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This report is part of the Gender in Media Education (GIME) in Southern Africa audit conducted
by Gender Links (GL) with media training institutions across Southern Africa, through the
Gender and Media Diversity Centre (GMDC), which links media development NGOs and
knowledge institutions in the region.

Participants at the Media Training, Journalism Education and Gender Equality syndicate
session of the World Journalism Education Congress (WJEC) hosted in 2010 by the Journalism
and Media Studies Department of Rhodes University, South Africa offered valuable insights
and comments on the first draft of the regional report.

The Universities of Fort Hare, Johannesburg, Limpopo, Stellenbosch, Venda and Witwatersrand
contributed generously of their time and insights on the country and regional report. GL
canvassed the findings of the draft country report together with the first draft of the Gender
and Media Progress Study (GMPS) in August 2010.

GL launched the regional report at the Fourth Gender and Media (GEM) Summit, held under
the banner: “Taking Stock: Gender, Media, Diversity and Change” in October 2010. GL expresses
its sincere appreciation to UKaid through the Department for International Development
(DFID) for supporting the research and the meeting to review the preliminary findings in
March 2010. We also thank the United Nations Education, Scientific and Cultural Office
(UNESCO) Office in Windhoek for supporting the research in Namibia and for the enthusiasm
shown in supporting follow-up in this country as well as across the region. We particularly
acknowledge the role of Jaco du Toit, Communication and Information Advisor, UNESCO
Office Windhoek, for his personal enthusiasm and support for this project.

Kubi Rama, GL Deputy Director wrote the report. Debi Lucas of Top Art designed the report.
GL Executive Director Colleen Lowe Morna and Communications Manager Danny Glenwright
edited the final report.
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five men) and 46 students (24 women and 22 men).
Of this demographic, 58% of staff and 52% of students
were female.

This report should be read together with the
regional report that makes comparisons between
institutions and also highlights best practices. GIME
findings for each country can be accessed on
www.genderlinks.org.za

Key findings

The key findings of this audit are:

Institutional policy framework

• Four institutions in the sample have a gender

policy. The Universities of Fort Hare, Johannesburg,
Limpopo and Witwatersrand have gender policies.
Stellenbosch University and the University of Venda
do not have gender policies.

• Gender is not a consideration in curriculum

development. None of the institutions sampled
formally included gender as a consideration in
curriculum review nor do they have institutional
mechanisms to ensure gender mainstreaming.

This report provides an analysis of documents,
interviews, lecture observations and student focus
groups at six universities in South Africa. These
universities which offer journalism and/or media
training are the University of Fort Hare, University of
Johannesburg, University of Limpopo, Stellenbosch
University, University of Venda and University of
Witwatersrand. The research was undertaken between
September 2009 and April 2010.

It forms part of the Gender In Media Education in
Southern Africa (GIME): the most comprehensive
study yet undertaken of the gender dimensions of
journalism and media education and training in
tertiary institutions across Southern Africa. The
GIME study took place in 25 institutions in 13
countries including Botswana, Democratic Republic
of Congo (DRC), Lesotho, Madagascar, Malawi,
Mauritius, Mozambique, Namibia, South Africa,
Swaziland, Tanzania, Zambia and Zimbabwe. GL
undertook the study through the Gender and Media
Diversity Centre (GMDC), a partnership between
media development organisations and knowledge
institutions.

For this research, a total of 58 individuals were
interviewed, comprising 12 staff (seven women and

Breaking new ground: Gender, elections and media training in KwaZulu Natal. Photo: Trevor Davies

E x e c u t i v e  s u m m a r yE x e c u t i v e  s u m m a r y

“It is very important to integrate
gender in all subjects, have stand
alone gender subjects, and attain
gender parity in staff recruitment
and most importantly in training
for lecturers.”
 - University of Fort Hare Head

of Department Oluyinka
Osunkunle
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Research

• Lecturers articulated the need to share research

across institutions. Different institutions conduct
research but there is very little exchanging of
information and materials between institutions.

Assessments

• Assessments were difficult to access for the

South African research. But student assessments
offer many opportunities to mainstream gender
into learning.

Structure of the report

The report comprises six sections which address
various aspects of the educational audit, from
curriculum to hiring practices. The sections are as
follows:

I: Sexism in the media - From the classroom to the
newsroom provides a background to gender in media
education and journalism in the region and Botswana,
highlighting some of the key concerns.

II: Setting standards - Policy gaps looks at whether
institutions have, and implement, gender policies to
create a gender-responsive environment.

III: Men are lecturers and women are students - Gender
within media education provides the regional data on
staffing and student enrolment in the 25 departments
of media education and journalism audited, and
details lecturer and students' perceptions and views
on the importance of gender.

IV: Gender in the vision - Curriculum development looks
at whether gender is a consideration in the policies
and processes that shape media education and
journalism training curriculum.

V: Good intentions, mixed results - Teaching, texts,
research and assessments provides the Study's findings
on how gender is being incorporated into teaching
and course content, as well as the findings on texts
used, research and assessments.

VI: Conclusion and recommendations. This section
brings together key conclusions from the South Africa
study, highlighting ideas for mainstreaming gender,
including through the use of new media, to establish
communities of practice (COP). The COP is a
community of journalism and media educators across
Southern Africa who appreciate the opportunity for
sustained training, provision of information and an
ongoing engagement with other educators.

• All six institutions in the study have sexual
harassment policies: The policies apply to both staff
and students. None of the respondents had
information on how many cases of sexual
harassment had been dealt with by their
departments.

Gender within journalism and media studies

departments

• Males comprise the majority of staff in three

institutions. Overall there is parity between female
and male staff in institutions of higher learning.
However these figures are skewed by a very high
proportion of women (89%) in the University of
Johannesburg. At the Universities of Fort Hare,
Stellenbosch and Limpopo there are substantially
more male lecturers than female.

• The majority of students in five of the institutions

are females. Female students comprise 62% of the
students in the journalism and media departments.
Only the University of Venda has fewer female
students at 43%.

Curriculum development and course content

• There are only five gender specific modules on

offer in the six institutions. There is no formal
policy or institutional mechanism to mainstream
gender into curriculum so any mainstreaming
happens in an ad hoc way.

• Gender is mainstreamed in 18 courses at the

six institutions. This is very low considering
the vast array of courses offered across all
qualifications.

Teaching/learning

• Students and staff are very interested in

including gender in curriculum. There is a strong
desire and will amongst students and staff to do
“gender”. Both groups recognise the incorporation
of gender issues as key human rights issue.

• Educators at all institutions need gender

training. Educators feel ill-equipped to mainstream
gender because they have not been trained on
gender content.

Prescribed texts/readings/learning materials

• Gender specific texts are prescribed for just one

subject and only in two institutions. There is a
marked lack of gender texts being prescribed for
students across all subject offerings.



Like many journalism and media training
institutions in the region, there are more
female than male students overall in the
six institutions audited. However in the
University of Venda there are fewer female
students (43%) as opposed to male
students. The Glass Ceilings: Women and
Men in Southern Africa Media study (GL, 2009) showed
that women constitute 50% of those employed in
media houses.

The category “professionally qualified” included
journalists and here women constituted 42%. What
happens to women after they leave institutions of
higher learning? This section attempts to bring the
gender and media landscape in South Africa into
perspective, creating links that assist in understanding
gender in media education.

To fully understand why gender should be
mainstreamed in journalism and media curricula, this
research drew on three separate research projects
which have been undertaken by GL in Southern Africa.
These are the Gender and Media Baseline Study (GMBS)
of 2003, Glass Ceilings: Women and men in Southern
Africa media (2009) and the Gender and Media Progress
Study (GMPS) 2010.

The GMBS found that women constitute 19% of news
sources in South Africa. In the Global Media Monitoring
Project (GMMP) conducted two years later, the
proportion of women sources in the news had
increased to 24%. Women's voices were absent in
certain occupational categories such as mining,
politics, sports and as businesspersons but dominated
in the categories of beauty contestants, sex workers
and home makers. This finding illustrates just one of
the ways in which the media reinforce gender
stereotypes by giving voice to women in the roles
that reflects society's notions of the roles women
should play.

Seven years after the GMBS, the GMPS found that
women as a proportion of news sources had increased
just one percentage point to 20%, which was a
decrease of four percentage points from the GMMP.
This is one percentage point higher than the regional
average of 19%.
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Next steps

All the institutions agreed that they needed a gender
policy framework within which to mainstream gender.
A gender policy framework should address work place
considerations and the lack of gender balance in
staffing as well as the issues of teaching and learning.
Sexual harassment is a serious problem in institutions
of higher learning. Strategies are needed to ensure
that students and staff know about and are able to
apply the policy.

I. Sexism in the media: From the classroom to the newsroom

“Incorporating gender in media
education is important considering
the history of education in South
Africa, this will go a long way in
equipping females to be confident
and understand the power dynamics
in society.”

- Female student, University
of Johannesburg

Training journalists to report on gender and economic reporting. Photo:  Colleen Lowe Morna

I. Sexism in the media: From the classroom to the newsroom

There is a lack of materials on gender and media
generated in Africa and Southern Africa particularly.
Relevant gender and media research must be shared
and built on in different institutions.

Gender must also be a key component in each
institution's next curriculum review process.
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Protocol on Gender and Development calls for 50%
women at all levels of decision making by 2015. The
South African media needs to make substantial
headway in the next few years to meet the target.

Compared to the region, South African media houses
(82%) have a much higher proportion of sexual
harassment policies than the region (28%). As a result
of legislative reforms and affirmative action related
to racial quotas, this is high on the agenda. Sexual
harassment is an important component of the
Employment Equity Act, No. 55 of 1998.

In contrast, gender policies have been neglected
within the media. Only 9% of the media houses in the
sample stated they had a gender policy, which is lower
than the regional average of 16%. Some 64% of the
media houses in South Africa and 68% in the region
want a gender policy or an improved gender policy.

Gender and media training

The research carried out by GL and referred to earlier
provides a wealth of insights into gender in the
newsrooms, editorial practices, content and the needs
of consumers. Editors interviewed throughout the
region and during national forums on the findings of
these studies, indicated a need for journalists and
editors to be trained on how to report on issues from
a gender perspective and to cover gender equality
and women's rights issues as a specialised area of
reporting.

This research can be used to develop targeted training
and further research initiatives by departments of
media education and journalism training in tertiary
institutions, thereby generating knowledge for the
theoretical and practical aspects of departmental
training programmes.

The 2001 Needs Assessment identified new areas of
training, one of which was the mainstreaming of issues
such as human rights, HIV and AIDS and gender into
media education and journalism training. All these
areas required a framework, methodologies and
teaching materials to achieve this. Training, like policy,
is one of the most effective ways to begin to change
attitudes and practice. One of the main reasons for
incorporating gender in journalism training is that it
gives students broad-based exposure so that they
can report on any area. To offer this type of education
should give students the skills to cover a number of
issues, making them more sensitive to gender issues
so they can incorporate this in their reporting.

The creation of a framework that provides a common
set of standards for journalism and media education

As illustrated in Figure 1.1, gender equality is not
newsworthy in the South African media. There was
no coverage of issues of gender equality in the 2010
GMPS. Sports (29%), Economics (15%) and Politics
(13%) dominated news coverage during the GMPS
monitoring period.

Figure 1.2 illustrates the findings of the 2009 South
Africa Glass Ceilings: Women and men in Southern Africa
media, which found that women constitute 50% of
the employees in the South African media compared
to 41% in the region.

Table 1 illustrates that women are under-represented
on Boards of Directors (38%); Senior Management
(35%) and Top management (25%). This presents a
challenge for the South African media. The SADC

Figure 1.1: Topics covered by the media - South Africa

Economics
Mining

Sports

Gender based

violencePolitics

35%
30%
25%
20%
15%
10%

5%
0%

29

15
13

1 01

Gender equality

Table 1: Percentage of employees
in South Africa by sex

Percentage of
employees by sex

Non-permanent
Unskilled
Semi-skilled
Skilled technical
Professionally
qualified
Board of directors
Senior management
Top management

50

56
23
55
51
42

38
35
25

Category

OCCUPATIONAL LEVELS

50

44
77
45
49
58

62
65
75

41

36
29
55
45
31

28
28
23

59

64
71
45
55
69

72
72
77

Female Male Female Male

% SOUTH AFRICA % REGION

Figure 1.2: Total numbers of employees in
South Africa compared to the region
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70%
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50 50
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59



The principles and standards for
incorporating gender into institutional
practices and procedures start with the
policy framework. Evidence shows that
across all sectors and institutions in
society, gender is unlikely to be
systematically mainstreamed unless
there are policies, guidelines and
procedures that clearly spell out
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Whether “making sense” of the developmental
challenges Southern African countries face today
requires new types of media and journalism training,
or an infusion of new tools and skills into existing
training, is a subject of ongoing debate. At the heart
of this discussion is also the link between journalism
and media training and the industry those who are
trained join.

In Southern Africa, opportunities for greater synergy
between media and journalism training institutions

and the media industry have been
created by the plethora of research
on gender and the media during the
last seven years, and by the
presentation of these findings to the
media throughout the region. Media
managers and journalists want
courses, guidelines, policies and
training on how best to incorporate
gender into the practical skills of
reporting, as well as the conceptual
knowledge to understand the
gender dimensions of the issues that
the media report on a daily basis.

II. Setting standards: Gender policy gaps

“It is very important to get support
in curriculum review, gender specific
materials, gender and media
research and also guest lectures. It
would also be impor tant to
undertake policy reviews and
provide gender training for lecturers.”
- Last Moyo, Head of Department,

Media Studies, University of
Witwatersrand

Sharing the findings of the GIME research at the World Journalism Education Congress. Photo: Jennifer Elle Lewis

1   Bill Kovach & Tom Rosenstiel, The Elements of
Journalism, What Newspeople Should Know and the
Public Should Expect, 2001, 2007, Three Rivers Press,
New York.

II. Setting standards: Gender policy gaps

and training allows trainees to move between different
training sites. The other important change in the
education context is the recognition of prior learning.
The existence of standards against which a
qualification is granted means that people who have
worked in the industry for a long time can apply to
get their experience formally accredited. They could
also then join formal training courses and be given
credit for what they already know.

As these standard-setting structures are put in place
it is critical that gender is integrated as
a core standard in journalism and media
education and training.

Why is gender important in journalism

and media education and training?

As a major source of information for a
large segment of the public, the media
must play a critical role in monitoring
power and providing a forum for public
criticism, dialogue and debate. It must
also take on the task of helping
audiences make sense of the complex
issues around them. This requires
journalists who have “the ability to look
at things from multiple points of view
and the ability to get to the core” of
matters.1 Women in politics are ignored in the media; this is a

stereotype that needs to be challenged.
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as “antifeminist intellectual harassment” consists of
attacks on women's studies programmes and curricula
and devaluing courses or research that address gender
issues. This form of harassment puts pressure on
female professors and students to prove themselves
more capable than their male colleagues.2 Sexual

harassment, which includes verbal or physical
conduct of a sexual nature, sexual advances and
requests for sexual favours is based on the use of
sexual inequality to maintain or reinforce power
structures in the workplace or university.3

These forms of harassment may build incrementally
to create hostile environments for women in
institutions of higher education. In 1994, a paper
issued by African-Rights, a London-based NGO,
collated diverse examples of severe abuse in African
universities and schools. Examples were cited from
newspapers, occasional papers, interviews, and
workshop reports, and included 17 institutions in 12
different countries.4

The GIME research focused on sexual harassment. Of
the 25 institutions audited in the region, 11 (44%)
have sexual harassment policies while 56% do not.
All the instituted audited in South Africa have sexual
harassment policies. In South Africa it is legal
requirement from the Department of Labour to ensure
that there are clear policies around sexual harassment.

However, many of the respondents did not know of
the policies, their contents or application. Wits has a
comprehensive page on sexual harassment on its
website.

institutions' commitment to gender equality and the
setting of clear targets for measuring how well an
institution is doing to achieve its goals.

This section summarises the overall findings on gender
and sexual harassment policies at the six institutions
audited. The existence of these policies (where they
exist) demonstrates institutional commitment to
attaining gender equality and ensuring that gender
is mainstreamed in different processes.

Gender policy

Of the institutions surveyed for the regional audit,
seven institutions (28%) have a stand-alone gender
policy. Four of the institutions in the South Africa
sample have gender policies; these are the universities
of Fort Hare, Johannesburg, Limpopo and
Witwatersrand. Stellenbosch University and University
of Venda do not have gender policies.

Even though four institutions have gender policies
the staff and students were not aware of what
provisions these policies included.

Sexual harassment policy

Intimidation of members of staff and students in
academic communities has been a growing area of
concern in institutions of higher learning across the
globe. There are two types of harassment cited in
studies that can occur in higher education against
women - intellectual harassment and sexual
harassment. Intellectual harassment which is defined

Yes
No

Figure 2.1: Gender policies in the region -
proportion of institutions of higher

learning with stand alone gender policies

72%

28%

Yes
No

Figure 2.2: Sexual harassment policy -
proportion of institutions of higher learning

with sexual harassment policies

56%

44%



2   Julie L. Andsager, Sexual Harassment in Communication
Graduate Schools, in Seeking Equity for Women in Journalism
and Mass Communication Education, A 30-year Update,
Ramona Rush, Carol Oukrop and Pamela Creedon, Lawrence
Erlbaum Associates, Publishers, London, 2004. 349. Andsager
uses definitions of intellectual harassment provided by A.
Koldony (1996). Paying the price of antifeminist intellectual
harassment in Anti-Feminism in the Academy, New York,
Routledge and J.R. Martin (2000) Coming of age in academe:
Rekindling women's hopes and reforming the academy. New
York, Routledge.

3   Julie L. Andsager, Sexual Harassment in Communication
Graduate Schools, in Seeking Equity for Women in Journalism
and Mass Communication Education, A 30-year Update,
Ramona Rush, Carol Oukrop and Pamela Creedon, Lawrence
Erlbaum Associates, Publishers, London, 2004. 349.

4   Jane Bennett, Exploration of a “Gap”. Strategising Gender
Equity in African Universities, Feminist Africa Intellectual
Politics, Issue 1, 2002, African Gender Institute, University of
Cape Town, 49.

5   International Development Research Centre, Impact of Policy
on Gender-based Violence in Institutions of Higher Education
(Southern African), http://www.idrc.ca/en/ev-83066-
201_102250-1-IDRC_ADM_INFO.html
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Source: http://web.wits.ac.za/Prospective/StudentsServices/CCDU/SexualHarassment.htm

Several universities in the region are members of the
Southern African Network of Higher Educational
Institutions Challenging Sexual Harassment and
Sexual Violence (NETSH).

Between 1997 to 2002, the network worked
collaboratively to develop programmes to address
the issue of sexual harassment and sexual violence
on campus, and the African Gender Institute
(AGI), based at the University of Cape Town,
implemented a research project on the
impact of policies to combat sexual
harassment and sexual abuse at the
universities of Botswana, Stellenbosch (South
Africa) and Western Cape (South Africa).5

In Glass Ceilings: Women and men in Southern
Africa media, only 28% of media houses
sampled had sexual harassment policies.
This implies that journalists and students in
the field have little formal protection from
sexual harassment. The development,

publicising and implementation of sexual harassment
policies in the media and institutions of higher
learning is thus a key priority.

In South Africa most entities have sexual harassment
policies. The challenge is to ensure the policies are
well publicised and effectively implemented.
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This section explores the staff and
student demographics in the sample
and provides comparative analyses
between South Africa and the region and between
institutions in the sample.

Staff composition

As illustrated in figure 3.1 the institutions sampled in
South Africa have achieved gender parity in
institutional staffing. This is higher than the regional
average of 38%. In the Glass Ceilings: Women and men
in Southern Africa media women also constituted 50%
of the employees in media houses.

Figure 3.2: Staff breakdown by country % Female
% Male
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Figure 3.1: Percentage of female and male
staff in South Africa compared to the region
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% Male staff
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III. Men are lecturers and women are students: Gender
within media education
III. Men are lecturers and women are students: Gender
within media education

“It is important to integrate gender
in all subjects, have stand alone
subjects and gender specific
modules. It is also very important to
have equal numbers of female and
male staff.”

- Sheila Mmusi,
Head of Department,

University of Limpopo

Sheila Mmusi from the University of Limpopo clarifies a point during the Gender in Media Education syndicate session
at the GEM Summit 2010. Photo: Gender Links

Mauritius and Lesotho are the only countries which have higher proportions of female staff in Departments of Journalism
and Media education at 79% and 67% respectively. All other countries have many more men than women on staff.
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As illustrated in Figure 3.3, it is important to note that
the University of Johannesburg with 89% female staff
is skewing the results for the representation of female
staff in the institutions sampled. Two institutions
(UNIVEN and WITS) have equal numbers of female
and male staff.

Three of the six institutions have substantially more
men than women on staff: University of Fort Hare at
57% men, Stellenbosch University at 67% and
University of Limpopo at 86%. In these three
institutions men are the lecturers and women the
students.

Student demographics

Figure 3.4 illustrates that South Africa had very similar
findings to the region with 62% female students
compared to the region with 61%.

However, larger numbers of women in media
education and journalism classes does not translate
into large numbers of women in the newsrooms where
sex discrimination and gender un-friendly working
environments lead to more women opting out of the
mainstream media as the 2009 Glass Ceilings study
revealed.

The high numbers of female students in institutions
of higher learning offering journalism and media
education and training need to be contextualised. A
first and very important indicator is how many of the
students registered at undergraduate level actually
complete the course. The GIME research did not ask
this question, which needs to be the subject of further
research. There is need to know and understand over
a three year period how many women start and
progress through to the end of the course. The
qualitative aspect of the study must include questions
about why female students leave during their studies.

Figure 3.3: Percentage of female
versus male staff in South Africa
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Figure 3.4: Percentage of female
and male students in South
Africa compared to region
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Figure 3.5: Student breakdown by country % Female
% Male
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As illustrated in Figure 3.5, South Africa with 62% female students follows Mauritius (82%), the DRC (77%), Lesotho
(73%) and Madagascar with 71% female students. Only Swaziland (63%) and Mozambique (74%) have more male than
female students.  Malawi has attained gender parity.

South

Africa Region

% Female staff
% Male staff



This section looks at how (and if ) gender is
mainstreamed in curriculum development, the
institutional mechanisms in place to manage gender
mainstreaming in curriculum, and some of the
challenges identified by the respondents to using
gender as a principle and standard for curriculum
development.

“The department requires several support interventions to
mainstream gender in the curriculum. It is very important
that we get support in developing policies that ensure
gender balance in staff, students and curriculum. It is also
very important to get support for curriculum reviews...”

 - Beverlyn Dube, Head of Department,
University of Venda

Media practitioners have to include women's voices in all stories.
Photo: Colleen Lowe Morna

IV. Gender in the vision: Curriculum development
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IV. Gender in the vision: Curriculum development

Figure 3.6 illustrates that UJ has the highest
proportion of female students. It also has the highest
proportion of female staff. Wits, Stellenbosch and
Fort Hare have substantially higher proportions of
female than male students. University of Limpopo
comes close to parity with 51% female students and
the University of Venda has more male (53%) than
female (47%) students.

Is gender a consideration in curriculum

development?

Only 28% of all the institutions audited across the
region said that gender is a consideration in curriculum
development. In five institutions in South Africa this
was also the case. Only Stellenbosch University had
gender as a “common denominator” in all modules.
According to the head of department, Lizette Rabe,
“Curriculum changes should reflect the vision of
creating an anti-racist and anti-sexist society.”

72%

28%
Yes
No

Figure 4.1: Gender in curriculum review -
gender considered in journalism and

media education and training curriculum review

Figure 3.6: Percentage of female
and male students in institutions

in South Africa
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Institutional mechanisms to ensure gender is

mainstreamed

None of the South African institutions had
institutional mechanisms to ensure gender is
mainstreamed into curricula. As illustrated in Figure
4.2, regionally only 16% of institutions audited had
such mechanisms. The head of Stellenbosch
University keeps gender at the centre of curriculum

V. Good intentions, mixed results: Teaching, texts, research and
assessments
V. Good intentions, mixed results: Teaching, texts, research and
assessments

Participants at a Gender In Media Education working group session in Johannesburg. Photo:  Jennifer Elle Lewis

84%

16%
Yes
No

Figure 4.2: Institutional mechanisms to ensure
gender mainstreaming in curriculum in

institutions of higher learning in Southern Africa

development, yet there is no formal structure guiding
gender mainstreaming in curriculum. Curriculum
review is an internal process involving university
committees. Students and external stakeholders are
not consulted.

Challenges to including gender in journalism and

media education and training

As in the region the three key challenges in the
institutions sampled in South Africa included:
• Lecturers are not trained on gender.
• Gender is not included in the curriculum.
• It is difficult to change curriculum.

All the institutions pointed to the need for training
lecturers on gender generally. Thabiso Muswedi,
lecturer, University of Limpopo, said that integrating
gender in teaching becomes a challenge, “ ... it feels
like teaching out of context because it is not a
prescribed part of the curriculum.”

Part of the challenge facing the institutions of higher
learning in this sample is that their curriculum review
processes are internally focused. There is little or no
formal external input into the curriculum review
process.
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“When I teach I ensure that students are given gender
assignments so that they can critically reflect on the issue.”
 - Simphiwe Sesanti, Lecturer, Stellenbosch University

This section presents the various ways gender is
incorporated into teaching, learning, texts, research
and assessments in journalism and media education
and training at tertiary institutions across Southern
Africa.

Teaching and learning

Collectively the institutions of higher learning in the
South Africa sample offer both undergraduate and
post graduate qualifications up to PhD level. In the
vast array courses there are only five gender-specific
modules on offer. There are 18 courses on offer where
gender has been mainstreamed.

Institutions Gender-specific modules Gender mainstreamed

Fort Hare

Johannesburg

Limpopo

Stellenbosch

Venda

Wits

• Communication Theory
• Photojournalism
• Ethics

• Mass Communication Theories

• Newspapers and representations of reality

• Information and Communication Technologies
• Advanced writing
• History
• Ethics
• Magazine Journalism
• Mass Communication Theories
• Information gathering and writing
• Media and Society
• Language
• Advertising
• Community media and Human Resource Management
• English
• Research methods
• Newspapers and representations of reality
• Film and TV Studies
• Text and processes of reception
• Political Economy
• Sociology of News Production

Table 2: Gender-specific and gender-mainstreamed courses on offer

Table 2 illustrates gender-specific modules and the courses where gender is mainstreamed in South African institutions.

Prescribed materials and textbooks

Generally most of the texts being used do not make references to gender. Only the University of Fort Hare and UJ had
gender specific texts.

Subject Author Text

University of Fort Hare

Journalism and media studies
University of Johannesburg

Honours:  Journalism ethics

Harding, J.
University of Johannesburg
Carter, C.

Delano, A.
Geertsema, M.
Mathiane, N.V.

Rabe, L.
GLAAD Media Reference Guide.
Skidmore, P.

Sexuality and representation

When the 'extraordinary' becomes 'ordinary': everyday news of sexual
violence. In News, Gender and Power.
Women Journalists: what's the difference?
Women making news: gender and media in South Africa.
The Next Frontier: Gender. In Black, White and Grey - ethics in South
African journalism.
Eve-olution: the status of female voice in South African media.
Gay and Lesbian Alliance Against Defamation.
“Gender and the Agenda: news reporting of child sexual abuse”. In
News, Gender and Power.

Table 3: List of gender-specific texts

Table 3 lists the texts being used at  the two institutions.

Both institutions only prescribe specific gender texts for one course. Gender texts and materials are not included across
the curriculum.



Media practitioners are often referred to as the
watchdogs of society. By implication this means that
the media should be challenging existing values and
beliefs that are unfair and discriminatory. Gender
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VI. Conclusion and recommendations

inequality compromises women's fundamental
human rights. Media practitioners need to know and
understand gender and gender politics in order to
challenge the existing social norms that subjugate
women.

The students and staff are willing to integrate gender
into curriculum and their departments but there are
no official systems in place to ensure that this is
occurring.

While revising the curriculum would be ideal, it does
present challenges. Department staff should find ways
of ensuring gender becomes part of subjects they
already teach. Gender could be integrated through
assessments; teaching materials; using popular culture
and guest lectures.

Research

Many institutions did provide a list of student and
staff research on gender. The University of Fort Hare
currently has no students or staff doing research with
a gender focus. The programme at UNIVEN is three
years and students do not conduct research. UJ and
Stellenbosch did not provide a list of research projects
for students or staff.

At the University of Limpopo two honours students
conducted research projects on the following topics:

• Vonikela Confidence Shiseke: An investigation on
the portrayal of women by City Press and Sunday Sun
Newspapers (2004)

• Masego Gladness Letshabo: Female representation
in some selected television soap operas. Case Study:
Generations (2007)

Some of the research topics at Wits include:

• How Soweto TV can be alternative media that serves
both women and men

• Gendered aspects of the sitcom Coconut
• Representation of the xenophobic attacks in the

media

An important next step is to share information and
the findings of research projects between institutions
to increase the repository of knowledge on gender
and media.

Assessment

As noted in the limitations of this study, there were
weaknesses in the conceptual understanding of “what
to look for” in terms of assessments. The majority of
the evidence pointed to no incorporation of gender
into assessments, but this needs to be examined
further. However, some examples of how gender can
be integrated into student assessments were identified
through interviews with lecturers. The strongest
evidence and examples of how gender is incorporated
into assessments could be found for gender-specific
media modules.

In the South Africa research one example of an
assessment that included gender came from the
University of Limpopo. The assessment question was:
“Give a critical analysis of films and how they are put
together. In your discussions, use the various film criticism
approaches e.g. semiotics, feminism, ideology etc. Use
a specific film to enhance your answer.”

VI. Conclusion and recommendations

“Gender is both a human rights and global issue.
The fact that it is less understood means citizens
should be educated about it.”

- Thabiso Muswede, Lecturer,
University of Limpopo.

GL Deputy Director Kubi Rama presents ways forward at the World Journalism Educators
Conference in Grahamstown, South Africa. Photo:  Jennifer Elle Lewis
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Key strategies and recommendations for the way
forward include:

Policy framework

• At institutional level, developing gender-responsive
human resources, staff development and student
enrolment policies or measures are essential for
ensuring a gender balance in the staff component,
and for maintaining gender parity in student
enrolments in the media education and journalism
training departments at South Africa universities.

• At departmental level, guidelines on how to
incorporate gender into media education and
journalism training, as well as mechanisms and tools
for monitoring the implementation of these
guidelines, are essential for ensuring consistency in
the mainstreaming of gender by all full- and part-
time staff.

• In cases where the institutional structures are
bureaucratic, departments can have an informal
policy which can assist staff to teach gender in media
and journalism training.

Curriculum/course content

• A review of curriculum development policies and
procedures to identify ways to guide the
incorporation of gender into the mainstream of
curriculum development for all departments needs
to be undertaken.

• Incorporating institutional exchanges between
institutions' departments of media education and
journalism training to share expertise, and exchange
information on how departments incorporate gender
into their media education and journalism training.

• Departments should review course content to identify
ways to strengthen how gender is incorporated into
the content and teaching, as well as identify new
areas for mainstreaming gender into courses.

• Develop a stand-alone module on gender and the
media that can provide a strong conceptual and
analytical foundation to support the mainstreaming
of gender into the teaching of journalistic skills.

• Incorporate training and development programmes
to build the capacity of full- and part-time lecturers
to mainstream gender into the development of
course content and teaching.

• Create mechanisms to ensure that all new staff and
guest lecturers are oriented to the departments'
course content and teaching approaches for
mainstreaming gender into media education and
journalism training.

• As 62% of the respondents said that gender has not
been considered in curriculum policies and processes,
it is imperative that institutions begin a process to
build evidence to recommend guidelines to
mainstream gender into curriculum.

Teaching materials/texts

• Develop a bibliography or reference guide on the
plethora of international and regional teaching
materials, texts and research in all areas of media
specialisation to guide lecturers when choosing
reading materials.

• Incorporate the regional and national research
materials on gender in the media as part of the
teaching and reading materials for relevant courses
in the media education and journalism training
departments.

• Identify virtual and physical resource centres that
media education and journalism training
departments can access for information, research
and training materials on gender and the media.

Research

• Identify opportunities and exchange programmes
to build media education and journalism training
departments' capacity to develop departmental
gender and media research projects.

• Create opportunities for lecturers and students to
publish articles and research on gender and the
media in South Africa, as well as developing gender
and media course readers that can be used in the
media education and journalism departments.

• Build the research capacity of lecturers to undertake
research on gender and media issues.

• Assist doctorate students in research on Gender and
Media.

Staff development

• Training of lecturers on issues of gender is the most
important priority, 68% of respondents shared this
view. In addition, it is imperative to ensure that all
staff members contribute to course content and
teaching approaches for mainstreaming gender into
media education and journalism training.

• Training and development programmes to build the
capacity of lecturers to mainstream gender into the
development of course content and teaching.

Networking with media industry and media

development NGOs

• Create linkages between lecturers and students in
journalism and media education and training
institutions and the GMDC to foster dialogue,
exchange materials and network with other media
education and training institutions, including other
communities of practice in Southern Africa on gender
and media issues.

• Develop training programmes for lecturers on how
to use the GMDC to enhance their teaching, research
and course content on gender and media issues.
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University F staff M staff F students M students

South Africa

University of Fort Hare

Staff

Oluyinka Osunkunle
Cathy O'Shea
University of Limpopo

Staff

Professor Sheila Mmusi
Thabiso Muswede
Students

Martha Moloto
Febby Mukuka
Sebola Modjadji
Ramothwala Puseletso
Tshehla Katlego
Zondi Khosa
Dennis Ramaphoko
Xilaiuke Oupa
Mpjana Fochney
Gideon Kunutu
Stellenbosch University

Staff

Simphiwe Sesanti
Anastasia Devries
University of Venda

Staff

Beverlyn Dube
Tendai Chari
Students

Ravele Hanyani
Caroline Chaparadza
Motshekga Masetshaba
Kekana Mahlatse
Mashimbyi Rhulani
Tshivhabe Mavhungu
Mohluli Ntokozo
Sekgoka Mmabore
Thuli Hlungwani
Maifo Pollet
Mabasa Tinyiko
Sharon Vele
Phalane Elsie
Marcia Hlungwani
Salani R
Shikwambana H
Nemurunzini Ndivhuwo Ackerman
Victor Thuso Nenzhelele
Rasikhanya Jeffrey
Lucky Mkansi
Adolf Ndlovu
Lithole Ndamulelo
Matome Ramani
Danie Masingi
Machel Thendo Rambiyana
Emmanuel Mudau
Kudzani Elvis Muenda
Kwena Montsha
Sinyonde B
Kinnsell Masana Mabuza
Marvelous Andani Tshilowa
University of Witwatersrand

Staff

Dr Dumusani Moyo
Dr Sarah Chiumbu
University of Johannesburg

Staff

Nadia van der Merwe
Ylva Rodny-Gumede
Students

Charlene Kgwadi
Gugu Bulchali
Mia Snyman
Lesego Motshegwa
Sisudido Suwane
Ernest Mulibana
TOTAL persons interviewed

Total students

Total Staff

Total F / M
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Media provisions in the
SADC Protocol on Gender and Development

Ensure gender is mainstreamed in all information, communication and media policies,
programmes, laws and training in accordance with the Protocol on Culture, Information
and Sport.

Encourage the media and media-related bodies to mainstream gender in their codes of
conduct, policies and procedures, and adopt and implement gender aware ethical
principles, codes of practice and policies in accordance with the Protocol on Culture,
Information and Sport.

Take measures to promote the equal representation women in the ownership of, and
decision making structures of the media accordance with Article 12.1 that provides for
equal representation of women in decision making positions by 2015.

Take measures to discourage the media from:

• Promoting pornography and violence against all persons, especially women and
children;

• Depicting women as helpless victims of violence and abuse;

• Degrading or exploiting women, especially in the area of entertainment and advertising,
and undermining their role and position in society; and

• Reinforcing gender oppression and stereotypes.

Encourage the media to give equal voice to women and men in all areas of coverage,
including increasing the number of programmes for, by and about women on gender
specific topics and that challenge gender stereotypes.

Take appropriate measures to encourage the media to play a constructive role in the
eradication of gender based violence by adopting guidelines which ensure gender
sensitive coverage.



www.genderlinks.org.za

"If it weren't for the concerted, specific efforts targeted at
mainstreaming gender in society in general, and in journalism
curriculum in particular, human progress will be retarded and
incomplete."

Dr. Tjama Tjivikua, Rector,Polytechnic of Namibia


