturers within the
institutions' media education and journalism
training departments.
Structure of the report
The report comprises six sections which address
various aspects of the educational audit, from
curriculum to hiring practices. The sections are as
follows:

Prescribed texts/readings/learning materials
• Gender is missing from course material. The
wealth of gender and media literature, research and
training materials that has been published
internationally and within the Southern African
region is missing from the prescribed texts, readings
and course materials used in PON and UNAM
curriculum.

I: Sexism in the media - From the classroom to the
newsroom provides a background to Gender in Media
Education and journalism in the region and Namibia,
highlighting some of the key concerns.
II: Setting standards - Policy gaps looks at whether the
University of Namibia and Polytechnic of Namibia
have, and implement, gender policies to create a
gender-responsive environment.

Assessments
• Gender is not incorporated as a standard in any
systematic way in the media education and
journalism training department's assessments
or curriculum. Gender is not incorporated in the
assessment criteria used by the Namibian
Qualifications Authority, the body which certifies
and sets the standards for higher education.
Relevance to the Namibian media industry's needs,
and a good balance between theory and practical
application, are the main criteria used by the
journalism and media studies departments to

III: Men are lecturers and women are students - Gender
within media education provides the regional data on
staffing and student enrolment in the 25 departments
of media education and journalism audited, and
details lecturer and students' perceptions and views
on the importance of gender.
IV: Gender in the vision - Curriculum development looks
at whether gender is a consideration in the policies
and processes that shape media education and
journalism training curriculum at the Polytechnic of
Namibia and University of Namibia.
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V: Good intentions, mixed results - Teaching, texts,
research and assessments provides the study's findings
on how gender is being incorporated into teaching
and course content, as well as the findings on texts
used, research and assessments.
VI: Conclusion and recommendations: This section
draws on a pilot project in Namibia to mainstream
gender in education which is supported by UNESCO
and already underway. It highlights ideas for
incorporating this across the region, including through
the use of new media, to establish communities of
practice (COP). The COP is a community of journalism
and media educators across Southern Africa who
appreciate the opportunity for sustained training,
provision of information and an ongoing engagement
with other educators.
Next steps
This audit found commitment among lecturers and
students to the mainstreaming of Gender in Media
Education and journalism training, as well as evidence
of ways in which gender is now incorporated into
content, teaching and assessments. Yet there is no
comprehensive policy framework at either institution
to entrench gender as a key criterion in curriculum
development policies, processes and procedures.
Capacity building, gender policies and implementation measures and guidelines are the key areas for
systematically mainstreaming gender into media
education and journalism training.

Lecturers and students interviewed for this study all
stressed the importance of incorporating gender into
media education and journalism. But as lecturers in
both institutions pointed out, while gender is being
incorporated into some courses, the challenges to
mainstreaming gender systematically throughout the
curriculum include:
• Knowledge of “how to do it”;
• Lack of institutional gender policies;
• Lack of clear guidelines and mechanisms for
mainstreaming gender into media education and
journalism training;
• Knowledge on the part of lecturers of various
approaches to gender and media training to counter
“gender fatigue”;
• Lack of monitoring and evaluation or other
mechanisms to systematise how gender is
mainstreamed.
Moving forward, UNAM and PON have already begun
mainstreaming gender into their teaching and
learning. This has taken the shape of course
development, trainings through Gender Links, and a
partnership with the UNESCO Office in Windhoek. An
online Community of Practice on Gender in Media
Education has been set up, and this platform should
serve as a means to continue the dialogue and
exchange of experiences.

1 Signed in September, 2010.

I. Sexism in the media: From the classroom to the newsroom
“The classroom can be used to create
consciousness in students and they
can also then take this consciousness
into their homes. Gender is a social
and cultural issue because women's
voices are mediated by men in all
spheres, especially communities. I
have senior students with families
and by incorporating gender into
their programme, maybe they will
look at the aspect of gender equality
differently in their own families.”

Do journalists learn their craft in the
classroom or in the newsroom or both?
This section traces the evolution of media
education in Namibia and its gendered
dimensions from the classroom through

Gerson Kamatuka, Namibian Broadcasting Corporation Chief of Training and Development, and PON student
Salome Nzuma at the Gender and Media Summit and Awards.
Photo: Trevor Davies
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to newsrooms. The section also focuses on Namibia's
particular constitutional history and the previous
project between the Polytechnic of Namibia and
Gender Links in 2004.
Namibia's independence in 1990 ushered in a new
era with the adoption of a progressive Constitution
that outlaws discrimination based on sex and makes
provision for affirmative action to redress past racial,
gender and other forms of imbalance. Namibia is also
a signatory to major international gender equality
and women's rights instruments such as the
Convention on the Elimination of All Forms of
Discrimination against Women (CEDAW), and it is one
of three Southern African Development Community
(SADC) countries that ratified the 2008 SADC Protocol
on Gender and Development.
Freedom of expression is enshrined in the Constitution
and the country is viewed as a country with a relatively
diverse media, including state -owned,
private/independent and community media. There
also are several independent media bodies in Namibia
promoting media freedom and professionalism. These
include: The Media Institute of Southern Africa (MISA)
Namibia and the Namibian chapter of the Gender and
Media Southern Africa (GEMSA) Network.
While freedom of expression is guaranteed in the
Constitution, the 2003 Namibian Gender and Media
Baseline Study (GMBS) showed that women
constituted only 19% of news sources in a country
where they are slightly more than 50% of the
population. The 2010 Gender and Media Progress Study
(GMPS) indicates an almost negligible increase in
women's voices from 19% in 2003 to 20% in 2010.
This marginal increase is cause for concern. Women's
voices are almost completely absent from much of
the Namibian media's coverage and gender issues
take a backseat to stories about politics, sports and
economics.

about gender equality constitute just 0.4% of stories
produced during the monitoring period. Politics was
given the most coverage at 21% followed by sport at
16% and economics at 15% (GMPS, 2010).

Pile of Namibian newspapers.

The marginal increase in the proportion of women
sources from 19 to 20% in this study puts Namibia
slightly higher than the regional average of 19%. But
at 80% of all sources, men in Namibia still dominate
the news. Yet women are more likely to be seen than
heard: Women constitute 26% of all images in
newspapers in Namibia (27% in the regional study)
compared to 19% of news sources in the print media.
The proportion of women sources on HIV and AIDS
has dropped from 42% in the 2003 study to 26% in
the GMPS. Although this is higher than the regional
average of 20%, this is a cause for concern. The voices
of people living with HIV and AIDS are missing in
media coverage. They make up only 3% of sources
disaggregated by function having increased from 1%
in the previous study. Affected people's voices are
better represented at 63% which is a significant
increase from 5% in the last study.
Another study, Glass Ceilings: Women and Men in
Southern Africa Media, conducted in 2009, studied 11
media houses, with a total of 815 employees, in order
to look at media employment patterns. It found that
men constitute 60% of the employees in Namibia's
media houses, which is congruous with the regional
average of 59%.
Figure 1.2: Total numbers of employees in
Namibia compared to the region

Figure 1.1: Topics covered by media - Namibia
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As illustrated in Figure 1.1, gender issues are not
considered newsworthy in Namibia's media. Stories

Figure 1.2 illustrates that women make up 40% of
employees in Namibian media houses, while regionally
women constitute 41%. In most cases, media houses
still fall far short of the SADC target of gender parity
by 2015.
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Table 1: Percentage of employees
in Namibia by sex
% NAMIBIA
% REGION
Category
Female Male Female Male
59
41
Percentage of
40
60
employees by sex
OCCUPATIONAL LEVELS
64
36
Non-permanent
24
76
71
29
Unskilled
57
43
45
55
Semi-skilled
47
53
55
45
Skilled technical
42
58
69
31
Professionally
33
67
qualified
77
Top management
23
35
65
72
Senior management
28
42
58
72
Board of directors
28
39
61

Table 1 shows that while more women in the Namibian
media have moved into management roles compared
to the rest of the region, the gender division of labour
is still pronounced with men dominating higher
ranking positions. Women are most often found in
semi-skilled positions at 57% followed by unskilled
at 47%. Yet unlike the regional pattern, women
constitute more than one third of the boards of
directors of media houses and they occupy 42% of
the top management posts in media houses in
Namibia, significantly more than the regional average
of 23%.
Women have achieved parity in three of the 11 media
houses in the Namibia Glass Ceilings study: Namibian
Economist (55%), The Namibian (54%) and Allgemeine
Zeitung (52%). This is in line with the SADC Protocol
2015 parity target. However, specific targets, measures
and policies for sustaining this are absent in these
media houses.2
Gender and media training
The PON's 2004 Department of Media Technology
class was the first group of media students to have
completed a course in which gender was
systematically integrated into all areas of study. The
pilot project between Gender Links and PON created
awareness about gender and diversity amongst the
students and staff, as well as highlighted their
importance in media practice.
Jonathan Beukes, who is now Supplements Editor at
the Namibian newspaper, said his time in this course
had an impact on his later professional work. “Women's
issues were de-mystified for me,” he said, reflecting
on the programme. “We were not aware of these
things and we were introduced to them in our media
training. I feel younger students need to learn that
women's issues are development issues and
development issues are women's issues, because

women suffer most when it comes to lack of health,
education, housing and other services… My father
passed away when I was seven and my mother worked
three or four jobs to put us through school and we
are all doing well. My training at PON helped me to
see my mother's capabilities and to remind me of
what she had done.”
Beukes said the courses at PON showed him that
changing the gender dimension in the media begins
in the classroom. He said his years at PON opened his
eyes to more than just how to construct a news story,
but to a new way of seeing the society he would
report on as a journalist.
PON and UNAM train almost all the students who will
enter the media industry in Namibia, as well as media
practitioners who return to school for higher
qualifications. This is specifically the case at PON;
where currently about 70% of its former students are
employed in Namibian media.
Continuing to expand on and incorporate the wealth
of knowledge, training approaches, research methods
and analytical skills generated by international and
regional gender and media learning, and building
further upon it, is one of the key challenges facing
these two institutions as they continue to train
Namibia's future journalists, media managers and
owners.
Why is gender important in journalism and media
education and training?
Value added to the department by incorporating
gender comes in three ways, says UNAM lecturer
Robin Tyson: value for the lecturer, for the department
and for the students. “As a lecturer I have attended
several workshops conducted by Gender Links, and
workshops at Highway Africa at Rhodes University,
which opened my eyes as a lecturer to gender and
media issues, and these issues now get reflected in
my lectures. Five years ago, I would not have done
this because I did not have this awareness,” he said.
Emily Brown, head of department (HOD) at PON, also
believes that incorporating gender into media
education and journalism training has added value
to the department. “The department has a curriculum
that reflects gender; there is greater gender awareness
and gender and media literacy among the students;
and gender can be discussed openly in the
department and by departmental lecturers; in some
other departments, this may not be the case.”
Both believe it is important for male and female
lecturers to be gender aware and to have the capacity
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to mainstream gender into their work. Brown noted
her department now has four women and two men,
and the full staff complement is nine. And while the
department does seek to appoint women as lecturers,
they may not always be available in the areas of
specialisation the department needs.
Lecturers at PON and UNAM agree that it is important
to incorporate gender into media education and
journalism training. Many said they saw the classroom
as a place for social change and it was important to
train journalists who are gender aware.
“Incorporating Gender in Media Education and
journalism training,” said Tyson, is “another way to
redress the imbalances in the media, because the
students are made aware of gender biases and
stereotypes in media content.” He further stated that
Gender in Media Education and journalism training
can have an empowering effect, specifically on female
students.
“The media have been dominated by men for a long
time and even in terms of media entrepreneurship…

In Namibia, only one woman has started a radio
station. By bringing gender into media education and
training, hopefully we can empower girls to become
media entrepreneurs.”
Male and female journalism students at both
institutions highlighted similar reasons why they
thought it was important to incorporate gender into
their journalism education. But one female student
at UNAM expressed her concern that gender should
not be used as an excuse to judge women journalists
differently than men.
“No, incorporating gender (in media and journalism
education) is not important,” she said. “What is
important is to learn how to do the work, not about
who we are as women and men. If we (women) learn
how to do the work as well as men, the basis for
judging should be merit. Otherwise women are always
seen as weaker and special allowances made for them.”

2 Glass Ceilings: Women and Men in Southern African Media-Namibia, Gender

Links, 2009.

II. Setting standards: Gender policy gaps
“Gender should be incorporated into
education in all areas, in all subjects.
By incorporating gender into media
education and training, new
journalists and journalists already
in the profession who are studying
become gender aware and begin to
see the gender disparities in the
n e w s ro o m a n d t h e g e n d e r
stereotypes in editorial content and
advertising copy for themselves.
Simply having women in the media
does not bring change alone; we
need to train women and men in the
media so that they begin to point
out where gender is missing and
what needs to be done by the
media.”
- Emily Brown, Head of
Department, Department of Media
Technology, Polytechnic of
Namibia
Framing the issues: Polytechnic of Namibia media studies student.

This section covers the policy framework at the
Polytechnic of Namibia and the University of Namibia.
The principles and standards for incorporating gender

Photo: Trevor Davies

into institutional practices and procedures start with
this policy framework. Evidence shows that across all
sectors and institutions in society, gender is unlikely
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to be systematically mainstreamed unless there are
policies, guidelines and procedures that clearly spell
out institutions' commitment to gender equality and
equity. The best way to achieve these goals is to
institutionalise a roadmap for achieving equality and
set clear targets for measuring success.

policies are in line with national guidelines provided
for all institutions and employers by national laws and
the Employer's Guide to Affirmative Action in Namibia,
published in 1997 by the Namibia National Chamber
of Commerce and Industry.
Figure 2.2: Sexual harassment policy proportion of institutions of higher learning
with sexual harassment policies

Gender policy
Figure 2.1: Gender policies in SADC proportions of institutions of higher
learning with stand alone gender policies

Yes
No
44%

Yes
No

56%

28%
72%

As illustrated in Figure 2.1, of the institutions surveyed
for this audit, seven institutions (28%) have a standalone gender policy. Neither the Polytechnic of
Namibia nor the University of Namibia have specific
gender policies. However, each has some measures
in place that address gender.
Sexual harassment policies
Intimidation of members of staff and students in
academic communities is a growing area of concern
in institutions of higher learning across the globe.
Sexual harassment sits within the Disciplinary Codes
of PON and UNAM and is considered an area of
misconduct or a transgression. There are no standalone sexual harassment policies and the procedures
for dealing with sexual harassment are the same
Disciplinary Procedures used for other areas of
misconduct.
Figure 2.2 illustrates that of the 25 institutions audited
in the region, only 11 (44%) have sexual harassment
policies, while 56% (including PON and UNAM) do
not. At the institutional level, PON and UNAM do have
affirmative action policies which guide their initiatives
to redress racial, gender and other imbalances. These

According to Cathrine Nengomasha, head of the
U N A M D e p a r t m e n t o f I n fo r m a t i o n a n d
Communication Studies, the Disciplinary Code covers
sexual harassment among staff members, as well as
staff members who sexually harass students. Sexual
harassment between students is not addressed in the
code and would fall under the office of the Dean of
Students.
In September 2009, senior managers at UNAM - Deans,
Deputy Deans, Directors, HODs - completed a twoday workshop on the basic principles of industrial
relations to become more familiar with the Disciplinary
Code policy and procedures and to become more
aware of issues such as sexual harassment.3
Student enrolment
The heads of the media education and journalism
training programmes at PON and UNAM indicated
that gender parity has been achieved in the
departments in terms of student enrolments, but this
was not achieved through any special measures.
“There are roughly more females than males. At
present, everyone is admitted based on merit and
qualifications,” said Nengomasha.

3 UNAM Forum Online-Edition 24, September 28, 2009, http://www.unam.na/

news/Online%20News-PDFs/Edition%202
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III. Men are lecturers and women are students: Gender
within media education
“We often do not realise the
ways in which the
marginalisation of women can
take place, and often it is
through discussions and
exchanges in the classroom
between students and lecturers
that we become more aware
and students are conscientised
to look at all situations.”
- Cathrine Nengomasha, HOD
University of Namibia

The previous section dealt with policy frameworks to
get more female students into media education and
journalism programmes, yet what about women
academics? This section provides the data on the
numbers of female and male academic staff and
students enrolled or working at the Polytechnic of
Namibia and the University of Namibia. This is
illustrated against regional data and explores the
views of lecturers and students and their perspectives
on why gender is important in media education and
journalism training.

PON student Anne Seul at the 2010 Gender and Media Summit and Awards in Johannesburg.
Photo: Trevor Davies

Staff composition
The Heads of Departments at both PON and UNAM
are females, and both departments have few full-time
staff. Although the staff component in the Department
of Media Technology at PON is nine, there are only six
full-time members (four women and two men).
UNAM's Depar tment of I nformation and
Communications Studies also has a full-time
component of six staff members, two of whom (both
men) are full-time lecturers for media education and
journalism training courses.
Table 2: Number of staff and students
at PON and UNAM combined

Staff
Students

No. of
women

No. of
male

Total

%
women

7
211

8
142

15
353

47
60

As shown in Table 2, the combined number of female
staff amounts to 47% at PON and UNAM. Namibia is
rare in that it has almost achieved gender parity in

terms of female staff in training institutions. Similar
to other countries, Namibia also has more female than
male students, with 60% female students at PON and
UNAM.
Figure 3.1: Percentage of female and male
staff in institutions of higher learning
in Namibia and the region
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Figure 3.1 shows how the department compares to
other institutions audited in Southern Africa in terms
of male and female academic staff. Compared to the
region, Namibia scores better than the average with
47% female staff, which places it fourth behind South
Africa (50%), Lesotho (67%) and Mauritius (79%).
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Figure 3.2: Staff demographics by country
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Considering Namibian institutions have a history of
championing gender mainstreaming, it is not
surprising that their female and male staff have almost
reached parity, as illustrated in Figure 3.2.
In terms of staff composition in the departments of
journalism and media education and training, the
findings of this audit illustrate that there is a gap
bet ween policies, where they exist, and
implementation of these policies to achieve gender
parity among staff within academic departments. For
instance, Botswana, with 37% women staff at the
University of Botswana's Department of Media Studies,
has a gender provision in its strategic plan, and the
University of Dar es Salaam has a gender policy in its
School of Journalism and Mass Communications, yet
just 28% women on staff.
Regionally, it is crucial that policies move from paper
to practice if the 50/50 target of women in all levels
of decision-making is to be met by 2015 as set out in
the SADC Protocol on Gender and Development. At
47% female staff, Namibia is leading the way regionally
and is in good shape to achieve this target.
Student demographics
Regionally, 61% of students enrolled in media and
journalism education are women. Female students
comprise 60% of the student population in the PON
and UNAM media studies and journalism
departments, making the regional and national figures
congruous.
Figure 3.3: Percentage of female and male
students in Namibia compared to region
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Figure 3.3 shows how Namibia compares with the
regional average. While men are still in the majority
of academic staff, the majority of the students in the
departments of media education and journalism
training in the 25 institutions audited are female (61%
compared to 39% male students).
The disparity between the percentage of female staff
(47%) and students (60%) in Namibia shows that while
more work can be done, Namibia is progressing in
terms of an equal staff to student ratio, especially
when compared to the rest of the region, with 36%
female staff and 61% female students. For example,
a country like the DRC has an especially high
proportion of female students (77%) and a low
proportion of female staff (18%).
The predominance of female students in the
departments of media education and journalism
training in the universities audited in Southern Africa
might sometimes be seen as a positive sign for gender
equity in the media. However, large numbers of
women in media education and journalism classrooms
does not translate into large numbers of women in
the newsrooms, where sex discrimination and gender
un-friendly working environments continue to force
women to opt out of work in the mainstream media.
The regional figures would also suggest that while
women are students, men are teachers.
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% Male students
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Bertha Amakali from Polytechnic of Namibia presents at the GEM Summit.
Photo: Trevor Davies
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IV. Gender in the vision: Curriculum development

“Women not reported on by the media,
gender subjects into training can help us
change this; the training educates the
males to bring in females' voices and
issues of equal rights.”
- Male student, PON

This section looks at whether and how gender
is mainstreamed in curriculum development. It
will examine the institutional mechanisms in
place to manage gender mainstreaming in
curriculum and some of the challenges identified
by the respondents to using gender as a principle
for curriculum development.

PON intern Emsie Erastus interviews informal traders at Soccer City, Soweto.

How to go about impacting the developmental
challenges of media in Southern African countries is
a subject of ongoing debate. Some will advocate for
new types of media and journalism training, while
others call for a fusion of fresh approaches to existing
training. At the heart of this discussion is also the link
between journalism and media training and the
industry those who are trained will eventually join.
Is gender a consideration in curriculum
development?
The course perspective for UNAM's Bachelor of Arts
in Media Studies states that the programme seeks to
provide students with a broad knowledge of media
theories, media laws and ethics, competencies in new
media technologies, the ability to think critically and
Figure 4.1: Gender in curriculum review gender considered in journalism and
media education and training curriculum review

28%
72%

Yes
No

Photo: Jennifer Elle Lewis

to impart into students the “qualities” needed for
managerial roles in media organisations.4 PON's
Department of Media Technology curriculum also
seeks a balance between theory, practical application
and reflection.
A high proportion of institutions (72%) do not consider
gender in curriculum review as illustrated in Figure
4.1. This can be attributed to the lack of a mechanism
which clearly defines how gender should be
mainstreamed in the curriculum.
There is no specific mechanism that assesses gender
in curriculum. Curriculum development at both PON
and UNAM is guided by the standards specified in the
National Qualifications Framework regulations and a
curriculum framework policy document which covers
the development, teaching and assessment of all
programmes that lead to qualifications within the
two institutions.
The process for Curriculum Development provides
for the introduction of new courses and programmes
within existing curriculum, and faculties are
encouraged to continually review their programmes
and courses to ensure relevancy. To introduce new
courses within programmes, the process entails:
• Rationale for the course;
• Consultation with as many interested parties as
possible;
• Industry involvement and recognition;
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• Clear identification of target groups;
• Alignment to existing programme;
• The syllabi of courses should be aligned with the
appropriate level descriptors of the National
Qualification Framework.
Institutional mechanisms to ensure gender
mainstreaming in curriculum
Currently, gender is not incorporated as part of the
criteria in the PON and UNAM curriculum
development policies, or in the National Qualifications
Framework that guides curriculum development and
certifies the curricular at both institutions.
As seen in Figure 4.1, a high proportion of institutions
(72%) do not consider gender in curriculum review.
However, as noted above, there are precedents and
actions that have taken place at each institution which
pave the way, and which can serve as models, for the
development of curriculum policies and guidelines
for mainstreaming gender into media education and
journalism training programmes.
Figure 4.2: Institutional mechanisms to ensure
gender mainstreaming in curriculum in
institutions of higher learning in Southern Africa
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Yes
No

84%

Challenges to including gender in journalism and
media education and training
While many individuals at institutional level are
supportive of initiatives to include gender they often
face challenges which may hinder their ability to do
so.
PON Head Emily Brown said: “Sometimes the
resistance resides within the attitudes, prejudices and
biases towards gender in some lecturers. So, while
the course outline may state that diversity and gender
issues are linked to certain topics in the subject being
taught, there is no way to manage or ensure that the
lecturer complies.”
Meanwhile, Elva Gomez de Sibandze, a PON lecturer,
said training is also needed because “lecturers in the
department have different backgrounds. Some are
academics while others are from the media industry.
The media industry approaches this differently and
the academics have not studied gender and media
in their academic training.
“We need a training of media trainers on how to
mainstream Gender in Media Education and
journalism training…We, as lecturers, need clear
examples of how to do this gender mainstreaming,
because, for example, we may have a lesson plan that
says in week three, we will do a lecture on gender in
the media, and then the students may skip this lesson,”
she said, adding that the new area of Citizen
Journalism (Eyewitness reports on events and issues
using new media) needs to be looked at in terms of
gender. “Who trains these people on ethics, gender
and other issues?”
Curriculum development

Figure 4.2 shows that just 16% of institutions of higher
learning in Southern Africa have put systems in place
to ensure mainstreaming of gender in academic
curriculum. Such institutions also need mechanisms
that can champion gender within university structures
and institutional practices.
Following this research, Gender Links developed
modules in Communication Theories (PON) and Media
Theories (UNAM) to include a two week session on
gender. These modules are aimed at mainstreaming
Gender in Media Education, including the
development of tailored materials for each
department. Following this development, the GMDC
hosted a training of trainers to test and implement
the modules at each institution.

UNAM's core module for first-year students requires
them to take courses on Gender and on HIV and AIDS.
Furthermore, the university has an HIV and AIDS policy,
which is mainstreamed into all aspects of its
operations, including departmental practices.
These initiatives provide a model of how a standalone gender policy, or curriculum development
policies at PON and UNAM, can be developed and/or
adapted to mainstream gender into curriculum.
In a consultative process with all staff, GL undertook
a pilot project with the Department of Media
Technology, focused on policy development at
departmental and institutional level. The project
included guidelines and initiatives to mainstream
gender into the programme's curriculum, course
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delivery (teaching) and assessments; and suggested
guidelines for creating mechanisms to ensure
implementation, as well as to monitor and evaluate
the gender mainstreaming process to ensure
sustainability.
The three-year (2001-2004) project provided valuable
insights on how gender can be mainstreamed into
media education and journalism training at entrylevel institutions5. This model will provide PON with
a foundation for reviving its mainstreaming of gender
in all aspects of its media education and journalism
programmes when it begins its curriculum review in
2011.
While the department has faced several challenges
in sustaining the systematic mainstreaming of gender
into its three-year curriculum and in explicitly
integrating gender into the two new degree
programmes, Brown continues to be a champion in
support of Gender in Media Education and journalism
training.
“When new lecturers enter the department, I talk to
them about mainstreaming gender into their courses
and work. But I believe the concept of gender
mainstreaming is not readily understood, and there
is need for a departmental workshop to take lecturers
through a process again to understand what to do
and how to do it like we did before,” said Brown, who
has headed the department since its inception.

knowledge of the gender mainstreaming pilot project
between PON and Gender Links, gender is still
incorporated into some course content and
assessments, and there is a level of gender awareness
among the staff. Gender and media literacy is also
strong among the new students.
Former PON students who received their journalistic
training during the period of the gender
mainstreaming pilot project say they are able to use
their gender and media knowledge and skills in the
workplace. Nashilongo Gervasius, for example, who
is now a Producer for TV Current Affairs at the
Namibian Broadcasting Corporation (NBC), says the
incorporation of gender into media education and
journalism training at PON tougher her “to balance
the voices of women and men; and, to know that
women are clever too.
“When I have a storyboard, I incorporate men, women
and children. My training opened my eyes to
disadvantaged groups,” she continued. “At work in
editorial meetings I raise the issues of gender balance;
I seek out the voices of women; I raise questions about
women also doing the same stories as men. I work on
four programmes and I use what I learnt about gender
in the media from my PON classes and the Gender
Links workshops with students.”

5 See Gender in entry level Journalism, Lessons from the Polytechnic of Namibia

Although none of the new students who participated
in the focus group discussion for this research had

Department of Media Technology/Gender Links Pilot Project, edited by Colleen
Lowe Morna and Pauliina Shilongo, Gender Links, 2004.

6 Interview with Nashilongo Gervasius, former PON student and Producer at the

Namibian Broadcasting Corporation, November 2, 2009

V. Good intentions, mixed results:
Teaching, texts, research and
assessments
“Before my training, I would look at pictures and not notice
anything. A picture was just okay. But after the course I looked
differently at photos and learnt there is more to a picture. Most
of those taking photos are men and most of the people
photographed are women.”
- Female student, PON

This section presents the various ways gender is
incorporated into teaching, learning, texts, research
and assessments in journalism and media education
and training at tertiary institutions across Southern
Africa.

PON lecturer Elva Gomez De Sibandze speaking at Business Unusual training
Photo: Sikhonzile Ndlovu
in Namibia.
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Teaching and learning
While this study found that gender is not
systematically mainstreamed in the curriculum and
teaching of all courses in the departments of media
education and journalism training at UNAM and PON,
there is evidence of gender within the content of
individual classes and lectures. However, the depth
of how well gender is incorporated into the content
and teaching depends on the lecturer's knowledge
of gender and media as it relates to the specific course
taught, as well as access to readings and other
teaching materials.
Students at UNAM have greater access to courses that
provide them with knowledge of gender because of
the core curriculum requirement for all first year
students to do a module in gender, and because of
the dual degree programme. Students in media
studies pursue degrees in other disciplines and cited
courses in these faculty areas where they were
introduced to gender theories and issues.7
Neither PON nor UNAM offer a course in their media
education and journalism curriculum on gender and
media to theoretically link gender and media theories
and media practice. The two departments also do not
offer an in-depth course on gender as a specialised
area of reporting.8 PON's Head of the Department of
Media Technology noted that while the course content
may reflect gender, there are no mechanisms or
measures to ensure consistency.9
Course content
This audit did find evidence of the incorporation of
gender into some course content through teaching,
examples and case studies used. These courses
include:
•
•
•
•
•
•
•
•
•
•
•

Media Laws, Ethics and Policy
Specialised/Advanced Reporting
Media Theories and Practice
Intercultural Communications
Media & Globalisation
Communication for Social Change
Language for the Media
Introduction to Photography
Communication and Society
Public Relations(Media Advertising Strategies)
Communication Ethics

Prescribed materials and textbooks
At both PON and UNAM gender is missing from course
material. The wealth of gender and media literature,
research and training materials that has been

published internationally and within the Southern
African region is missing from the prescribed texts,
readings and course materials used in the media
education and journalism training departments'
curriculums.
Research
This audit found virtually no evidence of gender and
the media as an area of academic research among
the lecturers in the media education and journalism
training departments at PON and UNAM. Research is
an important way to continuously generate
knowledge and content, and to develop gender and
media materials for teaching in Namibia and the
region. Gender and media research by media
academics and trainers in Namibia can also help to
inform policies, news values and practices in the media
industry.
This study also found that the body of gender and
media research that exists internationally and
regionally is not a significant part of the reading
assignments and reference materials used in media
education and journalism training at the two
institutions.
Assessment
As noted in the limitations of this study, there were
weaknesses in the conceptual understanding of “what
to look for” in terms of assessments. However, a
combination of continuous and exam-based
assessment techniques is used to assess students at
both PON and UNAM. Continuous assessment is used
more for the practice-oriented subjects and the
theoretical subjects are assessed based on 40%
continuous assessment and 60% for the exam.
Part of PON's curriculum involves experiential learning,
in which continuous assessment is used and a portfolio
of work is submitted. UNAM's media degree
programme will now provide students with a fourth
year option to undertake an internship. The audit
found no systematic evidence of gender being
incorporated into course assessments, but some
examples were found in exam papers, special
assignments and theses at both institutions.
Staff evaluation and assessments
This audit found that gender is not incorporated or
mainstreamed into any of the assessments used to
evaluate the performance of staff in the departments
at PON and UNAM. Moving forward, the heads of the
media education and journalism training departments
at both UNAM and PON indicated that incorporating
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gender as an indicator in staff
assessments will now be a key
strategy to ensure that lecturers
do mainstream gender into their
course content, teaching, texts
and research.

“Gender also has to be one of the indicators
included in the assessment of lecturers by the
department and by students as a way to
manage resistance.”
- Emily Brown, PON

They also both noted that aside from policy, another
important way to begin to mainstream gender into

media education and journalism
training is to incorporate gender
as one of the criteria in the
assessment system of staff and
students.

7 Focus group discussion with UNAM students.
8 The UNESCO Office in Windhoek has commissioned a study to assess entry

points for a GBV reporting module.
9 As mentioned earlier, following this research, both PON and UNAM have added
gender modules to their introductory courses.

VI. Conclusion and recommendations

GL Deputy Director Kubi Rama presents ways forward at the World Journalism Educators Conference in Grahamstown.

Photo: Jennifer Elle Lewis
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“Of course incorporating gender in training is
important. It prepares media personnel to better
handle issues relating to gender and as a result
we can avoid perpetuating stereotypes.”
- Male Student, PON

This section brings together key conclusions and
recommendations from the Namibia study. It starts
with findings on how educators view the way forward.
The key recommendations are then summarised
thematically, following the structure of the report.
One of the key findings of this audit of media
education and journalism training at PON and UNAM
is that there is strong commitment among lecturers
and students around the idea of mainstreaming
Gender in Media Education and journalism training.
Both departments are incorporating gender into
content, teaching and assessments, although it is still
sometimes ad hoc and a more systematic approach
is needed.
While the study found no comprehensive gender
policy framework at either institution which would
incorporate gender as a key criterion in curriculum
development policies, processes and procedures, both
PON and UNAM have institutional models and
precedents that can guide the mainstreaming of
gender into media education and journalism training.
Various gender and media research studies about the
Namibian media illustrate its willingness to continue
to transform and mainstream gender into media
employment and editorial policies, operational and
news values, and into media practices.
Entry-level media education and journalism training
can help to speed up this transformation in the media
industry by turning out more gender-aware media
owners, managers and journalists of the future. “I am
always trying to uphold what we were taught,” said
former PON student Beukes, who is now in a senior
editorial position with The Namibian, where he
supervises three men and three women. “I'm the editor
and I work with females who are both younger and
older than I am. I encourage the females to speak in
meetings and to give their ideas. In my eight months
here, I've tried to raise the confidence of the females.”
Recommendations for follow-up are based on the
initial audit, workshops in Namibia on 23 November
2009 and 12 February 2010, the Regional GIME
conference from 29-30 March 2010, a parallel session
at the World Journalism Educators Congress from 56 July, and numerous meetings with UNESCO.

Key recommendations and strategies for follow-up
include:
Policy framework
• At institutional
“The idea of cooperation and
l e ve l, d e ve l o p
sharing is very important… I am
gender-responsive
glad that Namibia has had the
opportunity to pave the way…
human resources,
Gender Links has had a lot to do
staff development
with it… I am proud to say that
and student
UNAM and PON have a good
enrolment policies
working relationship…”
or measures
- Robin Tyson, University of
Namibia
essential for
ensuring a gender
balance in the staff component, and for maintaining
gender parity in student enrolments in the media
education and journalism
training departments at PON and UNAM.
• At departmental level, craft guidelines on how to
incorporate gender into media education and
journalism training, as well as mechanisms and tools
for monitoring the implementation of these
guidelines. This is essential for ensuring consistency
in the mainstreaming of gender by all full-time and
part-time staff.
• Gender Links and the GMDC should develop a
sensitisation process for institutions based on the
outcomes of this audit to help create more
awareness on the incorporation of gender into
institutional policy frameworks.
Curriculum/course content
• Review curriculum development policies and
procedures to identify ways to guide the
incorporation of gender into curriculum
development in all departments.
• Develop a set of gender standards against which
curriculum is assessed.
• Facilitate institutional exchanges between PON and
UNAM to share expertise, and exchange information
on how each department is incorporating gender.
This can provide the basis for the two departments
to develop a media education and journalism
curriculum so that each can systematically
mainstream gender into all courses.
• Review course content to identify ways to
strengthen how gender is incorporated into the
content and teaching, as well as identify new areas
for mainstreaming gender into courses for 2010.
• Assess entry points for reporting on gender and
gender-based violence.
• Develop a stand-alone module on gender and the
media that can provide a strong conceptual and
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analytical foundation to support the mainstreaming
of gender into the teaching of journalistic skills.
Teaching materials/texts
• Develop a bibliography or reference guide of the
plethora of international and regional teaching
materials, texts and research in all areas of media
specialisation to guide lecturers when choosing
reading materials.
• Incorporate the regional and national research
materials on gender in the Namibian media as part
of the teaching and reading materials for relevant
courses in the PON and UNAM media education
and journalism training departments.
• Identify virtual and physical resource centres that
media education and journalism training
departments can access for information, research
and training materials on gender and the media.
Research
• Identify opportunities and exchange programmes
to build media education and journalism training
departments' capacity to develop departmental
gender and media research projects.

PON media students busy at work in the computer lab.

• Develop a gender and media bibliography to be
used for research or course reading lists.
• Create opportunities for lecturers and students to
publish articles and research on gender and the
media in Namibia.
• Build the capacity of lecturers so they can undertake
research on gender and media issues.
• Develop a list of moderators and external examiners
for theses.
• Submit student theses to be uploaded on a database
holding research on gender and media.
Networking with media industry and media
development NGOs
• Develop regular forums within departments for
dialogues and exchanges with the media industry
on gender and media topics, and identify areas of
interest for further research.
• Create strategic regional engagements with
institutions of higher education and industry on
mainstreaming gender.
• Create linkages between lecturers and students at
PON and UNAM and the GMDC through an Online
Community of Practice to foster dialogue, exchange
materials and network with other media education

Photo: Gender Links
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and training institutions in Southern Africa on
gender and media issues
Capacity building
• Develop training programmes for lecturers at PON
and UNAM on how to use the GMDC to enhance
their teaching, research and course content on
gender and media issues.
• Identify international and regional lecturers with
knowledge and expertise on gender and media
issues for guest lectureships at PON and UNAM.
• Create practical exchanges for lecturers at PON and
UNAM with the media industry to build their
capacity to bring gender and other issues into the
practical training of their media education and
journalism programmes.

• Explore campus Radio/TV as mediums where
lecturers at PON and UNAM can exchange content
in one of the courses where gender is mainstreamed.
• Create a foundation course for educators to build
the capacity of trainers on gender.
• Set in place mechanisms to ensure that all new staff
and guest lecturers are oriented to course content
and teaching approaches for mainstreaming gender
into media education and journalism training.
• Take a common course and discuss it through the
Online Community of Practice from inception to
assessment.
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Annex 1: LIST OF INTERVIEWEES

University
Namibia
Polytechnic of Namibia
Staff
T. Tjivikua, Rector
Emily Brown
Elva Gomez de Sibandze
Students
Paige Ekandjo
Tjijombo Uerikoha
Linekela Halwoodi
Marianne Nghidengwa
Vimbai Karumazondo
Immanuel Shinovene
Pedro Teca
Tofirei Dube
Selma Ikelei
Past students
Jonathan Beukes
Nashilongo Gervasius
University of Namibia
Staff
C. Nengomasha
Robin Tyson
Students
Paulus Paulus
Gideon Shuuya
Fillemon Nangaga
Fabian Amukwelele
Valentino Morebodi
Johanna Absalom
Rosetta Nawases
Anthea Rietz
Imedla Nerongo
Jacques Sakaria
Sem Amwaama
Victor Felas
Ndapewa Neshila
Alice Simushi
Joe Nenghwanya
Febby Negumbo
Andy Andjene
Maria Paulus
TOTAL persons interviewed
Total students
Total Staff
Total F / M
Total

F staff

M staff

F students M students

1
1
1
1
1
1
1
1
1
1
1
1
1
1

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
13

2

3

16
29

5
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34

Media provisions in the
SADC Protocol on Gender and Development

Ensure gender is mainstreamed in all information, communication and media policies,
programmes, laws and training in accordance with the Protocol on Culture, Information
and Sport.
Encourage the media and media-related bodies to mainstream gender in their codes of
conduct, policies and procedures, and adopt and implement gender aware ethical
principles, codes of practice and policies in accordance with the Protocol on Culture,
Information and Sport.
Take measures to promote the equal representation women in the ownership of, and
decision making structures of the media accordance with Article 12.1 that provides for
equal representation of women in decision making positions by 2015.
Take measures to discourage the media from:
• Promoting pornography and violence against all persons, especially women and
children;
• Depicting women as helpless victims of violence and abuse;
• Degrading or exploiting women, especially in the area of entertainment and advertising,
and undermining their role and position in society; and
• Reinforcing gender oppression and stereotypes.
Encourage the media to give equal voice to women and men in all areas of coverage,
including increasing the number of programmes for, by and about women on gender
specific topics and that challenge gender stereotypes.
Take appropriate measures to encourage the media to play a constructive role in the
eradication of gender based violence by adopting guidelines which ensure gender
sensitive coverage.

"If it weren't for the concerted, specific efforts targeted at
mainstreaming gender in society in general, and in journalism
curriculum in particular, human progress will be retarded and
incomplete."
Dr. Tjama Tjivikua, Rector,Polytechnic of Namibia
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